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P R O L O G U E

A school is a living organism composed of many cells. Together they form a
single body. There is variety among the cells and they perform different functions.
In school terms some are teachers, some maintain the structure, some care for
health and nourishment, some attend to the daily business of school, while oth-
ers—newly formed cells—are there to grow into their potential. The "head cell,"
itself one of many cells, connects as best it can to the development of others, pro-
motes independence, keeps the body intact.

When I arrived at St. Andrew's in 1958, the organism—the school—was
twenty-eight years old, and very much alive. Its cells functioned and interacted.
They were nourished by roots put down in the dark days of depression and war,
roots which were planted in the soil of Christian conviction and which gave a
special character to the school. It intended to be a place of learning in the context
of religious faith; a place (symbolized by the great roof of the main building)

where students and teachers lived and worked, played, and grew together; an open community in which com-
munication was informal and easy—in short, a school nourished by the founder's dream of a cooperative, col-
laborative commonwealth dedicated to faith and learning.

During the eighteen years that followed, our task in which students, faculty, and leaders shared
brought many changes. The cells were healthy, so the body flourished even in difficult times. There was a
consensus, most of the time, that we needed to participate in each other's lives and work together because
only as a body could we grow. At the same time, we should build for the future without cutting ourselves
off from our roots in the past.

Bill Amos is eminently qualified to write of these years. He was a sensitive observer of the cells and the
body they composed. He was and is deeply loyal to the essential character and aims of St. Andrew's. For many
years he was a nourishing force in the school. I look forward to his narrative and his insights regarding a
school that in its unique way has striven to maintain what it was in order to become what it might be.

Robert A. Moss
Kennett Square, Pennsylvania 1994

Headmaster, 1958-1976
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F O R E W O R D

It is altogether fitting that Bill Amos be the person who picks up Waldy Pell's
pen, set aside in 1957, and brings the history of St. Andrew's up to date. No one
has served the school longer than Bill. His tenure began with Waldy in 1947
and officially closed with me in June of 1984. He taught five decades of
St. Andrew's students, knew each of its three headmasters, and was a colleague
to most of the teachers who have ever taught at the school. Quite simply, no
one knows the school as it was between 1947 and 1984 better than Bill Amos.
But Bill is also a biologist who has spent his life objectively observing and analyz-
ing the natural world. His eyes and ears are accustomed to recording the myriad
happenings which make up our days. And finally, he is a wonderful writer,
as those of us who have enjoyed his books and articles know. If anyone can tell
the story of St. Andrew's, it is Bill.

As I write this note, I am beginning my seventeenth year as St. Andrew's third
headmaster. I think I know the school well, but I shudder at the task Bill has undertaken. Today St. Andrew's
has approximately 260 students, 45 teachers and administrators, 35 staff, 29 trustees, and 2,441 active alumni/
ae. The truth about St. Andrew's lies in the hearts and minds of all these people. Each has his or her subjec-
tive responses to the school. We have alumni/ae who both loved and hated their experiences here. Similarly,
our current students are happy and sad, exuberant and lonely, in love and out, and triumphant and deflated
from day to day; sometimes from hour to hour. One does not travel from fourteen to eighteen without accu-
mulating cuts and bruises to both the body and the ego. Our teens are a time when we test ourselves, trying
to find out who we are, what we believe, and what we can do. Inevitably we encounter rejection, disappoint-
ment, and loneliness. But there is also acceptance, success, laughter, creativity and, above all, friendship. The
bonds between friends which attach at this age are among the strongest and most honest we will ever have.
This highly emotive aspect of being a teenager makes it difficult for alumni/ae and current students to think
about the school. Most/ee/ about it. And this is why I believe the truth about St. Andrew's can only be found
in the memories of its alumni/ae and in the hearts of its current students. The truth about the school is the
personal experience of each of its students.*

I hope that the vast majority of our alumni/ae and current students can say that during their years at St.
Andrew's they lived in a community where adults loved them and treated them fairly and compassionately,
where standards and expectations were high, where common decency was the established value against
which their conduct was measured and where the seeds were planted which one day would flower into lives
of service to others. These have been my goals as headmaster.

Finally, I want to take this opportunity to thank all those trustees, alumni/ae and parents whose belief in
the worth of St. Andrew's has helped make it the fine school it is today. But most of all, I want to thank all St.
Andrew's teachers, past and present. You—the men and women who teach, coach, direct, advise, counsel, and
share your lives with our students—are the ones who ultimately determine the success or failure of our ef-
forts. Your patience, compassion, sense of humor, energy, skill, and high standards create the environment in
which our goals can be achieved.

Jonathan B. O'Brien
Middletown, Delaware 1995

Headmaster, 1977-1997
*See Coda, "A Chorus in Two Voices."
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I N T R O D U C T I O N

f*

St. Andrew's School, a continuing experiment in Christian education, is a fabric
of friendship and awakening, teamwork and commitment. It is an unfolding in
which both young people and their adult mentors prosper and grow. It is to give
of oneself unsparingly.

For thirty-seven years I served St. Andrew's as a faculty member. A study of
this educational enterprise that figures prominently in more than five thousand
lives occupied twelve additional years, an unbroken personal involvement of
nearly a half-century.

^e Years it took to write Time To Remember and its unexpected length per-
plexed some. Others understood. In a happy play on words, George Broadbent
wrote in the ninth year, "Take your time to remember!" A deliberate approach
meant clarifying that which at first was obscure, weeding out what was unnec-
essary, and experiencing the thrill of discovery as files and narratives unseen and

unspoken for many years led to greater understanding. Sources of information and support are acknowledged
separately, preceding the index. Without contributors, there would be no book.

St. Andrew's forty-year history from the mid-1950s into the 1990s includes seven substantial milestones:
achieving fiscal responsibility, administrative reorganizations, integration, coeducation; enlarging and diver-
sifying the student body; a future-oriented building program; and widened academic horizons led by a stron-
ger faculty. I was charged to write about this era, which is mostly that of the second headmaster, Robert A.
Moss. To do so within an historical context, it was necessary to reach back to Walden Pell's later years, and
ahead into Jonathan B. O'Brien's headmastership.

Time To Remember covers a period of national uneasiness and a questioning of purpose and roles. Com-
pounding the problems intrinsic to any boarding school populated by teenagers away from home were wor-
risome national and international events. Those in authority had to contend with unfamiliar forms of self-
expression, intellectual and artistic rebellion, drugs, increased sexual activity, and reactions to the Cuban mis-
sile crisis, the Vietnam War, and racial unrest.

Autocratic headmasters of earlier New England schools ruled their unchanging academies year after year.
Although vestiges of autocracy remain at St. Andrew's, as they must if a leader is to realize defined goals, to-
day secondary administrative duties are spread widely among faculty and staff. Understanding a headmaster
as a man as well as a leader is difficult for faculty, and almost impossible for students, whose adolescent per-
ceptions shift with the wind. The headmaster, on view to all, keeps burdensome confidences to himself, while
occupying the most isolated, lonely position in the school world.

Perspectives of St. Andrew's emerge in memories of scholarship, school government, athletics, environ-
ment, employment, friendship, and communal interaction. Intuitive perceptions also emerge among those
who passed their school years quietly, who flourished in more obscure corners of school life and who tended
to walk alone, but who sensed place and purpose. No one sees St. Andrew's as another does. All ponder the
same place, the same people—but the view is never the same. The intent here is to open windows and to leave
judgment to others.

For Australian Aborigines, "Dreamtime" is an ongoing collective consciousness involving reality and the
mind. Dreamtime is also a metaphor for the steady state of a close-knit school and its corporate ethos. Mag-
nificence of campus, outstanding faculty and program, student success in college and profession do little to
reveal the inner school. Renewal in each cyclical academic year and an evanescent family-community are both
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real and unreal. For young people, the elastic bonds of school society hold tight for a few years, then stretch
across a wider world. Founded upon schooling and accomplishment, graduates follow disparate paths—
ambassador and farmer, physician and attorney, musician and athlete, professor and executive. Recollections
in letters, tapes, and interviews confirm that many of their most valued friendships and intellectual freedoms
are rooted in the St. Andrew's experience.

In a small, isolated residential community interests and beliefs rub against one another. Misunderstand-
ings arise on one hand, support grows on the other. Polarity of opinion is inevitable and perceptions not only
differ, they become solidified with time. One of the challenges in writing this book was to seek, not a middle
ground, but an account consistent with facts as they unfold in the record. Some readers may interpret parts
of the book as too severe, while others may believe certain accounts are too mild or vindicating.

Do not expect to find every remembered event and person. The task has been to present material that hews
close to the school's time-line, as well as that which explains a major occasion, program, or tells of a person.
The real story lies somewhere within a convoluted web, the central thread of which is followed by reconstruct-
ing events as they occurred, not as some may recall them. Even contributors blessed with exceptional memo-
ries were unable to offer complete explanations of simple affairs. For an author who thought he knew as much
school history as anyone, uncovering widely divergent viewpoints had a humbling effect. Writing Time To
Remember has been a vicarious adventure. Few people have a chance to live their lives over again with new
meaning—but I did with this book.

In his second annual report to the Board of Trustees, Bob Moss expressed his belief that "there is a group
who seem to love St. Andrew's, but for the wrong reason— students and their parents who consider the school
to be a sheltered environment away from the 'turmoils of the world.'" But time shows that the sheltering el-
ement did exist, as least in part, for with luck, determined leadership, and faith what was terrible passed St.
Andrew's by, leaving it a hopeful island in a difficult world, one in which the terms of growth and understand-
ing freely express themselves. Perhaps this is why loyalty and love of school endure.

When all is said and remembered, for most St. Andreans the single, lasting quality of life at St. Andrew's
School is joyous satisfaction for a job well done.

W.H.A.
St. Johnsbury, Vermont 1996

In 1947 a young teacher
was guided into the start of
a long career by two great
mentors, Waldy Pell and
Bill Cameron.
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With this building the great enterprise began.
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In 1958, although St. Andrew's had come a long way from its founding twenty-nine years earlier,

the school was hobbled by a delayed maturity, complacency, and an adherence to ways that reached

back to its bleak nineteenth-century New England progenitors. Goals that should have been

achieved remained unrealized. Its leaders had become tired, headway had been lost, expenditures

were out of control. A fresh hand was needed to guide this homogeneous, white, masculine,

Protestant community.

When Robert A. Moss, the second headmaster, was appointed in 1958, no one doubted that ma-

jor changes were imminent. While embarking upon renewed growth and new goals, Bob Moss made

it clear that St. Andrew's would remain true to the Christian ethos that was its heart and its strength.

These three chapters explore the religious underpinning of this unique enterprise in Christian

education, envisioned at the outset by the founder, A. Felix duPont, Sr., and how its acting-out

emerged to meet challenges of the day, and go on to describe the greatest visible social changes in

school history: opening the school to all without regard for race, creed, or gender, and bringing

women to both faculty and the student body.

PART I

Heart And Soul



Chapter 1

The Substance of Things Hoped For
Could St. Andrew's be the school it is without

a church connection? There is no record that anyone
in authority ever thought so. It was founded as an
act of faith by a devout layman and headed by an
Episcopal priest for a quarter of a century. The next
headmaster of eighteen years was a lay reader of the
church whose studies took him deep into theology
and philosophy. The third headmaster is a lifelong
Episcopalian for whom the chapel is the school's
spiritual nerve center. From the school's earliest days,
chaplains have been integral members of the
community, playing counseling roles far beyond
those of most faculty members. Chapel services and
the teaching of religion in the curriculum have been
a part of the daily schedule from the day St. Andrew's
opened its doors.

St. Andrew's School has made its religious pur-
pose both public and continuous—and not only
through chapel services, grace at meals, and the
bishop's presence at commencement. Its commitment
is deeper and more substantial.

At many of the New England schools, founder
Felix duPont felt, religion had become "icing on the
cake." The real cake, he said, was English literature
and football. DuPont sought an entirely new
approach to the concept of a church school: an
"ethical experiment" centered in a blend of religion
and education. Hence the school's motto, PISTIS KAI
EPISTEME — "Faith and Learning."

As in other such schools, Gothic doors and win-
dows would echo ecclesiastical architecture, stating,
"This is a church school." But physical plans would
go farther in supporting duPont's purpose. A school
under one roof would result in a communal
undertaking, he foresaw, and while other indepen-

dent schools have acquired dozens of academic
buildings, except for the art and science departments,
instruction at St. Andrew's takes place within one
huge structure. The first teachers, including the
headmaster, lived there. Faculty houses were built
later, but spacious, comfortable apartments remain
scattered among residential corridors and
dormitories where faculty live close to the students.
Only as the school expanded was a freestanding
dormitory constructed, barely removed from the
main building, supplemented later with satellite
dormitories across campus.

The founder believed that a community of
students and teachers, dedicated to their own
pursuits, approached the monastic ideal, in which
labor, intellectual development, worship, and
communal living would nourish spiritual life of
the individual as well as of the community. Faculty
member Nan Mein says, "We stand in a long tradition
of fourteen centuries of Christian education where
Christian faith is taken seriously." To her, St. And-
rew's School represents the latest and most
enlightened development of such a lineage.

At first all faculty had to be communicants of the
Episcopal Church, and most students came from the
Diocese of Delaware or surrounding dioceses. Today
students come from everywhere. Church member-
ship is not a requirement for faculty and no more than
45 percent of the students are Episcopalians.
Catholics attend mass in Middletown, Jews may go
home for their holy days, but all, unless deep-seated
religious convictions dictate otherwise, attend
Sunday morning and Wednesday evening chapel
services. Non-Episcopalians, even non-Christians,
often show up at voluntary services.
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We've tried to give you two things: an
education and a faith, and some of it
is bound to stick. Try believing that
what was good here will be valid else-
where—that the sanctions of your
youth may be the sanctions of your
old age.

—Howard F. Lowry
President, The College of Wooster

Quite apart from school functions, the chapel has
always served family life. Baptisms are conducted
regularly at the baptismal font with its own small
altar at the rear of the chapel. Funerals and memorial
services honor the dead. Faculty children are married
in this lovely place, as are an increasing number of
alumni and alumnae. During holy days after students
are gone, special family services offer a chance for
faculty and staff to gather and give thanks.

Who builds a church to God and not to fame,
Will never mark the marble with his name

—Alexander Pope

The first part of the main building, Founders' Hall,
included a small chapel in the basement under
today's business office wing. When an extension from
the dining room to the auditorium stairs was being
planned, Felix duPont, Walden Pell, and others
wanted the new chapel to be in the physical center of
the school, where its presence would reinforce the
strong sense of community already established. The
architect's proposal for a subbasement crypt chapel
perfectly suited their purpose.

In 1964, Ann duPont, Felix's second wife, left the
school a substantial sum to be used for a major,
unspecified purpose. One idea was to use the money
for a bigger independently situated chapel, keeping
the original chapel for special services and medita-
tion. Many saw no need for such an undertaking. The
old chapel, easily accessible, retained a powerful ap-
peal. Nevertheless, explorations for a new chapel
were made by a committee consisting of chaplains
Alexander Ogilby and Edward Gammons, Headmas-
ter Robert Moss, and faculty members Blackburn

Hughes and Richard Barren.
By January 1967, after several years of improving

facilities and construction of buildings, trustee Dick
Trapnell, chairman of the Building Committee, said,
"We will now pause." Bob Moss wrote to Felix
duPont, Jr., "While a chapel is in the offing, I think we
are wise to postpone indefinitely consideration of it.
We need time to assimilate what we have got, we
need to devote attention to other aspects of the
School." Despite the Building Committee's approval
of a new chapel in principle in October 1964, even
assigning a consultant, the Reverend Massey H.
Shepherd, Jr., Moss knew the cards were not stacked
in favor of such a building.

Partly this realization came about after architects
had prepared a monochrome gray scale model of the
entire campus, complete with contours. A separate
tiny white chapel, with pointed steeple, could be
moved about. The model was kept in the basement in
Room 34, where weekly faculty meetings were held.
Curiosity arose before each faculty meeting as to
where the little chapel would turn up. Some planners
placed it directly in front of Founders' Hall, obscuring
its magnificent facade. Others, of more daring bent,
slid it down the main lawn toward the pond.
Experimentalists tucked the little white structure out
in the woods, appended it to Roy Ryan's house, or
floated it on a paper raft in mid pond. It soon became
apparent that there was little support for the
ambitious venture, so Ann duPont's gift was added
to the general endowment fund.

A quiet time

One girl and her roommate, class of 1985, some-
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times descended into the dimly lit chapel to sit
quietly, to think, to let cares recede and their lives
come into focus. This was nothing new: a few
students in each class back to the time this book
commences (and presumably earlier) found solace in
the same way. More than once a boy in his pajamas
was seen in the pews late at night. Such spontaneous
use reveals Felix duPont's and Walden Pell's wisdom:
they wanted the chapel to be the heart of the school:
intimate, integral, and accessible, not a remote,
freestanding structure. They would have rejoiced to
hear a 1963 alumnus echo others by saying, "Chapel
was the one place where unless the building was
burning down, you wouldn't be disturbed. We would
go to a fifteen minute chapel service, and then leave,
but when most of the students left, there would
be maybe twenty students remaining behind. That
was accepted as normal, and it didn't mean that
we were in deep contemplation; it was the end
of the day and it was the one place you would not
be disturbed."

Headmaster Bob Moss felt the pull of the chapel
strongly when fatigue set in and difficult questions
arose. And as many times as he went down into the
near darkness in mid- or late evening, one or two
quiet figures were almost always seated up ahead.
Privacy was preserved. Marshall Craig (1962) writes:

The vaulting cathedral at Chartes is spirit-evoking
because of its enormity and play of light. It is a majes-
tic place, very public in its testimony to God. The
SAS chapel is quite the opposite—intimate, dark and
private. It was, for me on many an occasion, the place
to go to seek that still, small voice within. Sometimes,

Chapel was something you could always count
on. It was a place to see your friends; a place to
be alone at night with your fears, your alone-
ness, your hopes. It was a place to wear your
best new outfit, a place to see the guy you liked
who was avoiding you everywhere else on cam-
pus. It was a place to sing, a community sharing
everything personal and everything academic at
the same time.

—Letitia Hickman (1980)

in the competitive, emotionally demanding life of
a student at a boarding school, there is a tremend-
ous need to get away, to lick at real or imagined
wounds and grievances. For some, that might be the
athletic field, for others the smoke shack, or a long
walk. I repaired to the chapel, sure in the knowledge
that between services, likely none but Father O might
show up there.

Despite the importance of chapel to many stu-
dents, a wish shared by Felix duPont and Walden Pell
was never fully granted: to see St. Andrew's turn out
priests and vestrymen in appreciable numbers.
A few Episcopal clergy have emerged from every era
of school history; and although their numbers are
small, they serve in diverse and important roles. But
it is in the secular world that the school's religious
success lies. A businessman, class of 1965, writes,
"One of the stated purposes of the school was to
foster a Christian attitude among its students. I think
I've carried that through."

The chapel is more than a lovely place in which
reassuring and familiar words are spoken and
glorious music played and sung. One parent, seeking
"the compelling motive that brought the school
together in the first place, and which supplies that
high purpose which points directions for all the
thought, energy, and feeling that constitutes life
together," was drawn to the chapel.

In simply seeing the chapel, full or empty, he
would have been unaware of the discipline it instilled
among the students. Alumni from every era,
spanning thirty years, speak of the steadying
influence of that sense of order:

Religion and chapel didn't inspire or motivate me
from a religious sense but gave me a sense of disci-
pline in terms of having to plan and go to chapel.

I used to have to go [to chapel] every day except Sat-
urday with a few grace days per semester. Discipline
is generally learned and seldom instinctively ac-
quired. Certainly good discipline is worth 50 percent
of a good education.

They took attendance in chapel, and most of the time
we didn't have religion on our minds; it was good
discipline to go, though.

I always managed to make it even if it meant leaning
against a pillar to keep from falling from tiredness.
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How attentive are students during service? When
second formers still were enrolled, they sat up front,
earnestly trying to make sense out of what was going
on, largely uncomprehending of either complex
spoken thoughts or sophisticated readings. They
fidgeted, knelt seriously in prayer, sang—and
listened. As they ascended through the forms, their
paths diverged, ranging from flagrant unbeliever to
hawk-eyed defender of the faith.

While the majority of students have been
complacent about chapel, accepted their responsibili-
ties, and enjoyed and found meaning in some
services, a critical minority always exists. Criticism
arose from skepticism, from animosity toward those
in authority, either faculty or student, and from a
resistance to being forced to comply. The ambivalence
of youth swings perpetually between the compulsion
to question and the need for secure beliefs. Three
different voices recall,

[St. Andrew's] being a church school, I feel it
reasonable to ask about the effect of religion. I never
noticed religion at the school inspiring anyone
I knew.

Chapel succeeded in turning everybody off to the
practice of Christianity. When an institution holds up
the religious as the center of its universe, this core
should withstand scrutiny. Teenage boys are hyper-
sensitive to hypocrisy.

Religious tolerance, so much a part of American so-
ciety in the sixties, was out of the question. You were
required to be obedient to someone a year or two
older than you even if they were malevolent or dense
in the head.

These statements arrived from alumni of the
sixties and early seventies, a time known for its
questioning of everything structured. Limits were
tested everywhere. South African blacks were
massacred in Sharpesville. Civil rights turmoil began
to boil over in the South; protest marches increased
and Alabama mobs attacked the Freedom Riders.
Following the Bay of Pigs fiasco, our involvement in
Vietnam increased. Ten thousand antiwar protesters
clashed with police in Chicago, 448 colleges were
closed by student strikers, and American troops went
to Mississippi to control other Americans when James
Meredith enrolled at "Ole Miss." The Cuban missile

crisis made us wonder if there was a future at all, with
St. Andrew's responding by creating an enormous
survival shelter in the basement of the new field
house. Richard Nixon and Spiro Agnew were elected.
Hot pants and miniskirts appeared, and the Twiggy
look was in. Pope John XXIII led Vatican II, and the
Supreme Court declared mandatory requirement of
prayer in public schools unconstitutional. Martin
Luther King spoke of his dream in Washington, D.C.
and President Kennedy and Medgar Evers were shot.
King's Alabama Freedom March the next year
coincided with Malcom X's assassination, and three
years later King and Robert F. Kennedy were both
shot dead.

Hollywood gave us The Manchurian Candidate,
Lord of the Flies, Dr. Stmngelove. David and Lisa spoke
eloquently to teenagers who had lost their way in the
world. The Beatles were at their best with
"Revolution," "Eleanor Rigby," "Hey, Jude," and
"Sergeant Pepper's Lonely Hearts Club Band." We
read A Nation of Sheep, One Flew Over the Cuckoo's Nest,
Cat's Cradle; escaped into Jonathan Livingston Seagull
and Love Story. Playing on Broadway were Jesus Christ
Superstar and Godspell.

During this time of confusion and protest through-
out the Western world, students in their St. Andrew's
microcosm looked for targets—and found chapel.

Until the early 1960s, students went to chapel,
sometimes enjoyed it, perhaps benefited from it,
seldom objected in observable ways. It is astonishing
to recall today what was demanded of students in
chapel, and how willingly they acquiesced. Walden
Pell insisted that all new boys try out for the choir,
disappointed year after year that they all didn't join.
But they were considerate and polite, sang hymns
lustily, knelt in real or simulated prayer. Attendance
was dependable.

In the mid-sixties the attitude toward chapel
changed dramatically, not only among students, but
among a small cadre of faculty who sat conspicu-
ously in the last pew and did not move a muscle
during the entire service. "Atheists' row," the boys
called it. Students protested their own required
presence in their own independent fashion. Although
boys in the congregation would stand and sit as the
order of service asked, they would half-sit, half-kneel,
although many bowed their heads during prayers. As
time went by most did not even make a pretense of
kneeling but simply slouched forward a bit during
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prayers. For many, that continues to be the custom.
The sixties and early seventies were a time of

disintegrating legacies from the past, a future that
was threateningly unsure, a present in which we took
off in a hundred different directions. Philosophical
bewilderment in St. Andrew's School was more
apparent among faculty than among students, who
reacted in simpler, more direct fashion.

Games were played in chapel, usually disruptive.
Some involved only a few, others spread like wildfire.
When sermons were long and dull, coughing or an
undercurrent of humming increased. In a residential
school, colds inevitably spread throughout the
community in short order, but to hear the coughs in
chapel some evenings was to believe the entire school
should be quarantined or at least put to bed. The
chaplains used either reasonable persuasion or
outright anger to deal with such epidemics. Both
worked—for a while.

A lighter side penetrated chapel, borne on the
students' imagination and ingenuity. To the con-
sternation of frustrated acolytes and irritated clergy,
trick candles appeared on the altar, sputtering
and refusing to go out. An alumnus of the
seventies remembers:

When I tell people about life at St. Andrew's they
wonder how we could have had any fun with all the

The school is not all official purpose. Black-
burn Hughes, beloved of generations of St.
Andreans and devotee of country music, sang,

/ need time off for bad behavior
The devil in me has been at peace too long.

Private lives seldom intrude upon classrooms
and athletic fields, and are never mentioned in
catalogs. The book's box features include a fo-
rum for voluntary disclosure.

I believe that very early in life there come mo-
ments when a man has to choose between a
smug security and high adventure.

— Howard F. Lowry

strict rules, chapel four times a week, sit-down for-
mal meals, and so on. I always try to explain that
within that strict framework, people still managed to
show their own style and have a lot of fun. In chapel,
notes would be passed around saying, "Sing one
verse ahead in the next hymn." Occasionally people
would switch hymn numbers so they were different
on one side of the chapel from the other. Second
Formers' feet would be tied under the pews when
they were kneeling down during prayers.

A chaplain quickly realizes how the attention of
individuals in a congregation either wavers or is
focused. Over centuries the Order of Service has
evolved in response to a need to change pace, to
stimulate, to call back wandering minds. Vigorous
singing of a good rousing hymn provides a re-
awakening that is effective for a while. Prayer offers
an opportunity for introspection, if one is of a mind.
Responses, even if not read with complete com-
prehension, provide a comfortable common under-
taking. Only during a long, convoluted sermon is a
congregation likely to be truly lost. Some simply
fall asleep. I've heard snores; I've seen students watch
a sleeper with delight, anticipating a scrabbling
fall from the pew, placing bets on when the collapse
will come. At such times the corporate beast shows
its restlessness and devises means of spicing up the
time remaining. Individuals squirm, examine the
contents of their pockets, pull out things to read,
nudge and pinch one another. And the truly
ingenious come prepared.

Jud Bennett (1962) had a biology project involving
ants. He was interested in the enslavement of a
relatively benign species by a ferocious and hostile
kind. It wasn't very scientific, but he would capture
a score of each species, separating them into two glass
tubes with rubber stoppers. When things slowed
down in chapel and congregational attention
wandered, he would place the tubes opposite one
another and remove the plugs. Warfare and mayhem
ensued, to the enrapturement of everyone within
viewing distance. No matter that the outcome was
biologically preordained (the fierce ones always
won): excitement ran high among neighboring
pews; the underdogs were urged on and the
bullies condemned. No one slumbered in Jud's area
of the chapel.

An occasional aerodynamically ingenious paper
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airplane described graceful loops in the still air.
Spitballs were common projectiles. After girls
arrived, those in the back of the room could tell who
was attracted to whom by the way in which
shoulders pressed together, as though each of a pair
was afraid the other would collapse without support.
Discouraged by faculty frowns and head-shaking,
hand-holding by boys and girls going down the
chapel steps or walking up the aisle invariably
resumed in the semiprivacy of a pew. Well, some of us
thought, it's not a bad or inappropriate place to be
showing such affection.

How the chapel served in off hours as a rendez-
vous for young lovers is best left for them to tell. It
did, and they, by and large, don't.

The chapel and its contents were rarely vandalized
or otherwise harmed. No initials were carved into the
pews; only occasional scribbles were found in
hymnals and prayer books. The few truly destructive
pranks were perpetrated out of hours, when the
chapel was otherwise deserted.

One prank went amiss and cost thousands of
dollars to repair. At first, the organ pipes were out in
the open because the entire baroque organ was
designed to be exposed with no obstructions. A few
students, failing to understand the fragility and
precision of a pipe organ, poured flour into some of
the pipes, hoping that when organist Coerte Voorhees
began to play, great puffs of white smoke would be
ejected. It didn't turn out that way. Valves stuck; some
pipes were muffled, absorbed moisture, and became
a gluey mess. The whole bank of pipes had to be
removed and cleaned. Another time a miscreant rear-
ranged some of the pipes so they would not conform
to the music. Enough was enough. Wire mesh
covered with cloth was placed over the bank of pipes,
so the only access was through a locked door. Of
course, soon somebody unauthorized had a key to
the door. But Bob Moss remembers it as a passing
fancy. "After a while it was just out of fashion to do
something to the organ. There was a rash of organ
tinkering and then, all of a sudden, it was gone."

For the most part demonstrations and resent-
ment appeared directly under the noses of those
conducting services. Chaplain Simon Mein
remembers his astonishment in 1971 over the
"incredible fusillade of books slamming in the
racks. It was like a machine gun going off. That
had become a way of demonstrating. This was

when the [sound-deadening] foam was placed
in the racks. Today [1985] you demonstrate by
tearing up the foam in little pieces, so now 90
percent of the foam is gone. It is a quieter
demonstration, but it's done systematically through-
out the chapel."

All three headmasters repeatedly reminded
students and faculty that they must attend
mandatory chapel services. Between 1958 and 1980
there were twenty-one recorded admonitions by Bob
Moss and Jon O'Brien to the faculty alone. Always
there was a temporary response for a few weeks,
after which individual faculty settled back into their
comfortable routines, some attending regularly, some
from time to time, a few almost never.

Rare faculty opposition to religious services, as
seen in those who occupied atheists' row, was
thoroughly evident to all. A few irate faculty
criticized the administration for not bringing
delinquent colleagues up short. Bob Moss and others
knew that making an issue of an unfortunate
situation would only intensify it. Individuals were
spoken to, but criticism was not made public. The
problem resolved itself as members of the pew
gradually either reconsidered or left the school for
other employment.

Early in his headmastership, Jon O'Brien
suggested that faculty disperse throughout chapel,
sitting with students, rather than remaining concen-
trated in the last three rows as they had before. This
not only helped minimize disturbances, but allowed
faculty and student friends to sit together. The new
custom had a pleasant and warming effect and no
longer do students look up in astonishment if a
faculty member joins them anywhere in the room.
But old traditions die hard, and many faculty drifted
back to the rear pews.

Consideration, compliance, and participation
gradually improved, although not entirely to the
point they once were in less challenging and confron-
tational days. Many believe the civilizing advent of
coeducation has helped restore a graceful accep-
tance of, and involvement with, chapel. Student
pranks have diminished, and faculty are coopera-
tive and attentive.

St. Andrew's is a living experiment,
a work of art which is never finished

—Robert A. Moss
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When the Mosses attended a chapel service the
winter before he became headmaster, Bob's keen eye
saw flaws. Every participant should be able to hear
and read, but the chapel's physical structure made
this impossible. A church architect studied the
chapel—its colors, the candlesticks, the cross, the
lighting, the acoustics. It was, he said, as though six
different designers had done their part without com-
municating with one another. Changes were in order.

The beautifully decorated altar was moved out
from the back wall to a more conspicuous position,
where the officiants could stand behind it and face the
congregation. The ruby-red sanctuary light "got
lost," and the shrinelike atmosphere of the chancel
area was "descacramentalized" except during
Holy Communion.

Recessed lighting producing diffused pools of
light replaced glaring bare bulbs. Acoustical material
was applied to the arched ceiling and for the first time
in the chapel's history, people in the rear could hear
what officiants and preachers were saying. A member
of the student vestry was assigned the task of
opening windows when needed; something that
apparently had seldom been done, for most were
sealed shut with paint and seized hinges. It wasn't
bad during evening chapel, which lasted only twelve
or fifteen minutes, but after a Sunday service, people
staggered up the long stairs just to get air. Fainting
was not uncommon.

Moss was instantly criticized for initiating chan-
ges, although never by Walden Pell when he visited
the school. One or two faculty and faculty wives vig-
orously told the headmaster their interpretation of
the founder's intentions, and how he had misstepped
or misspoken. Things had to stay put, they said.

Yet fresh eyes saw that they should not. The
handsome altar candlesticks given to the chapel by
Meg Miller, the first school nurse, were seriously out
of proportion. The original brass altar cross was much
too large for the colorful triptych behind it. All were
retired for occasional use. (A faculty member who
disapproved of any change whatsoever immediately
wrote Meg, who responded in no uncertain terms.)
New candlesticks and a cross were designed by a
church architect, in keeping with the beautifully
decorated chancel area.

Physical alterations and improvements pro-
duced a comfortable setting more conducive to par-
ticipation, but an even more essential aspect had to

do with how services were planned and conducted.
During the 1960s Moss studied both the chapel

program and religious education in the classroom.
Some of the New England schools had recently made
chapel participation voluntary, thereby throwing
their strong church affiliation to the winds. Once
attendance was made voluntary, he knew how
difficult it would be to require it again. The Reverend
Alexander "Sandy" Ogilby, who succeeded David
Leech as chaplain in 1959, is clear about Moss's
intentions: "He was holding the line, both in sacred
studies and in the chapel. A very important part of
Bob's leadership of this school was his desire that St.
Andrew's be a church school in no uncertain terms.
As other schools sold out, Bob hoped that St. And-
rew's would come to be respected as the church
school, one that had kept and maintained its course,
even through difficult times."

Under the old schedule, Moss once observed, boys
at St. Andrew's attended more services than students
and faculty at the Virginia Theological Seminary. He
reduced the number of services and gave students
more responsibilities. Rigidity and adherence to form
were lessened; Compline was no longer sung the
same night every week and eventually was discontin-
ued altogether. Later, Moss, Ogilby, and Ned Gam-
mons took chapel a week at a time, each plan-
ning four services that followed a particular theme or
used connected readings.

Beginning in the early 1960s, outside speakers
were invited several times a term, both for evening
chapel and Sunday services. Rabbis, Episcopal
priests, ministers of other Christian denomina-
tions, laymen of importance and eloquence, and
St. Andrew's faculty injected a welcome freshness
into services.

To this day, chapel services have been increasingly
innovative. Shortly after the Meins arrived in
1971, Nan created colorful banners celebrating
major events in the church year. Some remain on
display in the chapel; others are carried on festival
days. Vestments of the clergy took on color and
design quite different from the traditional, catching
the eye as officiants walked up the aisle or entered
the chancel area from the side. Both students and
faculty were given increased roles as participants
in weekday services.

A genuine innovation in the early 1970s was a
chapel address by a woman—commonplace today.
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Debbie Muhlenberg, one of the first full-time female
faculty members, joined the English Department in
1972, the year before coeducation. She was only a few
years older than the boys she taught. One Wednesday
evening she spoke eloquently in chapel on what it
was like to be a bright girl pursuing a career when
boys and men were fearful of losing their dominant
role. It was the first time St. Andrew's boys had their
attention directed to such a subject, something
they would soon have to realize within their
own community.

As headmaster, Moss believed that his regular
participation "up front" would help emphasize the
importance of chapel to those students and faculty
who ran the school. Knowing it was the best forum to
convey intellectual and moral leadership, he consid-
ered chapel the focus of his work and life at St.
Andrew's, and spoke there eight or nine times a year.
He spent many hours preparing each talk.

Another measure of Bob Moss's devotion to the
school's active religious life was the publication in
1963 of his Prayers Used in the St. Andrew's School
Chapel, given to every member of the community. In
the introduction he wrote, "Regular worship has been
an integral part of the School's life from the
beginning," and "This collection is sent you in the
hope that it will prove useful to you wherever you are
and whatever you are doing and that it will suggest
a direction for your lives." He spoke of the essence of
prayer, "a response to God sending us to minister to
his children throughout the world." He personally
inscribed copies to each member of the faculty.

Use of the chapel in this fashion by the
headmaster continued from the late 1970s into the
1990s as Jonathan O'Brien brought messages to the
community in a fashion almost impossible anywhere
else, within any other setting.

Chapel

Within two decades of the founding of the school,
it began to appear that the chapel was taking on an
unintentional "churchy" character. Obscure saints'
days were observed, the sanctuary light hung in its
red globe from the ceiling, services were solemn
affairs with much emphasis upon form and
procedure. The Reverend David Leech, chaplain in
the late 1950s, felt unspoken pressure to keep the
chapel in "correct mode"—correct according to the

Reverend Doctor Walden Pell and according to what
some interpreted as Felix duPont's goals.

In the 1950s, Pell wrote a small book on the Book of
Common Prayer for use in the chapel. Waldy was
utterly devoted to the prayer book. Not one word
could be changed—once he reprimanded Leech,
privately but firmly, for using the word "to" where
the prayer book said "unto," and compounding the
sin by using "unto" where the prayer book said "to."

Pell's booklet "reflected his idealistic picture of
religion at St. Andrew's, while the school was far
from a gathering of the committed faithful," another
clergyman reports. The religious aims expressed in
the school's second quarter-century were more
realistic. The goal was a close, genuine connection
between religion and education, embracing intellect,
worship, and the ethos of the community.

Before this atmosphere could prevail, Leech felt,
the rigidity he observed had to go. Yet he had no heart
to suggest changes to Dr. Pell: making alterations in
chapel procedure might reflect upon his loyalty to
people who had been there before him. The chapel
program was set in a classic pattern that Walden Pell
was content to maintain, as one person said, "as if it
had been brought down from Heaven."

For Chester Baum (1936), form seemed more
appropriate to solemn occasions than improvisation.
"If Waldy was an actor, he had magnificent lines
to read at auspicious moments in my life and he
read them well."

When Leech arrived as chaplain in 1954, toward
the end of Walden Pell's headmaster ship, he found
that boys were perfectly willing to attend chapel,
even before breakfast for a sung Eucharist, in which
they participated "lustily." It surprised him that stu-
dents accepted such demands so willingly. Many
seemed to enjoy singing hymns and putting up with
lengthy services. But he was gone from St. Andrew's
before the country's youth developed a questioning
and confrontational attitude. He reflects today: "If all
the Episcopal boys' boarding schools are gone, a great
thing has left history. There was nothing like them
other than their English antecedents. They were a
living-on of medieval English life. To have all those
chaste—largely chaste—little boys come down and
sing their Eucharist in the morning, say their Evening
Prayer at night, and say their Compline and sing their
hymns, that's remarkable."

The fourth edition of the school's Handbook, circa
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1955, devoted approximately eleven pages—12
percent of its volume—to the chapel's purposes,
customs, services, attendance, permitted and
unexcused absences, the clergy, baptism, confirma-
tion, organizations, the vestry, contributions, and
Christian obligations during vacations. It seemed to
contain a regulation and an explanation for
everything that occurred in chapel. The sixth edition,
circa 1961 (the Handbook was never dated, for it was
designed to serve more than one year at a time),
covered much of the same material in seven pages.
Subsequent editions reduced the section even further.
After Bill Cameron's death, the massive publication
was suspended permanently, for this formidable
hundred-page book of rules and instructions was his
creation and near obsession.

The Handbook was superseded by a more flexible,
annually updated, mimeographed Student Guide,
a collaborative statement prepared by Simon
Mein, Sandy Ogilby, and Bob Moss. Its succinct de-
scription of the central role of the chapel, its services,
and its organizations, presented on a single page,
serves to this day as the clearest expression of chapel
at St. Andrew's School.

Despite profound changes brought to the chapel
program by Moss, Ogilby, and Simon Mein, a
powerful sense of kinship to residential schools in the
Christian tradition of a much earlier time still lingers.
In a 1985 graduation address, Nan Mein observed, "I
find it encouraging to think of us as part of a long
procession marching through history. Ahead of us in
the procession, a century earlier, will be Endicott
Peabody of Groton and, ahead of him, Thomas
Arnold of Rugby; in the fifteenth century, Henry VI
and the first teachers and pupils at Eton; in the
fourteenth century, William of Wykeham and
Winchester School; and in the sixth century, so far
ahead of us that we can scarcely see them, Augustine
of Canterbury and the King's School."
BBBHBMBBBnHMMBi

The chaplain

From its first year, St. Andrew's has had a chaplain.
Some remained for a few years before going on to
other callings in their ministry. The tenure of a
few was very short. One, quite unsuited to a rural
boys' school, strode around the campus in a long
cloak and a biretta, a small square black hat signaling
very high church. In a strong breeze, he resembled a

huge bat. When he prayed in chapel, he intoned
with rising inflection, "Jesus... aaaaah... Chriiiist,"
which caused one student to mutter, audibly,
"What's the matter? Doesn't he know the Man's
name?"

Walden Pell served as a regular officiant in chapel
services along with the chaplain who, for the four
years prior to David Leech's arrival in 1954, was the
Reverend James O. Reynolds. The Reverend Edward
W. Hawkins, who had joined the faculty in 1941 to
teach Latin and a variety of other academic subjects
as needed, was available as an additional clergyman.
Hawkins's sermons, though delivered in a near
monotone, were among the finest ever presented in
chapel. An alumnus of the late 1950s says, "Much as
we loved Dr. Pell, who was a kind of saint, if we could
have Dr. Pell deliver the sermons and Ed Hawkins
write them, you'd have the perfect combination."

Leech's greatest impact probably was upon
religious education immediately after Waldy's
retirement. It was then that Bob Moss, newly arrived,
recognized Leech's potential. "David was intel-
lectually one of the stars. I wondered how long he
could survive as chaplain at St. Andrew's, knowing
that the chaplain is an easy target for any kind of
disaffection. You can always take it out on the chapel
and the chaplain."

When Moss learned that Leech was interested in
heading his own school, he put him in touch with
friends in Huntsville, Alabama, who were starting a
school. David Leech was invited to become the
Randolph School's first headmaster.

Moss then turned to the Reverend Alexander
Ogilby. He knew Sandy Ogilby to be a scholar, and
had known his father, the Reverend Remsen B.
Ogilby, president of Trinity College in Connecticut.
The younger Ogilby was chaplain at Pomfret, where
inquiries revealed he was doing an excellent job.
A man forthright in his ministry, there was nothing
precious about him, either in his teaching or in
the way he conducted chapel. By chance Moss was
invited to speak at Pomfret, giving him an
opportunity to see the chaplain while the school was
in session. It was apparent that young Ogilby also
was an excellent coach.

The two men talked and corresponded at length,
and Ogilby finally decided to come to St. Andrew's.
He arrived knowing what needed to be done, that the
chapel had to "get its fussiness dispelled," a lighten-
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ing and clarifying process begun by David Leech.
Ogilby and Moss together brought about badly
needed structural, aesthetic, and procedural changes.

Toward the end of Sandy Ogilby's ministry, Jon
O'Brien said, "Sandy is a wonderful human being.
I not only respect but admire his mind. He has a
breadth of background that few can begin to match in
terms of scholarly studies."

Ogilby had by far the longest tenure of any
chaplain at St. Andrew's School. He left his mark
upon every facet of school life: corridor master,
dedicated and successful coach, teacher, chairman of
the Religious Studies Department, and member, at
one time or another, of almost every school
committee. When Sandy spoke in faculty meetings,
his perception and wise counsel, coupled with an
astonishingly accurate memory, caused others to
listen with care.

Another major figure in the school's religious life
during the 1960s was the Reverend Edward B.
Gammons, Jr., who arrived two years after Ogilby in
1961. An accomplished historian, Ned Gammons
took over the chair of the History Department.
He loved teaching and his courses were filled by
enthusiastic students year after year. Just as
important, he was appointed associate chaplain.
Respected and popular, a stimulating preacher, his
joie de vivre and enthusiasm produced a team
ministry with Ogilby much like the one that later
flourished between Sandy and Simon Mein.

Prior to Bob Moss's arrival and David Leech's
chaplaincy, chapel services were highly predictable
and were conducted all five weekday evenings, plus
Sundays. Every day but Saturday there was a
voluntary celebration of communion before
breakfast. Sunday services consisted of morning
prayer three times a month at 11:15 A.M., with a
mandatory pre-breakfast communion service on the
first Sunday of every month. Walden Pell believed in
having fasting communion services, but after some of
the littlest boys occasionally fell to the floor in a faint,
he gave up the practice.

The first major change in the chapel schedule ap-
peared shortly after Moss's arrival, when
Tuesdays became special days in every respect. Upon
the urging of Ed Hawkins, the academic day came
to an end after a late lunch, allowing boys to walk
into Middletown before athletic events. Games
were scheduled on Tuesday afternoons, eliminating

With chapel at 6:00 p.m., boys should be al-
lowed in the main building at 5:30 to have time
to change clothes and compose themselves.
The house rule terminates at 5:30.

—Walden Pell

sports-class conflicts that had plagued the school for
years. Chapel was eliminated from the Tuesday
schedule, bolstering attendance at the other four
evening services.

Still later, Wednesday night chapel was preserved
as the only required weekday service, with voluntary
services conducted on Mondays and Fridays.
Monday chapel was often presented by a particular
group: a club, a team, one of the forms, or faculty.
Simon Mein held periodic house communions on
Fridays, in his and Nan's living room or in other,
equally informal settings. When the Meins moved to
a house away from the main buildings, the practice
almost died out, but later was restored and held
approximately once a month in the apartment of the
Reverend Louise Hewlett, St. Andrew's School's first
woman priest. A graduate of Princeton with an ad-
vanced degree from Yale Divinity School, and
ordained to the priesthood in 1990, Hewlett is
actively engaged in the Religious Studies Department
and in chapel services throughout the year.

There is one service during the year that students,
faculty, staff, parents and residents of the community
at large all look forward to—the Christmas service of
carols and lessons. The origin of its present form
was almost accidental. In 1953 I purchased a record
called "A Festival of Lessons and Carols," sung on
Christmas Eve in King's College Chapel, Cam-
bridge. With children in the house and more on the
way, the record became a family tradition and part of
every Christmas. Not long after David and Doris
Leech arrived, I played the recording for them. David
borrowed it, played it for Ed Hawkins—and the
rest is history.

At first the Anglican service was precisely
duplicated, then gradually modified. Different carols
are selected each year and, until recently, the
sequence of lectors remained the same: a second
former, followed by a reader from each of the higher
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forms, an alumnus, a faculty member, a trustee, and
finally the headmaster. Carols and Christmas
anthems are interspersed between readings,
precisely as they are at Cambridge. Today, with the
choir and the concert choir alternating anthems with
carols sung by the congregation, this memorable
afternoon service the Sunday before vacation is
beautiful and inspirational.

Early in his St. Andrew's career, Bob Moss began
a simpler tradition, which persisted through his era,
of reading aloud short sections of Dickens's Christmas
Carol during voluntary chapel, often to a full house.
Later he moved his Christmas readings to the
headmaster's home. Phil Tonks (1963) remembers,
"It's something that stuck, and stuck very strongly."
These warm, intimate sessions apparently touched
many boys.

During the seventies and eighties, Wednesday
chapel services incorporated speakers, films,
concerts, and drama, in addition to prayers. Monday
evening services, conducted by faculty or student
groups, were some of the chapel's most imaginative
services. One annual Monday night service, eagerly
awaited by many students and faculty, was an
ingenuous and charming affair conducted entirely by
the Second Form, the youngest members of the
community. When the Second Form passed from the
school list in 1983, chapel lost a delightful tradition.

The early seventies saw two great theatrical
presentations in chapel—Antigone, with Simon
Mein and gifted student actors, and Beckett, starring
Richard Poole (1973). Another special service was the
multimedia A Hymn to Life, in which two dozen
students recorded readings superimposed upon
music and sounds from nature—the sea and the
wind, wolves, whales, and birdsong—as accompani-
ment to more than a hundred color slides depicting
living things: human, animal, and plant.

In the late seventies Mein and Ogilby moved
the first Sunday service of the school year, Holy
Communion, to the main lawn in front of the clois-
ters. With everyone seated on the grass under
the trees in their informal best, familiar faces mixed
with the new, there could be no warmer introduction
to St. Andrew's.

All service ranks the same with God
—Robert Browning

In the early days, students served as acolytes;
sacristans prepared the chapel for services; monitors
took attendance; and lectors read lessons and
responses. Bearing the cross, the crucifer led the choir
into chapel. Today, with fewer services, a student
volunteer may only be called upon once a term.
Simon Mein explains, "We have a consistent student
leadership in the chapel program, students who are
perceived to be leaders in other parts of the school,
who themselves have been convinced this is some-
thing they want, who have then through a kind of
wave effect brought others in." Brian Kotz (1986), an
honor student who took an active role in many chapel
services and assisted at baptisms for children and
grandchildren of those with ties to St. Andrew's,
exemplifies this kind of student.

The vestry, foremost among student groups, "is
concerned with the school's religious life and
consults with the clergy on such matters as student
planning of services and their participation in
conducting them, the allocation of weekly offerings to
charitable causes, and the relation of school life to
chapel worship" (from the Student Guide).

Vestry activities have not been limited to chapel.
Tripper Showell (1975) was the first, surely the most
persuasive, of the vestry auctioneers who on a
weekday evening would turn the dining room into a
vast auction house. Tripper shouted the value of
donated items: layer cakes went for $20 and up, a
broken-down fifty-cent chair for $25, half-a-
dozen brownies for $8. Everything sold; the entire
student body participated, and vestry campaigns
flourished. What budget-minded parents at home
thought is unrecorded.

Although traditionalists had difficulty envisaging
female acolytes, soon after coeducation girls were
participating in services and taking leadership roles.
Two of the first, Scarlett Halsted and Beppy Westcott
(1978), made an unforgettable picture, petite white-
robed taper-bearers flanking the crucifer, faces aglow
from the soft lights they bore.

Some youngsters helped out simply to partake in

*The first chapel was in the basement under the present business office, with its altar against the inside wall. Late students entered the
front of the room and were easily seen. The permanent chapel's entrance is at the rear, so student monitors were assigned to check at-
tendance and note latecomers.
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a school activity in which they felt comfortable; some
were brought in by friends. And for many, worship
and church participation were important to their
lives. Aside from the few who expressed resentment
at having to be in chapel at all, most attended services
as a normal part of life at St. Andrew's. They sang and
followed responses willingly. But only a rare tinkle of
small change was heard as collection plates were
passed, despite repeated pleas by members of the
vestry. When a specific need was presented with
forceful appeal, as when films graphically portrayed
the desperate plight of the homeless and ill in Haiti,
pockets opened miraculously.

In the early days of the school, the Women's
Auxiliary, or WAUX, was responsible for altar
flowers and for hand washing and ironing altar
linens. Instruction was given in flower arrangement,
as was the proper method of handling the linens. As
Dr. Pell and church tradition insisted, faculty wives
wore hats to even the briefest service. Since they
didn't, or wouldn't, bring hats with them to dinner,
they kept a motley selection of castoffs in the ladies'
room at the top of the chapel stairs. After dinner, each
woman would duck in, grab the nearest hat, slap it
on, and go down to chapel. The same hats appeared
on different heads night after night, year after year,
occasional new ones appearing as ancient ones
disintegrated. When Walden Pell left the school in
1957, so did the hats.

Within the Diocese of Delaware, the St. Andrew's
Chapel for many years was not a church, but a
mission. Today it is an offical congregation within the
diocese. Faculty have no defined role or obligation.
An early, informal Sunday school for faculty children
vanished by the late fifties, and families drifted off
to St. Anne's Church in Middletown for instruction
and participation. David Leech created the St.
Andrew's School Chapel Organization, or SASCO,
which elected its own warden, secretary, and delegate
to the annual diocesan convention. It absorbed
WAUX, which by then had become the Women's
Guild, and faculty wives banded together under
the leadership of Huldah Moss to form the Chapel
Altar Guild, with responsibility for flower arrange-
ments and altar linens.

In the sixties, large numbers of students showed
a remarkable willingness to spend time and effort
helping others outside the school community. "Social
Services," as the group was called, was organized by

Ned Gammons and continued into the early seven-
ties with several faculty, especially Chip Snowden,
Debbie Muhlenberg, and Eleanor and Peter Seyffert.

Up to forty students—then over a quarter of the
school—were engaged in social services during a
given year. Some made a weekly commitment; for
others service was periodic or on a pinch-hitting
basis when scheduling conflicts arose. Each weekend,
station wagons and faculty cars filled with students
fanned out to bring help and attentive care where
needed. The school had never seen anything like it
before (see chapter 11).

The desire to serve others was a reflection of
the times, part of an awakened national awareness
of social issues and needs. St. Andreans' extensive
service activities were reported widely in regional
newspapers. The program—a visible outgrowth of
the school's religious commitment—provided a
chance for boys to befriend needy and ill folk and to
learn about other facets of society. For some, it meant
a lifelong commitment.

In the initial years of coeducation, girls were
equally active in social services, but gradually the
complexities and internal affairs of a coeducational
community competed with scheduling. As time went
on, a sense of materialism filtered into school life, fur-
ther reducing participation, until the program

If dreams are windows to the soul, they also are
portals to the past. A St. Andrean returns again
and again in nighttime visions, despite many
years' separation. A member of the class of
1983 admits, "St. Andrew's still affects me: I
have about two dreams a week where the set-
ting is the campus and the characters are all
from the school." For some, like those of an
alumnus from 1960, dreams reveal stress. "For
years and years—even now—I have a dream
about the school and usually there's some sort
of pressure situation." An alumnus (1969)
sometimes "dreams of becoming rich and fa-
mous" and being recognized by the school as he
was not when a student. No matter how dis-
torted the stage, or how antic the midnight play,
St. Andreans link themselves together in this
"remoter world," its shadows springing to life in
the darkness of sleep.
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entirely disappeared. "Getting off campus" in the late
seventies and early eighties consisted primarily of
going to shopping malls; but the light of social
conscience was not extinguished.

Once a month, sacrificial lunches of bread and
soup were offered to subscribers. Two-thirds of
the school invariably signed up, creating substantial
savings of hundreds of dollars that went to causes
for the needy.

When Jonathan O'Brien arrived in 1977 as the
school's third headmaster, he was astonished to find
there was no community service program. "The
Christian element seemed to be internalized into the
chapel and not externalized into the broader
community," he said. No vestiges remained of the
earlier activity. He admired the strong intellectual
commitment to Christianity as well as the active
chapel program, but he missed an "acting-out" of
Christian concerns. With his encouragement, a small
but active return to social involvement developed in
the eighties. Under the leadership of DyAnn Miller,
Marijke van Buchem, and Tad Roach, a handful of
students became involved in missionary and service
work in hospitals and child day-care centers. Once
again community service activity promised to be-
come an important part of the school's contribution to
regional social needs.

Your absence of mind we have borne, till your
presence of body came to be called in
question by it

—Charles Lamb

In a situation with many mandatory require-
ments, it was a daring move—and great fun—to
avoid one of them successfully. Skipping class posed
severe problems: not only was the roster checked, but
there was always the danger of missing something
important that might turn up later on a test. Absence
from meals was easier, but one ran the danger of
starving to death or missing out on a choice cut of
meat or chocolate cake. Besides, required attendance
at meals was so relaxed in later years that missing one
wasn't much challenge.

Chapel remained a prominent challenge and a safe
one—safe because penalties were only in the form of
disciplinary marks, and sometimes weren't given at
all because the chapel monitors weren't alert, or
were kind. The marks given, if one carefully

calculated the frequency of skips, were not damaging
and might not even result in marks work-off.

The comments below are from reliable, even
outstanding, citizens—not a dissident in the bunch.
The girls write most freely about skipping, although
my own observations suggest boys were ab-
sent just as frequently. Anonymity has been pre-
served only partially; schoolmates will know the
skippers well enough.

I remember skipping chapel with five or six other
girls and hiding in the basement of K Corridor—then
hearing Mrs. Zeigler's footsteps overhead. Oh, no!
And again skipping chapel with some girls and raid-
ing the boys' dorm for clothes, then sneaking back to
K Corridor without getting caught! Triumph!

—Becca (1982)

I became quite adept at evading chapel. I would hide
in my room, or in the bathtub, every time I heard a
chapel detective spying about. Skipping chapel was
always more fun if a friend decided to skip with you.
If you had a nice chapel monitor, it was easy to evade
the service without receiving marks, but I wasn't al-
ways so lucky.

—Jill (1982)

Today I wouldn' t think it extremely important or ex-
citing to go to the trouble of sleeping in the dark,
dirty, humid—no, wet—laundry room of L Corridor
on a Saturday night just to get out of going to chapel
the next morning. We did that hoping we would not
be found out by the chapel monitors who came
searching campus for students who did not want to
wake up at 10:00 in the morning and get dressed for
a "fashion show" on the one and only "day of rest."

—Polly (1985)

The great majority of students attended manda-
tory services on a regular basis. Voluntary chapel
services, including house communions, were always
attended by students, from a few to several dozen.

Private attendance bore little relationship to
organized worship. In interviews and correspon-
dence, students have not commented extensively
upon chapel services. For most, these events were
simply an expected part of the school regime: they
were attended and tolerated without resentment. An
alumnus of the sixties remarks:

We might be getting very little out of chapel, but we
treated it with a lot of respect, even though we might
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not think that anything special was going on. We
were herdlike; we were not rebellious, we were sup-
posed to sit and look alert—we didn't have to be
alert—so we looked alert and were polite—we went
through the motions. We always stood and faced for-
ward when we were supposed to face forward, and
we knelt when we were supposed to kneel. But I
think many of us went through more than the mo-
tions. It was an important part of the school.

Others did listen, and the "sanctions of their
youth" have become the sanctions of their later years.

A 1969 alumnus writes: "Though raised in the
Episcopal Church, my real knowledge of, and
foundation in, the faith was acquired at St. Andrew's
School. So many of my mates complained about the
time we spent in chapel. I loved it. If nothing else, it
was a time to collect one's thoughts and indulge in a
little serenity in an absolutely beautiful setting. I can
smell the pine boughs in the chapel at Christmas, and
hear the carols and lessons."

Other memories of chapel at St. Andrew's range
from uninterested to antagonistic. A student from the
early sixties comments: "I date my present attitude
towards religion from at least the Fourth Form. I was
an acolyte for four years and head acolyte in the Sixth
Form. It became part of my life at St. Andrew's, but
this is not to say that it was something I felt impor-
tant. I began to feel that most of my fellows would
have been perfectly happy never to do anything reli-
gious at school. My fondest memory of the religious
life at SAS was watching and listening to Mr. Voor-
hees playing the organ."

The late publisher Storer Lunt was fond of an
expression, "a little innocent fun at your expense,"
that serves well in stories of school life. An alumnus
of the seventies writes:

I was the sacristan in charge of filling up the wine
container that is on the altar, wine that has to be
blessed and consumed at the service. It was the
officiant's job to consume any wine left over. On this
particular day I put an awful lot of wine out. Alex-
ander Ogilby was the officiant and when we came to
the end of communion, there was all this sanctified
wine left over. I remember AO trying to get all the
wafers and the bread and everything eaten and he is
sitting there drinking this wine and he finishes the
first goblet and there still is another goblet left, and
they are playing the recessional hymn and every-
body's filing out except Mr. Ogilby who is sitting

Four of us got into the communion wine on
a May Saturday night. Delicious danger and
iconoclasm.

—Bill Stevenson (1062)

there still trying to consume the wine. The organ
music ended as he lifted the chalice to his lips the
second time around and you hear M—, audible to the
whole chapel, say, 'Guzzle it, Ogo!' He got in a whole
lot of trouble for that one.

Sandy Ogilby had found himself in the same
predicament ten years earlier. Henry Hillenmeyer
(1961) recalls: "We had a special Sunday service early
one Sunday morning.... Apparently a large crowd
had been expected, but had not appeared. When the
service was over, I could see the panic on everyone's
face over the huge amount of consecrated bread and
wine, so I ran to suit up myself and a couple of other
guys in vestments. Our little group of 4-5 gagged and
giggled its way through 15-20 minutes of bread and
wine until the job was done."

A chaplain's rewards are felt when Kevin Grand-
field (1982)—one of many on record feeling this
way—confirms:

The school environment makes you realize what you
are told in chapel each Sunday—that it is best to love

The Reverend Alexander "Sandy" Ogilby.
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your neighbor as yourself. The St. Andrew's en-
vironment teaches you by practical experience how
much human beings depend upon one another. This
reinforces the religious principles of the school. The
close contact with your fellow students and facul-
ty; the family dinners; the gatherings for worship
and assembly; the isolation of this community; the
religious surroundings; all of these things serve
to teach you to respect the importance and delicacy
of the human community that lives on the planet
Earth. That sets St. Andrew's apart from other
schools and organizations.

Voices and the king of instruments

It was not until the school was able to employ full-
time faculty whose professional training had been in
choral music and organ that the choir achieved the
levels of artistry and eminence it has enjoyed over the
past twenty years.

From 1956 to 1959, Lewis Grubb of Odessa, who
had been voice coach of the 1930s opera star Rosa
Ponselle, took on the training of the all-boy choir.
He was followed by Richard Barren as choirmaster
and Coerte Voorhees as organist. Voorhees had taken
lessons from the great organist Clarence Snyder to
get the most out of the new baroque organ recent-
ly installed in the chapel. Barren, a graduate of
Oberlin Conservatory and Curtis Institute, was a
trained instrumentalist who regularly produced ex-
cellent school bands. He was essentially a shy

Organist Marc F. Cheban directing the Choir.

man who coaxed boys to sing, although choral
music was not his first love. In their years working to-
gether, Dick and Coerte developed chapel music to an
admirably high level.

As an organist, Voorhees was uninhibited. He
would work into preludes and postludes whatever
came to mind, "Tea for Two" being one of his favor-
ites. With the flip of a switch, he could direct music
through the carillon in the great bell tower; on
Christmas Eve, carols rang out in the night air so
loudly residents of Middletown two miles away
thought they were next door.

When Coerte Voorhees left in 1962 to become
headmaster of the Choir School of the Cathedral of
St. John the Divine, in New York, the chapel music
program again shifted. Dick Barren took over both
choir and organ for a year, with Alice Ryan filling
in as a substitute organist once or twice a week.
(Already a good pianist, Alice was taught to play
the chapel's baroque organ by sixth former Jesse
Gaither [1963], who was so accomplished on the great
instrument that he had served as organist whenever
there was need).

Larry Walker, a graduate of Peabody Institute,
joined the faculty in 1961. Like Barron, he was an
instrumentalist, but was willing to take over as
choirmaster, with Barron continuing as organist
until health dictated a slower pace.

Over the next several years three different young
organists worked with Walker: Linus Ellis from
Julliard, Laurel Swett from Goucher College, and
Wendy Allan from Mt. Holyoke College. Linus
is remembered as an eccentric. The two young
women, fresh out of college, were not sufficiently ex-
perienced to handle a group of boys only a few years
their junior who tested them in every conceivable
fashion. In that day of miniskirts, they looked
even younger than the boys. Laurel was es-
pecially embarrassed by intercepted notes ("Tell
Laurel I love her") and audible comments from uni-
dentified choir members during a lull in practice—
"I love you, Laurel!"

From time to time various students were called
upon to play the organ for chapel services. Chuck
Olson (1974) remembers "being responsible for
playing the organ in chapel one Sunday. I had a
prelude and a postlude. But I had to have a hymn,
and I didn't have one. So I got a fellow organ student,
Mark Hall, to play the left hand while I played the
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right. It worked okay until the third verse, where-
upon I jumped the gun and we remained syncopated
for several measures. Somehow we managed to keep
playing despite our laughter."

It was a signal day when Marc F. Cheban arrived in
1974 as organist and a second full-time member of the
music faculty. He was doubtful about entering a
teaching career, and sure that St. Andrew's would
never offer him a job. During his interview, he was
asked to play the organ and, wanting to impress, "did
a bang-up job on one of the hymns, playing ten
chords instead of the one called for. Then they asked
me to play it as I would on a Sunday morning!"
He was offered the job.

St. Andrew's was a foreign world to Cheban. He
recalls, "It seemed like paradise, everyone sitting at
lunch, so proper. It was a typical concept of a
boarding school that I had. My mother used to
threaten me when I misbehaved—which was
constantly—'You'd better be careful or else I'll send
you to boarding school.' I thought that if any of these
children at St. Andrew's stepped out of line, some-
thing would come crashing on their skulls."

Even during Cheban's first trying year, a mutual
bond between man and school began to develop.
From the outset he and Larry Walker worked well
together. Walker almost at once found that Cheban
would be able to handle both the choir and the organ
by himself. It was during the second half of Cheban's
first year that the switch was made, earlier than
anticipated, allowing Walker to concentrate his whole
attention once more upon his entire department and
upon his own specialty, instrumental music. Here at
last was a combination the school had needed for
years: two highly trained full-time musicians.

With few responsibilities other than choral music,
voice lessons, and the organ, Cheban was able to
devote time to chapel music impossible for his prede-
cessors, with laudable results. At first he proceeded
by trial and error. "I was on my best behavior—ex-
cept in chapel where I infuriated Mr. Ogilby with my
bizarre hymn reharmonization. He let me know it,
too, and let go with a blast every once in a while."

The choir quickly developed into a full-fledged
choral instrument. With the very best voices Cheban
formed a smaller concert choir, which performed
widely off campus, toured in Europe, and recorded.
The choral training boys and girls received at his
hands enabled the school's drama program to usher

in its musical comedy era (chapter 8). He remembers
the ultimate approval he felt when headmaster Bob
Moss appeared at choir rehearsals. "He would sit,
watching and listening; when there was something
special, he would be smiling and beaming. He was a
very strong supporter."

Cheban's ability to make the organ into an instru-
ment of fun is without parallel. He wove "Happy
Birthday" for a choir member into a prelude, inserted
the MacDonald's theme into postludes; students re-
mained in chapel to hear what might be concealed
within a mighty theme by Bach. One evening when
no service was held, he dressed himself in formal at-
tire and black cape, the organ thundering, while the
old silent film Phantom of the Opera was projected in
the darkened chapel.

Cheban's gifts have been recognized far beyond
the campus. His Festival Te Deum, written for the
school's fiftieth anniversary, was performed and re-
corded at St. Stephen's Lutheran Church in Wilming-
ton. He composed a special piece for The Right Rev-
erend William H. Clark's consecration, and has been
a regular guest organist at Longwood Gardens.

One of Marc Cheban's most lasting contributions
to St. Andrew's was its first Alma Mater. During the
baccalaureate service of 1984, music and words were
introduced and dedicated to a startled retiring senior
master in my last few days of school life.

Losses that diminish us

In times of great need, when the school commu-
nity floundered and wept in bewilderment, in an-
guish, and in rage over sudden tragedies that swept
us together—after the slayings of John F. Kennedy
and Martin Luther King, after the deaths of our own
Jim Butcher, of the maintenance staff, and little sec-
ond former Kai Harvey—Bob Moss and Jon O'Brien
stepped forward to help us comprehend each change
in our lives. They spoke with reverence of the quality
and importance of human existence, physical and
spiritual, corporate and individual. More than at any
other single moment in his career, these were times
when the headmaster led St. Andrew's School.

A dozen students share with me that moment on
November 22,1963, when a biology class walked
from the old lab to the pond to collect specimens. We
passed assistant registrar Kitty Schmolze, who was
sitting on the steps leading to the office foyer. She was
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listening to a portable radio. Face ashen, she cried out
to us what had just happened in Dallas. Stunned, con-
fused, and at a loss how to respond, we continued
down the slope to the water's edge, mechanically
doing what we had set out to do.

That evening the entire school community as-
sembled in chapel. Robert Moss spoke to us from
deep within his being; we listened, and were helped
to grapple with the enormity of the loss.

A barbarous calamity took place on the streets of
Dallas today. What shall we say of such things? The
President of the United States murdered in cold
blood by one of his own people?

This we cannot fail to say: Hatred is a murderous
thing. Every one of us who mourns the late president
knows what it is to hate. Often it is mild, a mere re-
sentment; usually it is a passing emotion, directed at
people who, at another time, do not anger us. More
often than not hatred is a mood that blows away.

But make no mistake: In whatever form it takes, it
is a lethal weapon. Its goal is always the destruction
of the object. Its goal is to kill, and sometimes it does.

And let us say this: Life, human life, is a precious
thing, never to be taken for granted, never taken
lightly. Life is our most precious possession, more
precious because we don't know just what it is— a
gift from God who is the giver of life. This is both its
treasure and the assurance that no disaster separates
us from the God who made us.

It is in suffering and tragedy you and I come to
know the presence of God. When night is darkest,
dawn is nearest.

Twenty years later, Kai Harvey, one of our young-
est members, took his own life in the first weeks of a
new school year. We hardly knew him; we knew
nothing of the weight that had been pressing upon
his small shoulders, a burden that had been building
long before he came to us. His parents told us later
that his brief time at St. Andrew's had been the hap-
piest of his young life.

We assembled in the chapel an hour before mid-
night. With most of the community unaware that Kai
had died, Jon O'Brien was determined that boys
and girls and faculty should not take that knowledge
to bed with them. He said Kai was in the hospital,
asked for our prayers, and told us to assemble early
the next morning.

O'Brien's inspired words saved the school from
psychological catastrophe. Marc Cheban says, "At

certain times there is no other way to explain what
Jon has done or how he's acted except to say he was
guided by the Spirit, the power of the Spirit, over-
whelmingly. He has found a channel."

O'Brien spoke of the sense of guilt we all felt
over things we might have done or neglected
to do; told us that we must understand that Kai's
forty-four days at St. Andrew's had not precip-
itated his death.

And then, most overwhelming of all the emotions,
there is our grief over the loss of a friend, a fellow St.
Andrean. We are a close community linked by the
special associations and unique experiences which
we share within the buildings and the ethos of this
school. I fully believe that each of us is a part of a
whole, and the loss of any one of us diminishes us all.
Guilt, fear and grief . . . it is not wise to deny these
emotions. Do not hold them back. To do so would
deny your humanity, for in grieving for Kai, you are
also grieving for the human condition.

I urge you to allow Kai's death to illuminate the
preciousness of life and to renew our dedication to
live as fully human lives as possible.

In time, let us turn our guilt into resolve to lead
such lives. In time, let us turn our fears into exulta-
tion of the wonders and joys life offers. In time, let us
turn our grief into deeper appreciation of fellowship,
friendship, and concern for our neighbors.

It is no coincidence that the thoughts of these
two caring men were so close in tone and meaning;
that they were the ones chosen to lead us not only
in fair days but to guide us through the dark times
that sear to the core. It is at such times, more than
any others, that powerful leadership is needed.
Had not such men as Bob Moss and Jon O'Brien
been there when we needed them most, our
little community might have suffered irreversible
harm. And the place where we shared these times
was the chapel.

Saccy

For the first forty years of the school's existence,
sacred studies courses were as fixed as the granite
blocks of Founders' Hall. It was Walden Pell who
determined course content. Classes met twice a week
and texts changed only when new editions came out.
Sacred studies course descriptions in the 1957 catalog
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read almost word for word like those of one and two
decades earlier, following a set, immutable sequence:

Second Form—"A Survey of the Church and Old
Testament Stories"

Third Form—"The Old Testament and the Life of
Christ"

Fourth Form—"Church History"
Fifth Form—"The Life of Christ and Worship and

Discipline of the Church"
Sixth Form—"Ideas and Doctrines of Christianity."

The sacred studies classroom, said one teacher,
was "a dismal underground room, dank and sweaty,
where all the moisture in Delaware seemed to gather.
There was a row of low-quality devotional books,
such things as a layman might read during Lent, or a
Women's Auxiliary might circulate among them-
selves." Students borrowed these and wrote reports
on them for grading purposes.

David Leech reflects today, "It was difficult teach-
ing sacred studies at St. Andrew's School. There was
great antagonism to the sacred studies courses and
that weighed heavily on me. For one period I suffered
tremendously because of the rejection of the courses
by some of the students. I experienced what one
might call the dark night of the soul; I almost gave up
and quit. But I labored on because I was comforted by
the presence of a number of students who seemed to
enjoy the courses. They were open, friendly people
who would not draw away from you."

After Walden Pell's retirement in 1957, Leech de-
veloped a new Sixth Form course, inspecting histori-
cal origins and essential beliefs of the world's major
living religions. Philosophic as well as religious con-
tributions were included. Leech also reached into
the Fifth Form, provoking students to "rise to the
bait and think about something" in a course in Chris-
tian ethics. He employed a text written by Georgia
Harkness, a well-known theologian: "The woman's
viewpoint was not strongly felt—in intellectual
circles, at least—at St. Andrew's School in those days.
The fact that it was written by a woman would occa-
sionally excite the students to do some thinking about
what she said."

Because every student was enrolled in sacred
studies every year, additional instructional help was
essential. Although he was an ordained minister,
Edward Hawkins declined to teach in the depart-
ment, so the usual solution was to invite the current

rector of St. Anne's parish in Middletown to take a
section or two. He was supposed to teach under the
chaplain's direction, but supervision of his methods
was almost impossible since classes were scheduled
only Tuesdays and Thursdays, and very nearly every
period was occupied with one Saccy class or another.

St. Anne's rectors were not trained as teachers; to
them, adolescents who resented being in their
courses were unfamiliar and antagonistic creatures.
One clergyman teaching in the late fifties found it
impossible to relate to the boys. He was gifted as
an architectural restorer of colonial Old St. Anne's,
but as a teacher he had a chip on his shoulder. One
day, in frustration and rage, he shook his fist and
shouted, "You'd better watch out! I'm a bigger man
than any of you—I can lick you with one hand behind
my back!" Coming from a man of the cloth, this out-
burst thoroughly delighted the boys and only fur-
thered his torment. While he remained at St. Anne's
for several years, he lasted only three at St. Andrew's,
all of them disastrous.

The Reverend Marvin R. Hummel, the next clergy-
man from outside, was his direct opposite, his enthu-
siasm enabling him to create an informal relationship
with the boys—up to a point. Jeff Stives (1960) discov-
ered precisely where that point was. "He was an ir-
reverent character and he handled the Fifth and Sixth
Formers he had to teach in a goofy fashion. I re-
sponded to this with an emulation of his manner.
On a quiz that included the question, 'What did Jesus
say to the woman at the well?' I wrote, 'Are you busy
tonight?' and failed the entire quiz, thus qualifying
for an extra Saturday study hall instead of getting a
long weekend. I couldn't understand why he didn't
find that humorous."

When Bob Moss arrived as headmaster, entirely
new opportunities presented themselves. Moss, a lay
reader trained in theology, had definite plans for the
Sacred Studies Department, but they were delayed a
bit while he attended to essential administrative and
managerial duties. David Leech's one-year experi-
ment in comparative religion at the Sixth Form level
vanished after he left. At the time, there was no one
available to teach such a course.

In 1961, Moss developed and, his colleagues be-
lieved, taught one of the "most thought-provoking
courses ever offered in the department." It had no
precise name, but its description in the catalog sug-
gests the content: "In relation to fundamental ques-
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tions pertaining to the nature of man and the mean-
ing of his existence, three philosophical positions are
considered: the materialist view of Marxism, the ide-
alist view of Hinduism, and the particular insights of
the Christian Faith."

Students found genuine substance in almost every
class discussion. Sandy Ogilby remembers, "When
Bob's Sixth Form course was new, there was a great
deal of excitement about it; it was an enormous con-
trast to what they had been getting previously. He
included Marxism, probably in response to, and an
outgrowth from, McCarthyism. It was a very good
thing. He tried to educate people in alternatives."

By the time Simon Mein arrived, Moss had devel-
oped his course in a vein similar to the ones taught
many years later in terms of the origins of West-
ern thought—pre-Socratic, lonians, Socrates, Plato,
and Aristotle. The course went on to deal with
Descartes, some Kierkegaard, Rousseau's Emile, and
a little book on Marxism.

The new course encountered a knee-jerk response
from a trustee or two. Marxism at St. Andrew's
School? Horrors. But the course continued to build in
breadth, authority, and popularity. By the late sixties
it was a fully developed course in philosophy with an
intellectually powerful content. Alumni of that era
repeatedly identify Sixth Form sacred studies as one
of the most thought-provoking, worthy subjects they
took at St. Andrew's. A member of the class of 1962
who found little of interest either in chapel or reli-
gious instruction, who saw hypocrisy throughout the
program, remembers "a piece on Marxism that was
much more lucid in its explanation of basic dogma
than anything we were ever taught about Christian-
ity." Marxism did not appeal to him, but he learned at
an early age the hazards of control exercised by
a powerful doctrine.

Under Sandy Ogilby's direction, second formers
were introduced to the school's religious life through
activities in the chapel. The Sacred Studies Depart-
ment not only developed academic respectability, it
began satisfying the intellectual needs of students
and evoking a rewarding response. Lay faculty began
helping in the department. Dick Barren taught sec-
tions of sacred studies while remaining organist and
active in the school's other musical activities. Webster
Reyner, the popular athletic director, taught sacred
studies from 1967 to the time of his departure in 1972.

Prior to Ogilby's arrival, sacred studies played an

important role in students' vacation plans. As he re-
calls, "only the lame, the halt, and the blind remained
and took Saccy exams which were scheduled on the
last day of exam week." More than 80 percent of all
students were exempted from Saccy examinations
and could leave a day early. The policy did little for
the dignity of religious education.

Ogilby asserted that an examination was a valid
testing device and an essential one, especially in a
course that met only twice a week. Exemption re-
quirements were raised considerably, and sacred
studies examinations in December and June were
scheduled in with all other departments, although
March exams were eliminated. His department was
the first to omit winter term examinations, something
traditional-minded faculty at first loudly deplored.
His foresight had a salutary effect, however, and
soon other, then all, departments eliminated
winter examinations.

Ogilby came out strongly for widening the intel-
lectual scope of his department. To this end, he cre-
ated a series of optional winter term seminars for
older students to be taught by faculty outside of the
Sacred Studies Department. English Department
chairman Chris Boyle taught one on classic films,
admissions director Bob Dobson offered one in litera-
ture, Bob Colburn and I in alternate years explored
the relationship of religion and science About six
different topics were offered each year. It was a fruit-
ful experiment, and popular with students. The semi-
nars stopped only after the department was reorga-
nized, when some of its half-credit courses became
full-credit ones.

The reorganization was Jon O'Brien's brainchild.
He produced in outline a meticulously crafted system
that at once appealed to departmental members. It
consisted of full-year courses in the Second, Fourth,
and Sixth forms. At the Fourth Form level, the subject
was a major course, and in the Sixth Form, it met
three periods a week rather than the previous two.
The effect was far-reaching. Not only did it allow full
treatment among a selection of courses within the
department (now known as the Religious Studies
Department), but it opened up student academic
schedules in the Third and Fifth forms in a fashion
never before possible.

At last Saccy's weekly schedule resembled that of
the other departments and was reasonable in its de-
mands upon faculty time and energy. When Ogilby
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first came, he taught sacred studies classes on Tues-
days, Thursdays, and Saturday mornings. In a typical
year he would conduct seven consecutive periods on
Tuesday, seven on Thursday, and two on Saturday.
"By the time I had done four in a row, my head was
spinning," he recalled.

Student reaction to sacred studies in the sixties and
seventies was mixed. Alumni comments range from
harsh, through puzzled, to genuinely appreciative.
The course's effect upon a 1962 alumnus runs the
gamut: "Sacred studies was a joke at the time—inter-
esting, incredibly boring, an easy 90, and a very dan-
gerous subject to expose impressionable adolescent
boys to." This suggests what other alumni have said
and written: that in earlier days sacred studies had a
limited and not very stimulating effect upon their
religious development.

Several events occurred in 1971 that permanently
affected the Sacred Studies Department. First, Ned
Gammons resigned to accept a call from a parish in
Pennsylvania. The departure of this fine history
teacher, associate chaplain, coach, and popular mem-
ber of the faculty was a major loss. Sandy Ogilby was
scheduled to take a sabbatical leave the following
academic year. This meant, of course, there would be
no experienced chaplain in residence.

Bob Moss located a young clergyman, the Rever-
end Tom McClellan, to assist temporarily, but he
needed mature and experienced faculty to handle
chapel and sacred studies. He pointed out to Ogilby
the desirability of having two full-time members of
the clergy with no major duties other than those in-
volving the religious life of the school. It was obvious
that if the roles of chaplain and chairman of the Sa-
cred Studies Department were to be separate, Ogilby,
an innovator of courses and a member of the Aca-
demic Committee as long as he had been at St.
Andrew's, was needed most in the academic area.
The division was mutually agreed upon. Before
Ogilby left for his studies in the Holy Land, he met,
interviewed, and "was most favorably impressed" by
a man with whom he was to work for many years.

The arrival of the Reverend Peter Simon Mein and
his wife, Nan, was an event of major significance to
the school. What a team they were! Join the two of
them in conversation, and one's head spins with their
shimmering, witty intellects, their instantaneous ri-
postes at one another—and their complementarity. "I
am optimistic, and Simon is pessimistic," Nan says.

"He is neat and tidy. I am clean but messy. My inter-
ests are more historical and his are more philosophi-
cal, theological." Jon O'Brien contributes his perspec-
tive: "Simon looks at the glass and sees it half empty;
Nan looks at the glass and sees it half full."

In the two decades they were at St. Andrew's, Nan
and Simon had a profound impact upon almost every
phase of school life: chapel and religious education,
student corridor life, administration (for many
years Simon was housemaster, third in the chain of
command), woodworking, the arts. O'Brien af-
firmed, "Without question, these are two of the most
valuable members of this faculty... as important as
any we have here." In the spring 1986 issue of the
Bulletin, he voiced a headmaster's concern: "I hope
the Meins are not a vanishing breed at boarding
schools. They exemplify people who approach their
jobs as a vocation, a ministry.... They are completely
selfless.... Simon and Nan are an awfully good ex-
ample for young faculty."

How do such talents come to a school located on a
relatively remote peninsula? In this case, by fortunate
happenstance. Nancy A. McCleery, a member of the
Order of St. Helena, an Episcopal religious commu-
nity for women, had spent a year in London at the
Institute of Historical Research as a Ford Foundation
Fellow from Cornell University. While there, she met
the Reverend P. Simon Mein, dean of Kelham Theo-
logical College. She returned to Cornell, and Simon
soon followed, both now released from their respec-
tive orders. They were married in 1971 and at once set
about looking for work on either side of the Atlantic.

Nan took the New World side, investigating col-
lege chaplaincies, which then were diminishing al-
most to the vanishing point. She next approached
preparatory schools; she knew a little about them,
having been the first woman ever to preach at Kent
School in Connecticut. She wrote to the Reverend
Jack Shoemaker at St. Mark's School in Massachusetts
for advice and direction. The day after receiving her
letter, he got a letter from another friend, the head-
master of St. Andrew's, Robert A. Moss, asking if any
potential chaplains were around.

Upon learning of the Meins, Moss phoned Nan at
once. English phones were tied up in a strike, so his
son, Bob Moss, Jr., a ham radio enthusiast, reached
Simon through a fellow ham operator at Lincoln
Theological College. Mein was told to go to Heath-
row Airport, where a plane ticket was waiting, and
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fly to Philadelphia. Nan met him there and they
drove down together to St. Andrew's. The following
evening both accepted jobs, Nan in the History De-
partment, Simon as a one-year sabbatical replace-
ment for chaplain Sandy Ogilby.

Moss found in Simon Mein the answer to another
need. He was considering a new position, later iden-
tified as housemaster, supervising all student living
arrangements. Mein, who had been in charge of a
monastic order with experience in running a residen-
tial community, was an ideal choice. Through long-
distance communication, Ogilby agreed to continue
as chairman of the flourishing Sacred Studies Depart-
ment and become associate chaplain. Mein would
be named chaplain and, eventually, housemaster.
In their first fall together, Sandy and Simon took
to one another at once, creating one of the
strongest faculty teams in school history. Their
chapel services were imaginative and memorable;
their courses innovative, important, and often
enormously popular.

Simon Mein's thought-provoking Fifth Form
course of the late seventies is described in the catalog
as one dealing with Christian ethics, including "the
nature of right and wrong, love and law, the race
problem, war, sex, and crime." Many remember it as
the best course of its kind they had anywhere. But for
some, memory plays strange quirks. One alumna's
remarks reflect teenage concerns: "It was the first re-
ligion course I ever had to take. It wasn't much like I
thought it would be because the topic that year was
morality, or something like that. I don't remember
anything about the class except the session on birth
control in which Mr. Mein explained to us that Saran
Wrap was not a viable means of preventing babies."

By the eighties, the renamed Religious Studies
Department did not differ in strength and respect
from any other academic department; in fact, its offer-
ings competed favorably with some of the school's
most heavily attended courses. Parents said to teach-
ers, "I wish I'd had a course like that!" One couple
reported that their Fourth Form son talked more
about his religious studies course than any other.

Today's academic approach to religious education
is entirely different from that of several decades ago.
The old, structured religion courses, with their dog-
matic content, have vanished; the new courses of
David Leech's and Bob Moss's years have blossomed
into an array of subjects of greater scope, complemen-

tary with other academic areas of study. "Study of the
Old and New Testaments" in the late eighties was
perhaps the last vestige of traditional classroom reli-
gious instruction at St. Andrew's. Recent subjects in
the Religious Studies Department have included
"Self-esteem and Human Potential," "Introduction to
Philosophy," "Human Nature," "Patterns of Human
Behavior," "Utopian Literature and Communities,"
"Ethics," and "How Faith Is Expressed Today."

At times it appears there are elements at work
that tend to diminish the historic affiliation between
St. Andrew's and the Church. A few trustees have
been critical of the traditional "mainline" Episco-
pal position and believe that the school does not
need complicated doctrinal issues. Others disagree,
and the dialogue continues. The bond remains firm
and undiminished.

In a committee meeting preparatory for an ap-
proaching Middle States evaluation in 1987, Bob
Rorke, a fairly new member of the faculty but senior
in experience elsewhere, betrayed a lack of awareness
of the school's historic foundation and its continuing
course. While considering the evaluation form's re-
quest for a statement of philosophy and objectives, he
said, "We can't possibly go ahead with the old state-
ment of philosophy with all that religion stuff at the
beginning." Parents chose St. Andrew's because it
was a good academic school, he argued, not because
of any religious connection. He suggested rewriting
the school's philosophy in accord with "what we ac-
tually do now," rather than what the past might dic-
tate. An attempted first draft eliminated the word
"worship," but Jon O'Brien balked. He explicitly re-
plied that as the school centers on the chapel, and
what is done in chapel is worship, the word must be
included. Another St. Andrean reminded the commit-
tee of the founder's unequivocal statement, "The
purpose of St. Andrew's School is to provide second-
ary education of a definitely Christian character at a
minimum cost consistent with modern equipment
and highest standards."

The philosophy of the school, although rewritten
from time to time, remains firm in its original intent.
In 1987, the school went on record in its report to the
Evaluation Committee: "We seek through study and
worship to explore with our students the ultimate
questions of life and to offer for consideration all the
teachings of the Christian faith."

Simon Mein sheds light on what the school contin-
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ues to do: "The Christian religion has not got a sce-
nario. It has faith, but more importantly, it has hope.
We are trying to get a sense of the transcendence, try-
ing to get a student to look at the mystery. I think
there's some evidence that some students get a
touch—a little window opens—if it only happens
once in a while, that's a great thing."

In June 1967 the Board of Trustees authorized the
Sacred Studies Department to study the status of re-
ligion in the school. In essence, the school was asking
a team of objective investigators to determine the
impact of a St. Andrew's education upon its students.
In 1969, the first phase of the religious research project
was completed and published in a 237-page volume.
The project, funded by the board, employed a team of
psychologists experienced in the study of youthful
attitudes. The first volume's title, Effects of Sacred
Studies and Religious Climate at St. Andrew's School,
Research Report: Phase I, only hinted at the magnitude
of interviews, summaries, graphs, discussions, and
appendices that had gone into its making.

Meticulously conducted and prepared as it un-
questionably was, the study had little immedi-
ate effect upon the school as a whole. It did provide
food for thought and discussion, and pointed direc-
tions in which the school had to move. When copies
were initially distributed to faculty who were
asked to study certain portions, silent inward groans
arose. Yet as time went on, and one looked between
the covers in an idle moment, matters of
significance in understanding our young charges
were revealed.

The introduction quoted a paper given at the Uni-
versity of California in 1968: "To the lay public,
the adolescent is viewed as a Philistine living a
life reminiscent of the luxury and smugness enjoyed
by Marie Antoinette at Le Petit Trianon. He is un-
disciplined, given to childish outbursts, and an irre-
sponsible person who has abandoned himself with
complete license. He is the new leisure class; and he
is the 'beautiful people.'"

St. Andrew's students emphatically did not con-
sider themselves members of the leisure class and
luxury seemed to escape them completely, at least at
school. In no way were they free from disciplinary
action that resulted from their predictably frequent
infractions of school law. On the other hand, childish
outbursts and irresponsibility did occur from time to
time. There was beauty in their youth and in their

My first impression of St. Andrew's remains
indelible and has influenced all subsequent
impressions. I was a little boy, aged fourteen.
St. Andrew's was a collection of stone build-
ings—handsome, rich, solid, in a beautiful set-
ting, powerful, perhaps magnetic, but large
and potentially cold and impersonal. St.
Andrew's now recalls a sense of reverence and
community.

—Skee Houghton (1961)

minds' awakening, but not much to be seen beneath
a scruffy outgrown corduroy jacket in an eight
o'clock class.

By identifying attitudes, values, interests, beliefs,
knowledge, and religious tenets of boys at St.
Andrew's, the volume attempted to answer the ques-
tion, "What are youth really like?" It asked what they
had learned about themselves and the world around
them, but not necessarily what had been taught them.

These were tempting questions, and some of us
sought answers in the study. We discovered that St.
Andrew's boys were as adventuresome as Southern
Baptists, found as much meaning in life as Menno-
nites, yet in religious activities fell behind both. On
the other hand, their Christian concepts were far
stronger than "generalist" college freshmen—un-
doubtedly welcome news to members of the clergy
and the Sacred Studies Department.

The second year of the evaluative study produced
an equally large volume, Effects of St. Andrew's School
on Its Students. We were told that the typical student
at St. Andrew's was highly intelligent and rather ho-
mogeneous in intelligence, scored above the national
average, did somewhat better on mathematical por-
tions of aptitude tests than girls (where were the
girls?), compared favorably with others in college
admissions criteria, and had high verbal skills.

It was reassuring to see in black and white, in
tables, graphs, and paragraphs, that St. Andrew's
boys, compared to others their ages, valued more
highly the aesthetic, social, and political aspects of
their young lives. Theoretical and economic interests
were not so great. It was said the boys tended toward
dogmatism and were more closed-minded than un-
dergraduate college students. Religious interests
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seemed to wane as they progressed through the
forms; religion itself played a very limited role among
the older boys, while social service interests grew in
prominence with age. This jibed with the enormous
interest and activity in community social service
work in which the boys engaged during this period.

The final report cited other possible areas for stu-
dent involvement. Another, related suggestion
stressed the importance of more faculty becoming
involved in off-campus work. Coeducation was
urged, giving impetus during the next couple of years
for faculty study of the issue.

The study noted less desirable attitudes beginning
to appear in the junior year, becoming more pro-
nounced in the senior year. This, of course, was not
news—nor is it to any boarding school—as young-
sters mature into adults with their eyes on college and
self-determination. Today, the transition from a su-
pervised and regulated life in a boarding school to
nearly complete freedom of college is far less abrupt.

Worrisome signs of emotional instability, mood
depression, rejection of leadership, and increase in
avoidance and withdrawal were more pronounced
throughout the school in 1970 than in the preceding
decade. Perhaps recognizing this among their peers
as well as in society as a whole, later classes grew
demonstrably more sensitive toward others.

These conclusions were what struck us most,
and make for thoughtful reading today. Some-
where among all the data and graphics, the research-
ers had felt the pulse of American youth, and in par-
ticular those young men of promising intellect emerg-
ing into an uncertain adult society. In a civilized
sense, St. Andreans represented and revealed all ma-
turing American boys of the turbulent late 1960s and
early 1970s. We found published evidence that the
school did have an effect upon its students, an effect
that allowed them to develop a secure ethical founda-
tion for growth into the responsible and caring citi-
zens so many became.

This foundation, first laid in place by Walden Pell,
was confirmed and strengthened by Bob Moss. He
said in his final chapel service, in May 1976: "I hope
this school will always be a place where students and
faculty hear the call to serve others and where in the
community of this school, in the community life of
this school, people experience the joy of living for oth-
ers and trying to meet their needs. I hope, too, that in-
dividuals who go forth from this school will be

moved by the experience of service which they had
here to seek a career or some kind of work in service
to other people."

The foundation continued to be built upon, as
spelled out by Jon O'Brien ten years later: "What God
do we see when we look over our shoulders? There is
no shortage of things to believe in. There are hun-
dreds of world views, 'isms,' philosophies and faiths
which have advocates throughout the earth.... But I
confess to you that the only conception of life which
has ever satisfied me is the view preached by Jesus al-
most two thousand years ago. Perhaps I feel the way
I do primarily because I need to believe that good-
ness, gentleness, selflessness, compassion, courage,
and justice must ultimately prevail."

These qualities are the real building blocks imbed-
ded in St. Andrew's School. Statements of this nature
from two St. Andrew's headmasters would be no-
table in any setting, but in the crypt chapel they
achieved a prominence and relevance quite impos-
sible had they been delivered in the auditorium or a
classroom. The atmosphere of the place touches
something deep within us.

The school's most loving father

The chapel was the scene of thanksgiving for those
who had left the school the legacy of their lives. A
memorial service for Walden Pell II, first headmaster
of St. Andrew's, took place March 24,1983, three days
before the more formal funeral. Although Waldy had
been absent from campus residence for many years,
both services were heavily attended by his family,
alumni, trustees, former faculty, and as much of the
current school as could find room in the crowded
chapel. At the funeral, they stood all the way up the
stairs to the hall above.

The memorial service, brief and relatively infor-
mal, contained both praise and humor, and infinite
respect for the one man who has meant more to the
school than any other. St. Andrew's and Walden Pell
are indivisible, even though today he is a portrait in
the dining room, a name from the past, mentioned
more frequently today by those of us growing older
than by those now at St. Andrew's.

Senior master Bill Amos remembered the "warm,
close-knit family atmosphere that made the school in
those [early] days... a caring, intimate place." He
went on to speak of Waldy's ministering to the St.
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Andrew's community, individually and collectively,
in sickness and in health. "There was a saying... that
the sun always shone on Walden Pell," he concluded.
"If ever there was a school function, a baseball game
or outside reception, and the weather threatened,
everyone knew Waldy would say, 'It won't rain,
it will be nice,' and he would stride out, erect and
faithful, and the clouds would break and the sun
would shine. I know at this moment the sun is shin-
ing on Waldy. The spirit of St. Andrew's School
is Walden Pell's."

And flights of angels sing thee to thy rest

He was the father of the school family—
our headmaster, priest, confidant, and friend.
Being a headmaster was not easy for him, be-
cause he had to deal with mere mortals: all of us
who had frailties, failures, made mistakes, were
ignorant of procedure, or were petty. He was, in
truth, a saintly man.... Saintliness is not perfec-
tion, remember, but "a true Christian... conse-
crated to God."...

Waldy never saw the devil incarnate in a
[schoolboy], but simply a poor misguided young
man in need of attention...and loving, under-
standing attention is what he got.... Waldy sim-
ply cared more about all members of his school
than he had time and energy for, despite his in-
credible vigor.

—Bill Amos, at the memorial service for
Walden Pell II, March 1983

The Right Reverend J. Brooke Mosley, former
bishop of Delaware, delivered the homily three days
later. After giving thanks for Dr. Pell's remarkable life
and ministry, Brooke went on: "The inscription in
London's St. Paul's Cathedral, in honor of its archi-
tect, Sir Christopher Wren, applies to Waldy. It simply
says, 'If you seek for a monument, gaze around.'"

Gail Wright (1984) describes that day.

The bells tolled. Again and again and again. I thought
they would go on forever. But not the beautiful toll-
ing of the hours or "Jesus Calls Us" that we enjoyed
regularly.... Instead, a death knell—the only one I
had ever heard there. It sent shivers down my spine
and seemed to rock the school down to its founda-
tion. For it was the foundation that now was gone.

We had just sung at Waldy Pell's funeral. Walden
Pell. He was a part of everything I'd ever heard about
the beginning of St. Andrew's. To me, he had made
the school. Without him I wouldn't have been there
and the warmth and relationships that were St.
Andrew's to me would never have existed.

We, the Concert Choir, had sung "O Most Loving
Father" hundreds of times that year. When we
performed it, we stood in a circle and it, more than
any of our numbers, brought us together as a group.
Often it felt as if we were breathing as one when
we sang it, despite being spread around a room.
But that day, circling Waldy and his family, in the
chapel he had created, we understood the song in
all its depth—

"O most loving Father, Who wiliest us to give
thanks for all things, to dread nothing but the
loss of Thee, and to cast all our care on Thee
who carest for us. O grant that no clouds of this
mortal life may hide from us the light of that
love, which is immortal and which Thou has
manifested unto us in Thy Son, Jesus Christ,
our Lord. Amen."

From somewhere deep inside me, I thanked him.

Concert Choir performs in the Chapel on Arts Day 1978.
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Noxontown Pond

The pond was very beautiful, especially on hot
afternoons, when you could take a canoe and drift
along the wooded, near side of the pond, in the
shade of those big trees, where it was cool.

—John Seabrook (1976)

It begins on a mist-shrouded morning. At first it is a
faint, bugling call with flutelike overtones. The
sound grows, but never loud, until with whispering
wings the great white forms burst into view, stream-
ing overhead against the luminous mist, so low I
can see the undulations of long outstretched necks.
The black-billed heads tilt as (I like to think) each
swan in turn inspects the clods of earthbound
creatures below as it rushes past. The swirling mist
envelops them one by one and the aerial flutes
diminish as they go over the point, heading for the
far end of the pond. It is the swan's song that tells
it all, the fluting bugle that fills the heart.

—Bill Amos

Charles Dunbar and I explored the entire lake and
knew spots, short cuts, and little gems of the pond
that very few students ever knew. We knew where
all sorts of animals and plants could be found.

—Russell Chesney (1959)

As a member of the Polar Bear Club, whose first
female member was Alexis Foster (1977), I remem-
ber going swimming in the pond in January-Febru-
ary, sometimes having to break the ice.

—Jay Hudson(1977)

...tranquil, beautiful, and soupy...
—Anonymous alumnus

Charlie Murphy (1962) and I drove some otherwise
blameless carp into a small feeder stream and
blocked it with the boat. Suddenly, they turned on
us, enraged bull carp, nostrils flaring (gill rakers,
maybe?). Charlie stood up on the bow and fended
them off with a mighty swing of his oar, tipping over
boat, lunch, clothes, et al.

—Marshall Craig (1962)

The pond and the rowboats were a great escape.
We would get our bag lunches and head for the far
end. The goal was to see how far up the stream at
the end we could get. We had to haul the boat over
logs, around logs, and at the time it seemed as if
we went through logs. One day we made it all the
way to another pond [Wiggins Mill Pond]. The
nearest parallel to this was Humphrey Bogart in The
African Queen.

—Ollie Pepper (1962)

Noxontown Pond was a grand extension of the
classroom. What a great thing it was!

—Anonymous alumnus (1960)

We knew how to escape from our locked dorms and
were free to roam around campus at all hours of night
and early morning. Friends and I would go down at two
or three in the morning and go swimming in the pond.

—Anonymous alumna (1985)

I was able to gain distance from any troubles by
sitting on the grass and looking across the pond. It
was best in the fall when every leaf on the other
side looked to be a different shade of yellow, red,
orange, or brown. That was good for my soul.

—Bill McClements (1981)

It is only a rather small, shallow, muddy coastal
plain mill pond, nearingtwo and a half centuries
old, but for many of us it is one of the special
places on earth.

—Bill Amos
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Houghton, Hillenmeyer, Hance,
Shuster, Field and other swim-
mers ca. 1959. Cottages and fish-
ing shanties across pond line the
shores of what later became
Rodney Point recreation area.

Phil Tonks and friend on the ice
ca. 1962.
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Chapter 2

For Reasons Well Known
Dear Dr. Pell:
With much regret, I must ask that Michael's applica-
tion for admission to St. Andrew's be withdrawn, for
reasons well known to both of us.

On February 27,1952, Dr. C.L.E. Monroe, microbi-
ologist, college professor, active layman in the Protes-
tant Episcopal Church, wrote these difficult words to
Walden Pell. So ended the first application to St.
Andrew's School by an African-American student.

While racial unrest was not very evident in Dela-
ware in 1952, only two years later the town of
Milford, fifty miles south of Middletown, exploded
into national headlines with its violent and bloody
combat over integration. Middletown itself, twenty-
five miles south of the Mason-Dixon line, was as seg-
regated as any town in the deep South.

But in 1952 the attention of Middletown, and of St.
Andrew's School, was directed elsewhere. Elizabeth
II ascended the throne of England; Eisenhower de-
feated Adlai Stevenson; Batista forcibly retained
power in Cuba; a polio epidemic swept America just
as the Salk vaccine began to be tested; the first ther-
monuclear bomb was detonated. Gary Cooper strode
dusty streets in High Noon. Our musical culture in-
cluded "I Saw Mommy Kissing Santa Claus" and
"Feet Up, Pat Him on the Po-Po."

Middletown had a highly visible white section and
an all-but-hidden black community, known by
whites as "Hamtown." The settlement did not con-
tain a single modern house, and had no sewer
system—when a bond issue was proposed to con-
struct one, locals sneered, "They' wouldn't know
what to do with one if they had it." African-Ameri-
cans went to the one black barbershop and to black
schools. At the movie theater in Middletown, whites
sat downstairs; the balcony was "for colored only."
When the state finally allocated funds to build
the modern all-black Louis L. Redding High School,
local whites grumbled. Although their own stores

were small and poorly stocked, blacks rarely shopped
in the center of town. Beatings of young blacks oc-
curred sporadically. There was a powerful sense of
segregation at all costs.

The only Negroes at St. Andrew's worked in the
kitchen and laundry, and on the housekeeping staff.
None were residents. In 1952 there still were a num-
ber of faculty maids working at $3 a day. (All the
older faculty houses had maids' quarters as a matter
of course.) In the early 1950s the faculty included a
number of Southerners, including some of the most
influential senior masters. Fifty-four percent of the
student body of 142 boys came from southern states
or states bordering the South that traditionally exhib-
ited strong southern sympathies, but they displayed
little open racial hostility. "I don't remember having
classmates who would use derogatory terms about
blacks, yet many were from the deep South/' says a
northern student. Segregationist attitudes in Dela-
ware and St. Andrew's School were taken for granted,
rarely expressed. A newcomer walking in to town
with friends might be told simply, "We don't go into
that store," or "We don't go to that part of town."

The only face-to-face contact students had with
blacks their own age occurred in the late 1950s and
early 1960s during football scrimmages—but not
games—that were held with the Redding High
School team. Phil Tonks (1963) says, "I remember a
football scrimmage where I was playing on the line.
They were good! One of them in the backfield yelled,
'Hey, white boy! We're gonna run right over you!'
And they did."

As headmaster, Walden Pell had to deal with black
applicants and their families, the Board of Trustees,
and the school community. Never was an African-
American "refused." Instead, the headmaster would
visit the applicant and his family, bearing a carefully
prepared statement, painful to deliver, that contained
realities he was expected to explain. Whenever he
could, Dr. Pell met the families at home, for a visit or
the presence of a black youngster at admissions test-
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When the history of St. Andrew's
School is written, the chapter on de-
segregation will not be glorious.

—Walden Pell

ing day would set off alarms among the student body,
white applicants, their parents, and the faculty.

A black student, it was feared, might suffer ostra-
cism, possibly cruelty, certainly loneliness. It would
be hazardous for him to walk to Middletown. More
than once in the 1950s young toughs beat up St.
Andrew's students as members of a "privileged
class." A black student from the same school might
enrage such thugs.

The poignancy of Dr. Pell's communications with
parents and board members deserves exposure, for
this good man never spoke publicly of the role he
played, nor did he reveal his discomfiture in the book
he later wrote about the school. Lengthy correspon-
dence and reports to the board ensued from Michael
Monroe's application.

October 28,1951: Dr. Monroe wrote, "I am very
anxious that my son Michael, who is 14 years old, be
exposed to the beneficial influence of the Church
some part of each day in the year. I have just recently
heard of St. Andrew's School and I wish to know
more about it."

October 30,1951: Dr. Pell wrote a routine reply,
enclosing application forms and a catalog. He men-
tioned entrance tests.

February 13,1952: Dr. Monroe wrote, "I would like
to bring Michael to St. Andrew's for the examination
on February 29th so that, if possible, he might qualify
for the tuition class most suitable for us." He enclosed
the application form with Michael's photograph.

February 22, 1952: Dr. Pell met Dr. Monroe,
Michael, and Father Mills, the rector of their Episco-
pal church in Baltimore. The transcript Pell wrote
upon his return, directed to the Board of Trustees,
occupies three full pages. Excerpts include:

It was evident that the Monroes had little idea of the
nature of my mission. They asked many questions
about the school as though expecting Michael would
be coming up for the entrance tests.

I told them that Dr. Monroe had paid SAS a compli-
ment by applying for Michael. The catalog stated that
the "teaching and conduct of this school are based on
the Christian religion" and I interpreted that in the
way I thought they did. I would agree with them
on the implications of our American democracy.
This application for Michael, however, was the
first we had from a Negro family. It raised delicate
issues because of:

1. The School's location below the Mason-Dixon
Line.

2. Local attitudes in Middletown and especially
"down-state."

3. Our fairly large southern constituency (among
the student body).

4. Some southern influence among our trustees
and faculty.

I felt that some possible results of these factors
might be:

1. An unpleasant and unhappy experience for the
Negro boy who came. I questioned whether children
should be used as the cutting edge of a revolution, no
matter how worthy the cause.

2. The introduction of a divisive and explosive is-
sue into the school and among its parents.

3. A reaction which might put back the time when
a Negro boy or boys might enter SAS in a happy and
natural way.

I said that there was no written policy on this ques-
tion as the issue had never come up before. The ad-
mission of Negroes was a policy matter, which would
have to be decided by the trustees.

My conversation with three members of the
personnel committee of the Board led to their
conclusion that:

1. This issue would take the trustees considerable
time to digest and decide.

2. The SAS constituency should be notified of any
policy accepting Negro boys in plenty of time to plan
accordingly. Bishop McKinstry is not inclined to give
such a policy wide publicity if adopted....
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4. It will be impossible for us to consider a Negro
applicant for 1952.

I told them the issue is now being considered
at the proper level, i.e., the personnel committee of
the trustees and the executive committee of the fac-
ulty (Cameron, Schmolze, and a few others). It
would be most unfortunate to have it raised at these
other levels before the higher levels had reached a
decision. Dr. Monroe and Father Mills expressed
amazement that this issue had not arisen before in
the 22 years of the school's existence. They showed
a most sympathetic understanding of the situa-
tion. They were obviously disappointed, but were
used to this sort of situation and were schooled in
meeting it with patience.

February 27, 1952: Dr. Monroe wrote the letter
quoted at the beginning of this chapter.

Walden Pell came away from this first experience
with a clear vision of what the future held. He wrote,
"For me this is a difficult but quite thrilling experi-
ence. I had the feeling of combined tension and relief
when the whistle blows and you start down the field
under the kickoff!"

Other inquiries by black families were made in
1954,1955,1956,1957, and 1958—hopeful, wistful,
tentative, always disappointed when their applica-
tions came to naught, but none openly angered, at
least in the correspondence that survives. Selections
sadden today's reader:

The mother (there is no father) has asked me to in-
quire into the matter of boarding schools, but
of course there is little or no money to be had, al-
though her numerous relatives will collect a small
amount. Both children are worth working with. I can-
not find information as to the eligibility of negroes
in boarding schools.

My son is extremely interested in attending St.
Andrew's School. He is a Negro and a member of St.
Matthew's Episcopal Church where he serves as cru-
cifer. Would there be any restriction to my son's en-
trance on the basis of race?

In March 1955 the school received a questionnaire
from The Living Church , an Episcopal magazine,
about integration and minorities among a church
school's student body. The items that follow are ex-
tracted from Dr. Pell's response:

—Does the school now admit children of all
races? No.
—Are there any Negro pupils? No.
—Does the school have a rule, policy, or tradition re-
garding the admitting of Negroes? Nothing definite.
—Have children of any races other than white ever
applied for admission to the school? Yes. Which
races? Negro and Chinese; the Negro application was
withdrawn, the Chinese boy was admitted.
—Does the school have a rule, policy or tradition
regarding the admission of Jews? Yes. We have admit-
ted Jewish boys who were otherwise qualified and
seemed likely to find the religious life and atmosphere of the
school congenial.

A number of church schools had already taken
blacks, the magazine noted, among them Lenox,
Groton, and Kent, all in New England; Grace Church
School, in New York; St. Alban's, the Cathedral
School, and Beauvoir School at the National Cathe-
dral in Washington. Dr. Pell recognized that the
"great New England academies have taken Negroes
for many years; Roman Catholic and boarding
schools in every part of the country enroll them; the
Friends schools, both boarding and day, including co-
ed boarding schools, generally enroll them." He
concluded by saying, "Where desegregation has
been accomplished, things have gone surprisingly
smoothly, but desegregation has been an uneven and
shifting process. Trouble has come where people have
been unsure of their convictions. At present there is a
strong and general movement in the direction of 'de-
segregation.' This is the last chance of the church
schools to decide their policies regarding this. We at
the school are eager to have a clearly defined policy
on this matter as soon as possible."

The completed questionnaire was routed to all
trustees, most of whom responded. One strenuously
disagreed with Pell's stand, others hedged a bit or
agreed. Bishop Brooke Mosley wrote, "The only ob-
jection I have to your answer is the paragraph which
says, The School does not feel it should encourage
the application of Negro boys.' I believe our answers
are strong enough without this and do not approve of
our going starkly on record in favor of segregation
this way. I am all for being as wise and as graceful
about this matter as the Lord will give us the power
to be. But I also hope we shall not be timid in per-
forming our duty."

Walden Pell's instincts were right and his Christian
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commitment sound, but forcing the issue was some-
thing he could not do, nor could he predict a time-
table. In response to a 1955 letter from a church school
headmaster in Louisiana, he wrote, "It is my personal
feeling that this school and all similar schools will
enroll Negro children in due time, especially in view
of the Supreme Court's recent decision, but I cannot
say how soon this will occur as far as St. Andrew's
School is concerned."

Pell was not to see an African-American student
enrolled during his headmastership. The machinery
for denying them entrance remained in place during
the interim year between his and Bob Moss's eras,
when Bill Cameron was acting headmaster. On Feb-
ruary 25, 1958, Cameron alerted the trustees to a
parent's inquiry prior to applying for his son. "Yester-
day I received a letter from H. Kanyike, who is pres-
ently studying for an advanced degree at Howard
University, on a Fulbright Scholarship. Mr. Kanyike is
a native of Uganda, East Africa, and may be pre-
sumed to be a Negro." His reply to Kanyike was
brief: "It has long been our policy not to accept boys
for one year only."

Shortly thereafter Bill Cameron wrote his friend
"Flick" Hoxton of Virginia's Episcopal High School,
"Would you be kind enough to tell me the agency that
has an interest in placing Negro boys in boarding
schools. If possible, I should like to look into the mat-
ter." There is no record of him doing so.

••••••••••••••••̂ •̂ ••B

The heart of the matter

An eminent trustee of seventeen years had deep-
seated segregationist convictions that he was not
loathe to share. On January 28,1955, knowing the
headmaster's inclination and having participated
in serious discussions among senior members of
the board regarding integration, he wrote a letter to
the board speaking of the "definite deterioration in
the spiritual, intellectual and physical energies of
the populations" in countries where racial inter-
marriage had taken place. "I have no prejudice
against negroes," he said, " the great majority of
whom are harmless, worthy people." In March, he
submitted a letter of resignation to Bishop Brooke
Mosley, saying in part:

It is plain that the school will shortly be required to
accept negro pupils who will be mingled with the

white boys. This alone might be tolerable if it were
not certain to follow that the parents, sisters and
friends of these pupils will also be expected to mingle
socially with the white boys and their families and
friends. The only logical deduction is that the [Epis-
copal Church School] Foundation favors racial inter-
marriage. I believe racial intermarriage between
whites and negroes to be utterly evil and degrading.
I cannot believe such unions to be in accord with the
will of God. There is no argument for creating a mon-
grel race where no one could even recognize his or
her own offspring. It is a doctrine of communism, not
of Christianity, and it is the duty of every sincere
Christian to oppose it, no matter what ecclesiastical
support it may command.

The author of this extraordinary pronouncement
was a committed churchman and a valuable trustee
in matters of finance and law. Walden Pell and vari-
ous trustees, including the bishop, urged him to re-
consider his resignation. The resignation was with-
drawn and no further comment was made—for the
time being. While Pell praised the man's wisdom in
other matters of importance to the school, he did not
answer any of the points made in his two letters. Sev-
eral years later Bob Moss did, politely yet forcefully.

When Robert A. Moss was offered the headmas-
tership in the spring of 1958, he stated: "I believe that
St. Andrew's will be in dire jeopardy if it excludes
blacks. It has to change. If I come, I want you to know
this will be very near the top of the agenda; you must
expect to hear from me about this. If you do not wish
to consider integration, please do not employ me."

Present at the meeting were Felix duPont, Jr.,
Henry Belin duPont, Emile F. duPont, William S. Pot-
ter, and The Right Reverend J. Brooke Mosley, bishop
of the Diocese of Delaware. Of the five, only Bill Pot-
ter spoke against integration, largely on pragmatic
grounds. "No one would say they opposed it, but
said that it should be delayed, or it was not the time,
or it wasn't the right place," Moss later wrote. "It was
always couched in terms other than opposition to
integration as such." But he did not speak for all trust-
ees, for he soon found that Judge Richard S. Rodney
"was a most eloquent spokesman in favor of integra-
tion. What a wonderful man! "

Bob Moss had pushed for integration while on the
faculty at Groton, where the headmaster, John
Crocker, spoke of him as a young Turk with a "divine
discontent" and impatience to haul that venerable
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school into the twentieth century. Moss had long been
active in interracial matters, associating closely with
his friend Roy Wilkins, head of the NAACP. In Dela-
ware, he was assured he would have the ear and sup-
port of the majority of trustees, though probably not
all, in his pursuit of the goal.

As any new headmaster discovers, several years
are required for the settling-in process. For reasons
beyond Moss's control, this period became drawn
out, and the subject of integration, always on his
mind, for a time took a back seat to other needs and
problems. But he kept the subject alive, engaging in
wide-ranging discussions with members of the
board, attending conferences, and keeping close track
of national progress in the matter. Through an exten-
sive lecture series focusing on civil rights, he encour-
aged stimulation of the St. Andrew's community.

The anti-integrationist trustee quoted above pre-
sented a major hurdle, one that had to be cleared
or avoided altogether. Moss chose the direct ap-
proach. On March 22, 1962, he paid a visit to the
trustee. While no written record exists of the lun-
cheon meeting, a subsequent exchange of letters re-
veals the thoughts and convictions of the two men.
The trustee wrote:

The casual conduct of coloured people in regard
to sex is so loose and unrestrained in compari-
son with the average conduct of white people,
that among children and adolescents a mixture of
the races would be nearly certain to debase the
standards of behaviour. Associating children of
different races must tend strongly towards breaking
down the instinctive barrier against interbreeding
and intermarriage.

The clergy have been making a great call for "in-
tegration" and claim that it is a Christian principle,
but they cannot point to a single passage of scripture
to back them up.

Some races like those that occupied Europe can in-
terbreed and develop greater capabilities... others are
so different that their offspring tend to be inferior. I
feel for poor white people who try hard to preserve
their own traditions and culture which doctrinaire
sociologists would have merged in the "culture" that
grew for millennia in the jungle.

The problem of well-educated negroes is a very
difficult one. I suppose all the agitation has come
from this class. They must not expect to outlive their
origins and become merged in the European race.

Bob Moss wrote a moderate reply, then wrote
again a few days later, stating his convictions
unequivocally:

Your letter goes to the heart of the matter we dis-
cussed. The "heart" as I see it, is the question whether
mankind essentially is one creature or several crea-
tures among which the white race is superior. One's
answer to this question is informed by many factors:
religion, natural science, political ideals, personal
experience, to mention a few. The answer I read in
your letter is different from mine.

I believe that mankind is essentially one creature.
That while there are differences—cultural, economic,
and racial—what unites mankind is far more signifi-
cant than what divides it.

American democracy reflects this creed. It speaks
of the underlying equality of all men; it extends the
public welfare to include weak as well as strong, the
underprivileged as well as the affluent; it offers to the
multitude of nationalities and races which have come
to this land the dignity that is the recognition of their
essential sameness.

In practicing segregation the school faces grave
difficulties; of these the most important is the corro-
sion of the school's explicit principles: "To be defi-
nitely Christian" and to provide top-flight education
to ambitious boys who have a limited opportunity. To
my mind, the admission of Negro students conforms
to both of these principles. If we ignore or dilute these
standards, we expose ourselves to insincerity in other
areas of school life.

The great movement of our times is toward a
closer family life among the nations, races, religions,
and cultures of the world. It has the momentum of
history behind it. It goes with the grain of creation. Its
implications for American life cannot be escaped.

The present younger generation will be involved
throughout its lifetime with the stress and strain of
interracial relationships; they cannot avoid it no mat-
ter how much they may be sheltered from it. It is my
conviction that they should begin in school activities
with people who are "different." Teachers and min-
isters and above all their parents should help in ways
to improve such human relationships. To cut them off
from one of the crucial problems of these times
would seriously weaken their preparation for life.

Moss closed his letter courteously, with gratitude
for all the trustee had done over the years. It was a
foregone conclusion that a second, final letter of res-
ignation would shortly be received. It was, and the
school lost a man who had given St. Andrew's much
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time, devotion, and expertise over the years. The
hurdle had been cleared, and an avenue leading to-
ward integration was finally opened.

When at last Moss thought it was time to admit
blacks to St. Andrew's, he visited each trustee in turn
to persuade him to pass a resolution declaring that
scholarship money should be administered without
regard to race, religion, or sex. He knew the board
would act on the matter only if the outcome was
unanimous. He went to his primary contacts first,
among them Felix duPont, Brooke Mosley, Hank
duPont, and Emile duPont.

When Moss visited the influential Hank duPont,
he labored the point that financial policy should be
nondiscriminatory. The large bearlike man sat
immobile on the other side of his desk, staring
straight at the earnest headmaster. He interrupted,
saying, "You don't have to go on. I've believed in this
for some time—don't know why the school didn't
do it earlier." He was instrumental in getting the
school's policy changed.

Being the first!

In the March 31,1962 issue of the Cardinal, the
editors presented the results of a poll they had con-
ducted in which the chief question was, "Would you
object to a negro at St. Andrew's?" They printed some
dozen replies, from which a few key sentences reveal
mostly anti-integration opinion or, at best, lukewarm
acceptance from anonymous writers:

Fourth Former: St. Andrew's should remain
segregated.

Fifth Form Delawarean: I do not want negroes at St.
Andrew's because they are black.

Sixth Form North Carolinian: I don't think anyone
should be made to accept the doctrine [of integration]
just because it is supposedly Christian doctrine.

Sixth Form Prefect: Having them matriculate here
might stir up animosities. If the faculty and trustees
want negroes, I have no objections.

Anonymous: It would be unfair to the negro and it
could possibly not only ruin the negro's life, it
might also have a very undesirable effect on the
whole school.

Third Former: I approve of integration in public life
and public schools, but when it comes to my private
life, I feel that integration is not necessary.

Sixth Former: I do not want negroes just for the sake
of having them. However, I feel they as human be-
ings possess certain indisputable rights which in-
clude the right to a good liberal education.

Anonymous: My opinion towards a negro coming
here depends solely upon the negro himself and
what he could offer the school.

Anonymous: I only hope he would be accepted be-
cause he is intelligent and not because he is black.

Fifth Form President: Any society that allows segre-
gation suffers from an inferiority complex and
should be considered anti-Christ.

The subsequent issue of the Cardinal, published
a letter from a 1961 graduate who was attending
Trinity College, who declared: "As for almost a
year now I have looked back on my old school
with hope, pride, and respect, I am sharply disap-
pointed by what appears to be the student body's at-
titude toward human rights. It is shallow, selfish, and
inhuman to refuse a person a fair shake solely be-
cause of his color."

On May 6,1964, Bob Moss wrote a letter to bishops
of numerous dioceses:

I am writing to ask your assistance in making St.
Andrew's School known to more Negro families.
Some years ago the trustees established a clear policy
that the School should be open to all candidates on
their merit and that no family should be discrimi-
nated against on the basis of race. The same policy
applies to the administration of scholarship funds.
Since that time there have been a few inquiries from
Negro families, but only one family proceeded to
apply to the school and in that case their son, who
was accepted at St. Andrew's, elected to go to another
school. Thus, as far as 1964-1965 is concerned, there
will be no Negro boys in the school.

Moss began visiting other potential sources of ap-
plicants. One was Lincoln University, in southeastern
Pennsylvania, the student body of which was almost
entirely black. One of the few whites on the faculty,
registrar Paul Kuehner, had a son who had graduated
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from St. Andrew's in 1962. Kuehner got in touch with
nine black faculty and staff members at the university,
two of whom responded.

Samuel Grant, director of Lincoln's placement of-
fice and manager of its student union, had a son,
David, who was the right age and academically tal-
ented. Mrs. Grant was a professor of English. Bob
Moss, who interviewed him, found David "articulate,
bright, and possessing a lively sense of humor." The
fact that he lived in an academic community sug-
gested that moving to another one would not be an
entirely foreign experience. When asked how he
would respond to being the only black in an other-
wise all-white school, David immediately answered,
"I am used to being the first!"

Moss's efforts were not unknown to the school.
The minutes of the February 17,1965 faculty meeting
reported, "Apparently we will have our first Negro
student and two others are under consideration."

In September 1966, David L. Grant became the first
African-American student to attend St. Andrew's. In
a recent interview with Eddie Chang (1983), David
recalled that the school opened its arms to him. "In
spite of his difference, he was not singled out nor
given excessive attention by either faculty or his class-
mates." He felt that "initially some of the students
from the South felt unsure how to interact with him."
As he settled in, he took white friends home with
him, hoping to show them "the realities of a black
working community." Chang's article in the Bulletin
emphasizes: "Throughout his experience at St.
Andrew's, David tried to broaden the perspective of
his classmates, just as his own vision was enlightened
by being at the school." As a third former David
Grant was alone, but the following year two other
black students joined him as classmates.

Cyrus Willard Hughes, of Detroit, came from a
very different background. A promising young musi-
cian with well-developed intellectual interests, he
lived in a tough, low-income part of the city, where he
had been beaten up and terrorized on several occa-
sions. His mother was looking for a way to get him
out, to allow him to develop his interests in music and
the arts and humanities, but she had no money. The
school he attended in Detroit could not even guaran-
tee safe passage to and from school.

By this time, with trustee support, Bob Moss had
established a special fund by which the scholarship
fund could be extended. He flew to Detroit to encour-

age Cy's application, and an independent account
was established for Cyrus that would cover four
round trips home a year and provide spending
money as well. Cy flourished at St. Andrew's both
artistically and academically, graduating with honors
in French and "excellence in scholarship."

The other new black student, Dayton L. Allen,
came from Richmond, Virginia. He instantly took
hold in the school. He was purposeful, self-confident,
and—so important to teenagers—a superior athlete,
powerful and quick. Neither David nor Cyrus was
athletically inclined, although both participated in
sports willingly and with increasing skill. Cyrus had
his music, David his agile mind and debating skill
that he exercised at the drop of a hat. But it was Day-
ton who forged ahead into school prominence. In his
Sixth Form year, he was form secretary, a prefect, cor-
ridor supervisor, and a letterman in football and base-
ball, and was elected to a variety of committees and
extracurricular activities.

Like so many before him and later, Dayton had
two lapses. Both, by today's standards, were minor.
One involved the school-wide Mischief Night, Octo-
ber 30,1968, when Dayton, along with three of his
white classmates, deflated the tires of Bill Cameron's
car and two others. As a prefect, he was singled out
from the others by Cameron in four paragraphs in a
public notice posted on the main bulletin board. In
January, a more serious matter arose. Bill Cameron
reported the event in another public notice:

As a result of failure to discharge the duties of Pre-
fect (1 /18 / 69) in a manner consistent with the obliga-
tions of the office, the Acting Headmaster has sus-
pended indefinitely DAYTON ALLEN as a Prefect of
this School, and has hereby relieved him of all obliga-
tions and duties the office entails.

Dayton stood idly by and watched a game of
cards upon which money was being wagered. He
did nothing to break the game up, and asserts that
he saw/sees no wrong. The fact is that at St. And-
rew's School gambling is wrong—a statutory wrong
and a social wrong which a Prefect obligates himself
to prevent or report when he accepts his appoint-
ment. Proper course for him to have followed was to
tell the group to break it up, and if they refused, to
report them.

The hundred-page Handbook of the era, almost en-
tirely Bill Cameron's work, cites gambling under
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"Things Prohibited—Major." In the minds of stu-
dents, Dayton Allen's brush with gambling was a
decidedly minor infraction of school law, especially
since he was only an onlooker, not a participant. His
fall from grace—being black, a major student leader,
and a hero to the black students who were now ap-
pearing in small numbers—had a profound effect.
The "standard" punishment removed from office the
school's first outstanding black authority figure. To
some in school it seemed a racial slight.

This strict judicial approach followed the Cam-
eronian style of administering school law. Bill
Cameron was fair in his legalistic handling of dis-
cipline. Although not an outspoken advocate of
integration, or of coeducation (which he did not live
to see), once black students arrived he treated them
like any others.

Disciplinary Committee proceedings aroused
intense interest among students. Meetings were al-
ways held in public to the delight of dozens of stu-
dent spectators who crowded the room, sitting on
windowsills and floor and leaning against walls. No
matter what the crime, it was always high drama
with Bill Cameron in the chair. The outcome of every
action was written in Cameron's inimitable style and
soon posted in the front hall for all to read. Had the
affair affecting Dayton Allen involved a white prefect,
there might have been some muttering, but the harm
to morale would not have been so profound.

Years passed and more African-Americans en-
rolled in the school. The ease or difficulties they en-
countered were no different from those of other stu-
dents. Glenda Johnson (1981), also interviewed by
Eddie Chang for his Bulletin article, was "disap-
pointed in not finding the kind of social life she had
expected in high school. When a white friend in-
formed her of the unspoken rule at that time that
blacks couldn't date whites... her social expectations
had to be compromised." When one of her closest
friends called her a "nigger," she was devastated.

Despite the efforts of some, the word did not die
easily. Dave McWethy (1965) writes, "I suspect that
savage behavior is common among school age boys.
Jay McNeely was an exception. He stood out for tell-
ing schoolmates not to say 'nigger.' He was ridiculed,
but tolerated as an eccentric. Instead of making fun of
the Puerto Ricans in the kitchen, he befriended
them." Kevin Grandfield (1982) remembers his first
night as an underformer when someone asked him,

"What's it like to room with a nigger?" Kevin was
uncomfortable when he overheard derogatory re-
marks about race, but quickly began pointing out to
others why stereotyping was wrong.
•MBHiBMî HBBBMBBBHBMB)

Exploring Civil Rights

While Bob Moss was actively seeking blacks to
apply to St. Andrew's, the student body and faculty,
largely unaware of his efforts, were following the
broader issue of civil rights on a national scale. In-
creasingly aware of social injustice far beyond the
school, we were disturbed by our isolation and our
inability to be a part of a movement in which so many
Americans were involved. We were unable to enter
the outside world, but the outside world came to us.

From his earliest days at St. Andrew's, Moss
scheduled stimulating lecturers and performing art-
ists. The school community was exposed to some of
the foremost advocates for civil rights. Roy Wilkins,
executive secretary of the National Association for the
Advancement of Colored People and a friend of Bob
Moss, wrote an article on the history and goals of the
NAACP especially for the February 1964 Cardinal.
Immediately following publication of the Wilkins
article, many students inquired how they could be-
come members. The same issue contained other sig-
nificant pieces by St. Andreans speaking to civil
rights, stimulated by Wilkins's statement. It was clear
he had touched responsive chords. Mike Moseley
(1964), Cardinal editor-in-chief, wrote:

St. Andrew's is particularly prone to sink into bliss-
ful unawareness of what is going on "outside." In a
community in which most of the members are from
very similar backgrounds, there is a tendency to
overlook the existence of anything that takes place
outside the world of the white, Protestant, middle
class. No person, no matter how intelligent, has the
right to condemn out of hand what he knows nothing
about, especially when he is operating on the thread-
bare opinions acquired from someone else. This has
particular relevance in connection with civil rights
and the Negro. Every member of the school has the
responsibility to reexamine his views about social
and racial fair play. It is a mockery of every precept of
a liberal education to dismiss the Negroes' cry for
civil rights with a stereotyped reaction that reflects
the prejudices of another generation.
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After a few protests from conservative segrega-
tionists in the school, the following issue of the Cardi-
nal, March 1964, gave equal space to another article
written especially for the paper. This time it was by
George Lincoln Rockwell, commander of the Ameri-
can Nazi Party. Poorly written and almost incoherent,
the article was quickly consigned to oblivion.

In a lecture on February 18,1966, John Howard
Griffin, author of Black Like Me, shocked the entire
student-faculty community into an awareness of ra-
cial discrimination. By inducing greatly increased
skin pigmentation through hazardous hormonal
treatment, for one year he became black and had to
"earn his rights," something he had never had to do
as a white man. His story made a profound impact
upon the little isolated community. After the talk, he
was surrounded by students who kept him far into
the evening, after which the faculty talked with him
into the small hours of the morning.

Whitney Young, secretary of the National Urban
League, came to prod us on our way. Like Griffin, he
was questioned widely from the floor and kept by
students long after the program was over.

On April 8,1968, four days after the assassination
of Dr. Martin Luther King, St. Andrew's discovered
something about itself that few could have predicted.
Dale's Methodist Church in the black section of
Middletown conducted a memorial service. Ken
White (1969), eloquently expressed a reaction
that many felt.

The past three days I had heard about thousands
of people, some rioting, some protesting, but many of
them merely worshipping, praying, or remembering
a fallen hero. Throughout the nation there was con-
fusion, turmoil, and discord.

In our sheltered world, only the radios, TV, and
newspapers shouted of violence. In some way, I was
being left out of these history-making events. At St.
Andrew's we are used to our ordered society and our
racial freedom. In a sense we are privileged—we
have no National Guard troops here, there are no
curfews, our school isn't closed. But this isn't life as
we will come to know it when we leave this school.

I went to Dale's Methodist Church not only
to honor Dr. King, but to be a part of the outside
world, to feel as if I have done my part, and contrib-
uted to this reaction.

Blacks crowded into the memorial ceremony.

There was a small representation from the white
community in Middletown, including five white cler-
gymen who assisted the Reverend Lawrence C.
Brown, rector of the church—but because of St.
Andrew's School, whites outnumbered blacks by a
ratio of three to one. They were not asked to come,
and the school had had its own memorial chapel ser-
vice earlier. Students and faculty simply wanted—
needed—to be there.

On the day following the assassination, a deep
sense of loss pervaded the school. Like some other
faculty, I dismissed my classes and invited students to
walk outside and sit under trees, talking or remaining
silent as they wished. The service in Middletown al-
lowed us to round out the grieving process, to raise
our voices in praise and thanksgiving for this great
man's life, to support one another. We, as a school,
had finally arrived at a point where we could make a
statement and join the anguish of the world outside,
and be changed forever as a result. St. Andrew's
School on that day in 1968 was profoundly different
from the school even a few years before.

Two years later, on January 23,1970, the Honorable
Shirley Chisolm, U. S. congresswoman from New
York, spoke eloquently and forcefully on the plight of
the African-American as he looked toward the future,
as well as of her own personal conflicts with whites,
in politics and out. There was a long way to go, she
said, before Americans would be able to conquer
their inability to judge someone on his merits rather
than on superficial appearances. Students crowded
around her and wouldn't let her go.

That same year, Nat Hentoff, a white editor of
the Village Voice and The New Yorker, spoke on dis-
sent and especially on education and the changes
then under way. Long afterward, students still re-
peated his theme of "auto anesthesia," or considering
a problem only in abstract terms; a refusal to take a
real look at the plight of minority groups, particularly
that of blacks.

Cecil Moore, a much-decorated Marine from
World War II, former president of NAACP and a
noted criminal lawyer, was one of the last civil rights
lecturers. At the time he spoke to the school, he was
the only lawyer representing 120,000 blacks in nearby
North Philadelphia. His thesis was the need for deseg-
regation as distinguished from integration. There were
enough laws already on the books, he declared; what
was needed were people who would enforce them.
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A long way from home

Minority representation at St. Andrew's grew. But
an inherent problem, both for individuals and the
school, existed in the selection process. One source for
finding promising young students from low-income
black families was an organization known as A Better
Chance, or ABC. ABC students were selected from all
over the country, mostly from urban areas, and sent to
summer centers to help them adjust to the new scho-
lastic world they were about to enter. Schools at-
tempted to match their own needs with the roster of
ABC students available, often without conducting
prior interviews. In many cases this process netted a
rewarding relationship; in others the cultural differ-
ences were simply too great. "ABC is pretty much
Russian roulette," faculty member Tad Roach admit-
ted in 1986. "You really don't know who is going to
arrive until that September morning."

Even with the school's usual careful—though far
from foolproof—screening and interviewing process,
an occasional unhappy individual slipped through
the ABC program, but the vast majority became out-
standing members of the school community. These
extraordinary young people who otherwise would
never have appeared at St. Andrew's arrived, flour-
ished, and enriched the school.

Other organizations were used later on to identify
young talent. One program, Prep 9, in New York
coaches minority youngsters on weekends prepara-
tory to their independent school applications. Usu-
ally four from this group are accepted by St. And-
rew's each year and have uniformly been excellent.
Each year their parents visit the school and stay on
campus for a few days to sample the world of which
their youngsters are an enthusiastic part.

Dianne Carter (1975), the first black girl in school
history, arrived in the fall of 1973. Ten years after
graduation, she wrote in the Bulletin: "St. Andrew's
accepted me and I accepted St. Andrew's. I spent
two wonderful years there growing and sharing
space and time with like-minded young people.
It was truly a great time for me. Whenever I have
been alone I would pull out my St. Andrew's School
Yearbook and remind myself of the pure growth and
developmental stage in my life. And I would invari-
ably come to the conclusion that I spent too little time
at St. Andrew's School."

Dianne Carter and John Grumpier.

Dianne wrote about her experiences at Connecti-
cut College, "I had no idea of what I had flown into,
and coming from St. Andrew's, I was really taken
aback. I could relate to anyone, but I was getting the
distinct impression that I was expected to take sides."
Tom Hooper (1971), found himself caught up in the
black-awareness movement at Amherst. Recognition
of distinctions at college also came from a white
alumnus, John Seabrook (1976), who wrote of himself
and his former roommate: "St. Andrew's integrated
minority students into campus life better than any
institution I've subsequently been associated with, or
known about. For two years I roomed with Vince
Johnson, and the fact that he came from a poor (black)
family in Richmond and I from a wealthy (white)
background didn't make any difference. Then
we both went to Princeton and there it became very
difficult for me to talk to Vince. He didn't change, and
I didn't change—but suddenly there were barriers
put up between us, social units with which we were
identified, and the wisdom of the place said our
groups didn't mix."

By the mid-1980s, the situation had changed for
many black St. Andrew's graduates. Their college
experiences tended to be much improved. Treava
Milton (1983) sailed through college, heading for law
school. As one faculty member said recently, "They're
calling back, coming back to visit; there's not that
sense any longer they don't want to come back, that
they want to cut the strings immediately."
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Is it possible for white students at St. Andrew's to
know how blacks feel when suddenly thrust into a
high school environment unlike anything they have
ever known? Years after suffering his own personal
torment as a very young boy just arrived from
Mobile, Alabama, Peter McGowin (1969), a white
classmate of David Grant, Cyrus Hughes, and Day-
ton Allen, wrote:

I was thirteen years old and a long way from home.
At my first breakfast in the dining room, I spotted a
bowl of gruel at the other end of the table. I said,
"Pass the grits, please," and the whole table roared.
The story jumped from table to table until the whole
dining room was laughing. Today I laugh when I tell
this story, but it wasn't funny then. My first few
weeks at St. Andrew's were a nightmare of culture
shock. Time after time a Sixth Former would stand
me up and order, "Talk!" for the amusement of his
mates. I am telling you this so you can better under-
stand the empathy I am feeling at this very moment
for what Cy, Davie, and Dayton must have felt when
they arrived. I was always accused of being a racist
because I was from Alabama. It simply wasn't so. I
was raised in a family that had neither racist feelings
nor intolerance for blacks. Teasing was a major pas-
time—most of it healthy, but some of it very cruel. I
remember, I'm sorry to say, playing the dumb South-
erner so I could be a part of the joke rather than the
butt of it. It wouldn't surprise me if Cy, Davie and
Dayton relate to that as well.

St. Andrew's had little luck securing foreign stu-
dents from Africa, despite Bob Moss's visits to the
continent and its schools. Agencies involved with
identifying promising students abroad have diffi-
culty in remote and undeveloped countries. Two out-
standing young men from Africa, Jeremiah Sock
(1974) from The Gambia and Aliyu Linton (1984) of
Nigeria, added special talents during their brief time
at St. Andrew's. Jerry's popularity and astonishing
ability in soccer gave him state-wide acclaim. Ali, af-
fectionately known by his classmates as Ali Baba, was
a quiet, artistic youngster who returned home to be-
come an architect in Nigeria. His eloquence spoke to
what some find impossible to put into words: "Gone
are the sights, the sounds, the scents, the feeling, the
emotion (ups and downs), the 'bon air' and the touch
of St. Andrew's, the hours, minutes, and seconds

passed and the people who dwelled in that St.
Andrean epoch I was a part of, but memory lingers
on, a lingering bitter-sweet memory that embeds a
lifelong scar of what once was reality. And I remem-
ber. The sad question is, Does it remember me? Can
it remember me? Institutions may remember, but can
time remember? To those of us who remember our
SAS days comes respite of personal remembrance
from people who remember. Yes—it matters."

The ranks of minority students began to swell.
More Asians and Hispanics arrived. Some Afro-
Americans came from affluent families, some from
middle-class and professional families, others from
ABC and other organizations. Every role in the school
has been filled by a member of a minority at one
time or another, elected to office on merit, experience,
personality, or for exceptional talent. Can anyone
ever forget Tami Maull (1977) in Godspell, and belt-
ing out songs with the rock band? Or Robert
Thomas' (1973) Othello? Or Everett McNair (1973),
reducing his heavyweight wrestling opponent to
jelly simply by taking off his warm-up jacket to
reveal Heracles' body?

In 1970-71, Thomas H. Hooper III (1971), one of
the most respected and beloved young men ever
to lead the school, was appointed head of the stu-
dent body. (The title "senior prefect" was discontin-
ued that year, but reappeared several years later.)
Elected a trustee in 1986, Tom Hooper served St.
Andrew's in that capacity for six years. His frequent
visits to campus instill pride and determination
among minorities enrolled in the school. Former
marine and international marketing executive
McNair (1973) and physician Mike Hill (1971) have
returned to speak to seniors about their careers, and
others from the early years of integration appear
regularly at class reunions.*

Easy peer acceptance of all races is now the norm.
A support apparatus for minorities, especially blacks,
established in the mid-eighties by Tad Roach, a white
faculty member (headmaster-designate for 1997),
is less necessary today. He recalls its origins: "There
was no minority support structure at all until a few
years ago. I remember going up to Robert Thomas
and asking, 'Would you enjoy having a group that
could come and spend Friday nights and talk and
just sort issues out?' At that point he was an angry

Tom Hooper is a past trustee, and both Everett McNair and Mike Hill are current trustees.

38 * T I M E TO R E M E M B E R



kid who probably was heading the way a lot of black
kids had in my first couple of years. He said, 'It's a
great idea.' Now the kids know this support is there,
but they're no longer using it. They're incredibly in-
tegrated into the school."

Until Tad's group was formed, one of many things
black St. Andreans missed was an adult role model.
For a single term there was a black football coach, but
until 1986, when Wanda Whitney joined the faculty,
there were no black instructors. Headmaster Jon
O'Brien called Middletown "a hard place for black
students and I think for black faculty. In my first nine
years I only succeeded in getting two [black] people
here for an interview for faculty positions." But he
made two major appointments in 1991, when the
Reverend Rodney Rice replaced retiring Sandy
Ogilby as chairman of the Religious Studies Depart-
ment and associate chaplain, and Tami Maull (1977)
returned to St. Andrew's as director of the annual
fund and coach of field hockey and basketball.

In earlier years there was one adult to whom black
students were drawn, who gave unstintingly of
his time and wisdom, and who is remembered fond-
ly and with respect by many who were helped by
his caring advice. Sam Simmons, just out of the
army, was the first black male to join the Maintenance
Department, in 1960. He was astonished at the
reserve and the prejudice he found among some of
his co-workers when he first joined the work force.
Previous to his appointment, some staff employees
visited Bob Moss in his office to say they were upset
that the job opportunity was advertised as being open
to all races. "There's black man's work and there's
white man's work. You've got them mixed up," was
the way they put it. Moss replied that he made no
such distinctions and that he thought they would be
better off if the new employee, whoever it was to be,
possessed true competence.

Such discontent slowly dissipated, but his initial
experience made Simmons aware how isolated and
lonely a black youngster at St. Andrew's could be.
Nearly all black students spent time with Sam year
after year, expressing their concerns, their fears, and
their pride. He was a bulwark, providing advice that
only a strong, experienced, and highly perceptive
adult could offer. His reputation for fair and balanced
opinion grew well beyond the small black student
contingent; many white students learned lessons at
his side that few faculty could provide.

Faculty children, especially sons, had opportuni-
ties to work for the school during vacations. One year
the superintendent of buildings and grounds, Ken
Windle, gave three of them the task of scraping paint
off the cement floor of the auditorium. They thought
it was a ridiculous waste of time and said so, but were
told to get on with the job. Foolishly they complained
to the business manager, Norman Thornton. Within
an hour Windle descended upon them in wrath.

Simmons, their immediate boss, had not been in-
volved in the tempest. After Windle left and the boys
resumed work, Sam came into the auditorium and
spoke to them. "Well," he said in his quiet voice,
"maybe this is something you shouldn't be doing.
You can look at it logically and think this is not an
important job, but you have to learn that there is a
hierarchy, no matter who you work for. You've got a
boss, and he has a boss, and he has a boss. You don't
skip steps, because if you do, you're going to make
somebody really mad. If you want to get along in the
world, you pay attention to the rungs on the ladder."

Twenty years later one of these young men, now
in his thirties and in a responsible position, remem-
bered Simmons's wisdom: "Sam had it more together
than many there. All the times I worked for him,
I thought, this man is just right—reasonable, cor-
dial, and firm. This is the way people in charge
should handle others."

One of the most universally loved employees was
Roland C. Gibbs, the diminutive, cigar-smoking "Can

Tom Hooper was the first Head Boy after the office of Senior
Prefect was eliminated.
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Man," another early male member of the Housekeep-
ing Department. He was a man of such enormous tal-
ent and intelligence, so generous of his time and un-
derstanding of young people, that St. Andreans used
to blame his lack of wider recognition on the oppres-
sive rural society of peninsular Delaware. More about
Roland is found in chapter 4.

In 1971, the Cardinal published statements by two
sixth formers, one from a prosperous middle-class
family, the other from the inner city.

Tom Hooper (1971) wrote, "I feel that all blacks
here now realize their responsibility to their people
and do not just want to sit in their ivory towers. St.
Andrew's is not a lily-white school which produces
whitenized blacks. Its graduates are people who ac-
complish things. Blacks are treated the same as every-
one else. I notice that many people think twice before
saying anything that might in any way be offensive to
a black—but no one has bent over backwards to be
nice to me either. The students and administration

realize and recognize our blackness and respect us for
it, and that is the way it should be."

Mike Hill (1971) elaborated:

Being from the ghetto, we react differently to
St. Andrew's School. The ghetto black has become
a trained predator, tuned to the oppressive nature
of the white society. We have a tendency to dis-
trust many whites here, and question the sincerity of
their association with us. The ghetto black finds ad-
justment to St. Andrew's difficult.... St. Andrew's
better educates me, not only academically but so-
cially. We have prepared ourselves for the bigger con-
frontation in our later life in America. We are trying
to give the white students here the true information
they need to develop their own ethical decisions
based on whatever moral standards they have. We
were once told by a white student that the only rea-
son we were allowed to come here, was to turn us
white. If that is the reason, then they might as well
send us home now.

Cyrus Hughes and Cy Hogue at work in Founders' Hall's cramped biology lab, ca. 1967.
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David Grant, "I'm used to being first!"

Mike's roommate, Frank Merrill (1971),
remembers:

During my senior year Mike Hill and I were room-
mates by choice. If there were any two members of
our class that were more unlike, I don't know who
they would be. I came from a white, middle-class
suburban family of strongly conservative political
persuasion, and Mike came from a lower-class urban
environment and was definitely of a liberal mind.
The crazy thing is, we got along, and still do,
fantastically. I remember we used to get into some
riproaring debates on foreign policy, welfare, etc.,
and neither one of us ever made a concession to the
other, but we had a ball! I know that I learned some
things that have stood me in good stead from Mike,
and I hope that he learned from me, too.

St. Andrew's has learned much from its early days
of tortured introspection, from its first black students,
for whom the school was ill prepared, from the advice
of black alumni, and from the slow evolution of soci-
ety as a whole. It is now a better rounded, healthier,
and happier school with a minority population of
approximately 14 percent. But not until an even more
significant proportion of its student body and faculty
is composed of minorities, their culture on a par with
others, will St. Andrew's become fully their school.

The school is working in this direction. Recruiting
promising minority students became a specialty of
Will Speers, chairman of the English Department,

later director of admissions, eventually one of two
assistant headmasters. Speers recalled, "In the En-
glish Department we began to pay a lot more atten-
tion to black literature, not to fill a quota, but as an
immediate part of our course. We were making an
academic statement that this literature is as important
as Shakespeare or Orwell or anybody else and these
concerns are as important to us as human beings as
anything else we read.

"Now no one asks in English class, 'Why do we
have to read black literature?' That and similar com-
ments once were made: 'We're reading our black
book now,' or 'Now we're reading our women's
book.' I've taught courses where I've used one male
author, three female, two of them black, and no one
comments any more."

Headmaster Jon O'Brien believes, "Minorities at
St. Andrew's have reached a critical mass, sufficient
for them to feel confident and at home. Support
groups are not really necessary any more. Periodic
forums for minority students allow them to enter far-
ranging dialogues."

The title of this chapter points to a delayed and
unfulfilled beginning to the story of integration at St.
Andrew's. In a later context, the phrase serves today's
school: "For reasons well known" St. Andrew's
would be a far poorer place were it not enriched by
the contributions of young men and women, students
and faculty, of all races and from every walk of life.
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The fragrance of things past

The legendary Green Dragon

Senior prefect Dick Steele twists.

St. Andreans remember faint aromatic traces of a
classroom and the stench of science labs, the
steamy school laundry, adolescent bodies in a
crowded study hall, sweat in the wrestling arena and
locker rooms. They recall the pond's rising miasma,
the odor of wild geese fouling the grass, the stench
of a fish-kill. When the sprinkler system of the old
Green Dragon's open aeration bed erupted in
fountains of gray water, nausea followed. There was
the dusty smell of limestone as stone-cutters
carved blocks for the New Wing and the bouquet of
Roland's cigars drifting down the flagstone halls.
The fragrance of Edna Burge's baking enveloped
empty students as they hurried past the kitchen in
the dusk from playing fields to their dormitories.

For Eric Gamble (1984), one scent remains vivid:
"a natural smell—something like a green tree leaf-
in front of the main building—sycamore trees that I
used to smell on autumn days." Bill Stevenson
(1962) is more specific about "the sickly-sweet-
dusty smell of the sycamore trees in early Septem-
ber on the way from the locker room to the football

practice field. Whenever I smell it now, the scent
sets off a Proustian chain of memories involving
SAS football."

Don Harting (1974), whose room overlooked the
ravine, speaks of "a steamy green smell of the late
summer air that rose from the boathouse gully and
hung in our room and in the dark hallway."

School buildings offer their own aromas. Tim
Bayard (1962) remembers "the old wooden shack
held up with wires down by the Green Dragon—the
boat house. It was without doubt the crummiest,
most dangerous building at SAS, but it always had a
wonderful smell from the materials stored there and
the activities that took place there."

Tim Shannon (1966) recalls "the smell of the
stone on the outside of the building, especially the
steps, and the smell of varnish on the floors."

Louise Dewar (1975) is puzzled by a singular
odor mingled with "the old-worldness decor in the
common room and the smell of pepper in the dining
room. To this day the smell of pepper gives me a
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Lester Lanin leads his orchestra in the dining room, with Kirk Varnedoe's caricatures covering the mural in the background.

deja vu feeling, and when I go back to St. Andrew's,
I never really feel at home until I've walked through
those two rooms and smelled that smell—what is
it? The floor wax?"

Peter McGowin (1969) "can smell the pine
boughs in the chapel at Christmas and hear the
lessons and carols. As we say in the south, 'It don't
get no better than that!'"

Fragrance evokes friendships. "Just as Dove
soap reminds me of Christmas at home, so certain
shampoo smells remind me of our social showers at
St. Andrew's," Gamble recalls. "On humid nights,
my roommate and I used to take showers and talk
about our girlfriends."

Will Grubb (1959) remembers dance week-
ends. "After the girls would leave, we would take
our sweaters that still smelled like perfume and
put them in our bureaus so once in a while we
could open a drawer, take a sniff, and hope to
preserve the sweet smell of Chanel No. 5 for as
long as we could."

I still recall how the flagstones felt under bare
feet, the hush of the dining room after supper,
trimming the big Christmas tree in the com-
mon room, diving into that soupy Noxontown
water off the tee-dock. The place is not easily
forgettable. It is formidable in memory.
Occasionally, when I return to Delaware, I will
drive through the grounds slowly, just looking.
Other times I'll walk around, taking the place
in, realizing how it smells the same, feels the
same, even though different masters are
conducting their classes and girls are lounging
about completely at home and a new building
or two has sprung up.

—Philip Gerard (1973)



Chapter 3

A More Human Place
On October 6, 1972, ten minutes before lunch,

the entire school was called to assemble in the
auditorium. Rumors were rife, but no one could
have foreseen how utterly St. Andrew's School
was about to change, forever. The students had no
inkling of what was to come. Except for form officers,
they had remained largely ignorant of trustee and
faculty deliberations over coeducation during the
preceding several years.

Briefly, Bob Moss described the long-range plan-
ning that had recently occupied trustees and faculty.
When he mentioned coeducation, the boys became
alert. As he recounted various routes to coeducation
that had been rejected, dismay set in. He concluded:
"Therefore, the trustees and the faculty have decided
to admit girls as boarding students to St. Andrew's
next September."

Gordon Brownlee (1975) remembers a "moment
of shocked silence, after which all hell broke loose."
The student body erupted with a roar that shook
the building. Moss was given a standing ovation
as cheer after deafening cheer echoed from the
auditorium down the corridors. "Boys were clapping
and grinning at each other in utter disbelief. The
miracle had come true." Lunchtime talk was devoted
to one subject only. Probably there was not a normal
class for the rest of the day, and bedtime was no time
to go to sleep.

At least one student was unimpressed. "Aw, I'd
rather have bicycles," a second former muttered as
he left the auditorium.

The previous evening Moss had done what had
never been done before: He had given the faculty a
full account of a trustees' meeting. He reported on
Dick Trapnell's Coeducation Study Committee, his
own representation of all shades of faculty opinion,
current income of the Foundation, the operating bud-

get, and reasons for discarding the idea of a coordi-
nate girls' school. He then read the resolution
adopted earlier that day: "The Board of Trustees
approves the education of both boys and girls at
St. Andrew's... [and] authorize[s] the Admini-
stration and Faculty to proceed immediately with
the enrollment of girls in 1973, reducing the num-
ber of new boys admitted to make room for girls
in existing facilities. At the present time, for finan-
cial reasons, the education of boys and girls must
be planned and carried out using the present
School plant with only modest changes and without
significantly altering the size of the student body."

Roy Ryan, who had been chairman of the school's
Coeducation Committee three years earlier, offered
a resolution of concurrence with the board's de-
cision, together with assurance that the faculty would
do its best to carry out the process successfully. His
resolution was passed overwhelmingly, with only
one dissenter and a couple of abstentions. All were
sworn to silence and—probably for the first and the
last time in the school's history—a secret was kept
until the following noon.

Immediately after the faculty meeting, Bob Moss
phoned a delighted and supportive Walden Pell. The
following morning he called officers of the Alumni
Association and the Fathers' Club, then headmasters
of a number of regional schools, who might see an
effect upon their own enrollment and applications.
The school plunged toward its exciting new future.

The arrival of coeducation was more than a mat-
ter of skirts joining trousers, of increased civil-
ity, of sexual encounters of the adolescent
kind: The school's very nature was transformed. Its
original goals emerged more clearly defined, even
though in 1930 the thought of a co-educational insti-
tution had never entered the minds of trustees, fac-

Originally only sixth formers could have bicycles, but gradually in the 1970s the privilege was extended downward one form at a time. In 1972, second
formers were still far from having wheels.
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From women's eyes this doctrine I derive:
They sparkle still the right Promethean fire;
They are the books, the arts, the academes,
That show, contain, and nourish all the world.

—William Shakespeare

ulty, or students.
The passage of years after the school's founding

made a difference. At a trustees' meeting in 1957,
Walden Pell commented about "the association of
boys at St. Andrew's with girls during term." He ex-
plained, "The boys are allowed from one to three
weekends at home each term and three dances are
provided each year. The boys are also sent to the
dances of girls' schools and to Junior and Senior As-
semblies in Wilmington." He believed that "the boys
at St. Andrew's do not have less association with girls
than many schools, but that the situation, in this re-
spect, is much better where 'sister' schools are in op-
eration in the area of the boys' schools."

He suggested establishing a coordinate girls'
school somewhere in the area, but the trustees took
no formal action on the "intriguing idea." Even so,
the school became somehow prepared for this unfore-
seen step, reflecting the evolutionary principle of pre-
adaptation—setting the stage for the future appear-
ance of something unpredictable.

From the time they offered him the head-
mastership, the trustees knew that coeducation was
high on Bob Moss's agenda. He had headed a coedu-
cation committee at Groton, where a girls' school ad-
joining the campus was designed. The trustees were
in favor of it, but the alumni voiced strong opposi-
tion. While Groton hesitated, Kent School took the
Groton plan and built its own girls' school.

When he arrived at St. Andrew's, Moss was con-
vinced more than ever of "the necessity of a boarding
school having a healthy community life; if you have
that, then academics get better and a lot of other
things can happen."

By the late sixties the trustees began talking more
concretely about coeducation, tentatively at first, but
inching forward, tabling the idea for a while, then
taking it up again. No one must know anything about
their deliberations, the trustees insisted: not faculty,
parents, students, or other schools. In subsequent

discussions with the faculty, Bob Moss, sworn to si-
lence, was careful in polling opinion. ("I knew
enough not to have a vote—a vote puts a finality on
it and then you have to start all over again.")

In early 1969, after returning from a half-year sab-
batical during which he had visited six boarding
schools, Bob Moss addressed the faculty with "Find-
ings on a Sabbatical." He covered many topics (pen-
sions, curriculum, daily schedule, athletics, social life,
and social service), but the heart of the report con-
sisted of thoughts about coeducation. Excerpts reveal
the trend of his thinking:

Great changes are ahead. Why are Choate, Loomis,
St. Paul's, to name just a few, moving closer to coedu-
cation? To reflect a change in American society which
is here to stay. Companionship between boys and
girls begins at an earlier age than it did when many
boarding schools were founded.

The loneliness, isolation and coldness of boarding
school life is reduced.

There is no precise answer to the question how a
boarding school can bring boys and girls together
more frequently and less artificially. No two schools
will work it out the same way. I think we should put our
minds to considering the pros and cons of this whole ques-
tion [author's emphasis].

He spoke of dramatics, art, music, and social life,
and observed, "The all-boy or all-girl school is ham-
pered in its educational task."

In another meeting, Moss elaborated further.
"There is nothing inimical to coeducation in the
founding of St. Andrew's. Mr. duPont's interests were
in schools, not in one school. There may be good rea-
son to believe that schools for boys and girls might
forward Christian education more effectively than a
school for boys only. The principles behind St.
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Andrew's are for a strong community, high purpose,
self-reliance, scholarship, character, stewardship,
faith and learning. Such principles are for girls as well
as boys, and there is no reason to believe that they
cannot be achieved in schools enrolling both."

"Coeducation had to come," Moss said years
later. "The important issue was whether St.
Andrew's could be as good a school for girls as it
had been for boys."

In February 1969, a "Co-existence Committee"
began a study of approaches to coeducation. Volun-
teers for the faculty committee, chaired by Roy Ryan,
consisted of couples (Catherine and Bill Amos, Mary
and Don Dunn, Gretchen and Ned Gammons, Laurie
and Bob Moss, Jr., Marijke and Evert van Buchem),
and individuals (Ches Baum, Mary Ella Boyle, Denny
Madigan, John Moses, and Chip Snowden). In the
next year and a half, those committee members who
remained active visited schools that had been co-
educational for many years, as well as those that
had recently begun admitting girls. The range of
possibilities for St. Andrew's included bringing an
established girls' school under the umbrella of the
Episcopal Church School Foundation, building a
separate girls' boarding school nearby, opening
classes to female and male day students, and admit-
ting girls as boarding students.

With boarding schools throughout the East head-
ing toward the admission of girls, families had begun
inquiring what the school's long-range plans were.
The question of a day contingent kept arising. One
mother wrote, "There is an increasing number of us
in this area who want a better education for our chil-
dren than is offered in the public school, but who
don't want to send our children away from their
homes until they reach college age. The only day
schools in the state are all in Wilmington, which is
beyond commuting distance."

In October 1969, Moss wrote the headmasters of
Tower Hill School and Friends School in Wilmington
asking how many girls commuted to their schools
from south of the Delaware and Chesapeake Canal.
Only three girls from south of the canal went to
Tower Hill, and one to Friends. The headmasters
agreed there was need to provide rigorous college
preparation for girls in central Delaware.

The day after writing the two headmasters, Moss
sent a memo to the form officers' group, inviting
them to meet with the committee (now known as the

Coeducation Committee, "co-existence" having
fallen by the wayside as too loaded with a specific
plan in mind). These were the first St. Andrew's stu-
dents to be involved in officially discussing coeduca-
tion: Chris Cleghorn (1970), Dick Coleman (1970),
Toby Roberts (1970), Bill Strong (1970), Tom Hooper
(1971), Joe Pistell (1971), John Higgins (1972), Joe
Moss (1972), Mitch Edmundson (1973), Frank Elliott
(1973), Russ Boyle (1974), and Jack Schreppler (1974).
Only Boyle and Schreppler would be in school when
girls finally arrived.

The twelve boys were introduced to the four pre-
vailing ideas: girl day students, a fully coeducational
boarding school, a coordinate school elsewhere, or a
separate girls' school located nearby. Faculty who
had visited schools of the latter type were inclined
toward that solution, which would preserve separate
communities, permitting easily monitored housing
and a "feminine program." Academic overlap and
expense had not yet been thoroughly addressed.

The headmaster still had to keep discussions with
trustees under wraps. But everyone knew something
was in the air.

Moss sent letters to headmasters throughout the
East, and wrote parents of students currently enrolled
soliciting opinion about possible coeducation. Many
responded from the viewpoint of girls simply enliv-
ening the boys' cloistered existence, not as students
with lives of their own who would benefit in their
own right from the St. Andrew's experience. "Aside
from a few activities, as playing the female parts in
dramatics, I can't for the life of me see how it is worth
the effort and expense to relocate a group there," one
father wrote. "It seems to me that many a good man
has been able to get through that period of his life by
seeing girls when they visit the school, or he visits
their schools and by seeing them during vacations
and during the summer."

Peter McGowin (1969) recalls that he "hated to
hear that girls were being accepted. St. Andrew's was
a male sanctified place, and that had a great deal to do
with how special it was for me. There was an atmo-
sphere in the classroom that I don't believe can exist
in a coed situation."

The few letters expressing approval of the move
toward coeducation said simply that, no more. When
visiting the school, however, many parents went out
of their way to tell Bob Moss how glad they were girls
would soon be a part of the student body.
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Coeducation was certainly in the air. In 1969 the
National Association of Independent Schools (NAIS)
reported that eleven boys' boarding schools were
now admitting girls, ten more had it under consider-
ation, two schools had merged, five coordinate ar-
rangements had been made, and three coordinates
were planned. St. Paul's School and Peddie School
informed their constituents they would admit girls,
and Concord Academy announced it would open its
doors to boys. St. Mark's School, obviously under
pressure, spoke unconvincingly of "working closely
with a nearby girls' school."

In October 1969, three members of the St.
Andrew's faculty visited Westtown School, which
had been coeducational for over a century and a half.
Chester Baum submitted a five-page detailed report,
summing up, "I was persuaded by our visit to West-
town that coeducation—with girls as first-class citi-
zens—offers an exciting possibility for the future of
St. Andrew's School." Another committee member
who visited Westtown, Don Dunn, was dead set
against the idea.

Shortly after their visits, a reporter from the Cardi-
nal interviewed Baum and Roy Ryan, chairman of the
study committee. Both were in favor of admitting
girls, but they differed on how it should be done. "For
the next ten minutes a spit-fire debate ensued, both
masters trying to make the better point," the Cardinal
reported. The paper singled out the most important
element: "For the very first time serious consideration
is being given toward the goal of coeducation."

"St. Andrew's is not suited to all boys," a Cardinal
editorial argued. "While strong bonds of friendship
are made, equally powerful antagonisms are created,
leading to tensions and rivalries." It was only half-
jokingly that a St. Andrean referred to the school as a
"super cut-up session."

An unidentified Faculty Committee mem-
ber made an interesting survey of six faculty
daughters. His most revealing question "Do you
favor coeducation at St. Andrew's School?" evoked
a clear response:

I with reservations
4 wholeheartedly
\ favor a sister school situation

They not only wanted some sisters on campus,
they wanted to join the community as St. Andreans
themselves rather than being sent off to Wilmington

day schools.
In early 1970, Roy Ryan requested time to present

his committee's conclusions in a faculty meeting.
"Chester Baum will present briefly the case of a coed
boarding school, and I for girl day students. We have
been meeting on this issue for over a year. It is hoped
that the faculty will advise the committee and express
itself fully." They did, volubly and without consen-
sus. A questionnaire was circulated to pin down opin-
ion—again by poll, not vote. Ambivalence continued
to prevail. Bob Moss published a summary. The pref-
erences of twenty-seven members of the faculty:

12 prefer to remain an all-boy boarding school
9 prefer to admit girl day students
5 prefer to have a coordinate boarding school for

girls
1 prefers admitting girl boarders to St. Andrew's
Of the 5 whose preference is for a coordinate girl's

boarding school, 3 indicate a second preference if
this is not possible.

2 would prefer staying as we are
1 would prefer adding day girls

Thus,
14 prefer the all-boy boarding school
10 prefer day girls

It is clear to me that after careful consideration and
the weighing of many factors, the School should con-
tinue on its present course—a boarding school for
boys. We will lay this matter aside now, and take an-
other look at it in two years when we can examine the
experience of schools that have recently embarked on
one type or another of coeducation.

Bob Moss's handwritten notes from which he
spoke in a subsequent faculty meeting covered every
point the committee had explored and added obser-
vations from students, who had asked far more
searching questions than the faculty. A few boys wor-
ried about the possibility of more regulations than
they currently had, or whether girls could handle the
academic pressures. Most were thoughtful:

Girls present a different philosophy of life; shouldn't
boys learn how girls think and feel?

The school separates us from the real world; girls are
part of the real world.

We prefer working relationships rather than
social relationships with girls. Only a boarding
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school for boys and girls can do this; otherwise it's
not a normal relationship.

When asked to respond to a questionnaire outlin-
ing several approaches to coeducation, the faculty
was unable to come up with a clear mandate. In the
May 28 Cardinal Bob Moss summed up the decision
he had already given the faculty: "St. Andrew's
should remain on its present course as a boys' board-
ing school. In two years the subject may be re-exam-
ined." If the boys groaned, they may have sensed the
wind of change and continued to hope. They had
been warned, however, that "the imposition of more
rules and supervision entailed in total co-education
could not be avoided. The result would be a radical
change in the nature and structure of St. Andrew's."

The question of coeducation did not lie quietly
with the headmaster. On January 8, 1971, he submit-
ted to the Executive Committee of the Board of Trust-
ees one of the seminal documents in the entire pro-
cess, a meticulously worked-out summary of think-
ing to date with a request for authorizing a study to
determine the feasibility of admitting girls to St.
Andrew's as day students. Half of the faculty, he
reported, "recommended staying our present
course, while the other half was divided among
proposals" to implement coeducation. He listed the
advantages that girls would bring to the school, but
pointed out that they would be "second-class citi-
zens, for they [would be] not only a minority as girls,
but also as day students."

A month later, Bob Moss relayed to the Executive
Committee the findings of the faculty long-range fea-
sibility committee, which had studied other schools
as well as what would be necessary at St. Andrew's
were coeducation to become a reality. "The trend was
clearly toward coeducation," he said, "and there
seems to be a definite feeling that it has improved the
schools where it has been put into effect."

The Executive Committee asked Moss what he
thought they should do. "I think we should enroll
girls on the same basis as we enroll boys; we should
extend the scholarship program so it is equally avail-
able to girls; girls should live in dormitories (no day
students); they should have the same life as the
boys." All this was incorporated into the committee's
resolution that was then submitted to the full board.

Now known as Pell Hall.

Moss had the bit in his teeth now, and he was
clearly in a hurry. He had his eyes set on admit-
ting girls in 1972 or 1973. After a football game, he
called the president of the Alumni Association,
Herndon Werth (1952), to his study and told him St.
Andrew's would be "going coed and the move
would be made forthwith." Werth said later, "When
Bob Moss wanted something, he would drive hard.
He realized that was the only way he could get cer-
tain things accomplished."

Howard Schmolze—perhaps the most objec-
tive and perceptive of senior faculty—knew exactly
how Moss operated when he had a goal in mind.
"Bob Moss was skillful and a master of phrasing. He
got all his ducks in a row, then approached the trust-
ees gently, suggesting, 'Wouldn't it be nice if we...?
And then they would take the initiative." (Coeduca-
tion was just one example of Moss's meticulous stra-
tegic planning. He approached integration, the huge
new field-house addition, the renovation of old dor-
mitories and the building of new ones, the creation of
a separate building for the sciences and of an entire
arts department, and the promotion of curricular
growth in like fashion.)

Once authorized, Moss gave renewed impetus to
a faculty study committee of somewhat different
composition than the original. And he explored other
options, one of which was suggested to him by a
trustee. Could twenty-five students, all juniors, be
exchanged with an equivalent number of girls from
another school? With the "New Dorm" available,
facilities would not pose a problem. Moss ap-
proached both Shipley and St. Timothy's, assessing
juniors at St. Andrew's much as his faculty did.

I see our fifth form year (and always have) as a year
that is somewhat dead in the life of a boy. He is al-
most a senior, but not quite; he has risen above the
frivolity of the fourth form year, but he has not settled
into the more mature responsibilities of older stu-
dents. Some of his courses seem to be a tedious exten-
sion of what he has done before. Hence, there may be
real refreshment in taking a year in a different kind of
school. It might be a very maturing experience. The
whole scheme would enable a boys' boarding school
to have a measure of coeducation without turning
the place upside down.
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In October 1971, Shipley agreed to the proposal,
with limitations—for seniors instead of juniors, and
for the month of January only. The St. Andrew's fac-
ulty pointed out a number of problems that would
arise for sixth formers at this crucial time in their final
year, and Moss courteously rejected the offer.

The October 23,1971 issue of the Cardinal argued:

In a situation where there is very little contact with
members of the opposite sex, and that in a controlled
social manner, there is little chance many people
would be able to view members of the opposite sex as
more than mere sex objects—to view them as intelli-
gent colleagues. Many schools across the country
have realized the need for normal male-female rela-
tionships on their campuses, and as a result have
turned to coeducation. Many students at school be-
lieve that SAS should become coeducational because
they are missing one of life's most important les-
sons—how to live in a world with women.

Berkshire School, Blair, Holderness, Hotchkiss,
Hill, Mercersburg, Pomfret, South Kent, Groton,
Deerf ield Academy, and Exeter were approaching the
issue or had already begun admitting girls in small
numbers. They may have been a voluntary vanguard
who felt the time had come; they also may have read
the handwriting on the wall. The Civil Rights Act of
1964 and the Equal Employment Opportunity Act of
1972 had real teeth in them. In a feature article, "Dis-
crimination Laws and the Independent School,"
NAIS (National Association of Independent Schools)
admonished, "Schools that have not already done so
would be well advised to institute programs de-
signed to promote better understanding of and com-
pliance with the various laws governing discrimina-
tion." St. Andrew's read and heeded this warning.

On January 18, 1972, Bob Moss presented to
the Executive Committee of the Foundation a
detailed analysis of coeducation as it might occur
at St. Andrew's. Executive Committee members A.
Felix duPont, Emile F. duPont, and Richard W.
Trapnell were present, with three other trustees,
Arthur B. Dodge, Jr., Raymond P. Genereaux, and
Henry H. Silliman, Jr.

For an hour and twenty minutes Moss spoke from
four packed pages of handwritten notes. Among sev-
eral options for coeducation, he described what is
essentially the school of today—which he envisioned
clearly. He spoke of numbers, logistics, dorm assign-

ments, loss of manpower for athletic teams. At
St. Andrew's, he remarked, "if it worked, it would
work all right because it would be planned right."
The high cost of going coeducational and enlarging
the school at the same time, aiming at a "new" school
of 230 students, could amount to $5 million. He broke
this figure down into student deficits, scholarships,
construction and rearrangement of dormitories, fac-
ulty housing, dining hall, additional classrooms,
chapel, and library.

At the time, 179 boys were enrolled, 155 in the
main building and 24 in the New Dorm. Moss pro-
vided permutations involving boy-girl ratios in an
enlarged school.

Quoting a statement from another school,
he pointed out the need to find a balance between
"Liberty Hall" and a "police state." Would the
St. Andrew's faculty be prepared to involve them-
selves in coeducational work, especially on week-
ends? A few trustees had repeatedly voiced specific
concerns: Would a coeducational St. Andrew's be
taken over by sexual libertarians?

Moss came prepared with statistics from the re-
cent two-year religious and ethical study of St.
Andrew's conducted by Educational Research and
Consulting Services of Minneapolis (a more
complete description of this study is included
in chapter 1). St. Andrew's students differed signifi-
cantly from their peers in public schools in two mat-
ters of personal ethics:

"Is it wrong for engaged couples to have sexual inter-
course?"

St. Andrew's: no 75%; yes 12%
National group: no 18%; yes 69%

"I believe that sexual intercourse before marriage is
sinful."

St. Andrew's: no 76%; yes 09%
National group: no 19%; yes 77%

There is no record that these discrepancies un-
settled the trustees, although they may have been
behind certain rules, regulations, and dormitory se-
curity measures that were taken later.

The Executive Committee resolved:
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That no further consideration be given to the admis-
sion of girl day school students.

That the Headmaster be requested to inform the
members of the faculty that coeducation at St.
Andrew's School is being seriously explored and that
the Trustees would like to be informed of their cur-
rent attitude regarding this subject particularly with
respect to the practicality and approaches discussed
at this meeting.

That the Headmaster be requested to initiate
serious discussions with Hannah More and other
compatible girls' boarding schools which might con-
sider a coordinate education program with St.
Andrew's School.

Bob Moss returned to the faculty as directed to
sound out their thinking. The results would not form
an official faculty decision on the subject, he stated;
again it was a poll, not a vote. From twenty-eight fac-
ulty, the response was

the school should remain all-boys 4
enroll girl day students 4
adjacent separate girls' boarding school 9
adjacent separate girls' day school
admit girls as boarding students 4
abstentions 5

A significant number of the faculty now favored a
coordinate school nearby—a noticeable shift from
two years earlier.

Faculty discussions continued to explore the issue.
Walden Pell, who had been invited to join their dis-
cussions, gave coeducation his strong and enthusias-
tic support, although he did not indicate which ap-
proach he favored.

In August 1972, the trustees examined the
Foundation's portfolios—totaling over $30 million—
to make financial comparisons between the various
proposals for coeducation. Construction alone of a
coordinate school would cost between $5 and $10
million—a dash of cold water. Enlarged facilities for
a substantial addition to the student body would fall
in the $3-to-$5 million range; adding girls slowly,
with gradual modifications of plant, would entail
minor investment and no significant increase in oper-
ating expense. Still, the trustees remained most com-
fortable with the coordinate school concept and
wanted to explore it further.

The Special Committee to Consider Coeducation
at St. Andrew's School consisted of three trustees,

Walter J. Laird, Jr., William Prickett, and Richard W.
Trapnell III, chairman. On September 19, they re-
ported to the full board, "The Committee recognizes
that it is suggesting immediate implementation of
coeducation at St. Andrew's. However, if the prin-
ciple is sound, then no time should be lost in imple-
menting a plan. The Committee does feel that this is
an item of high priority for the future of the School,
and, therefore, recommends that the Headmaster ex-
plore as quickly as possible the course of the creation
of a coordinate campus and at the same time direct
the administrative task of setting up the exchange
program for this year and setting up the admission
program for next year."

The board would know what was on the agenda
for the next meeting, but the meeting might not be a
forum for the expression of private opinion. Realizing
this, Moss visited each of the thirteen trustees to
sound him out and give him an opportunity to dis-
cuss the principles involved and "what coeducation
meant educationally, not politically."

Coeducation became a divisive issue among the
trustees, with an almost bitter minority opinion from
Bill Potter and Bruce Bredin, who were in favor of
keeping the school all male.

On October 3, 1972, the first major on-campus
thrust toward coeducation was taken. Bob Moss gave
the faculty a ballot on which to indicate whether
or not they favored "the proposal to admit girls
in 1973 and to work toward a coordinate girls' board-
ing school." That a die had been cast was apparent to
all, but not which number had come up. There still
were faculty holdouts.

When the Special Committee's resolution ap-
peared before the full board on October 17 at a meet-
ing in the Hotel DuPont, all members save one ap-
proved funding for the education of both boys and
girls at St. Andrew's School. Winthrop deV. Schwab
(1936), a new member of the board, dissented. He was
unaware of Potter's and Bredin's earlier negative feel-
ings, and believed that St. Andrew's should continue
to observe the New England experiment with coedu-
cation; but he did not think that a group of twenty-
four girls was sufficient commitment, and funds for
a larger number had not been anticipated.

As for the idea of a coordinate school, the trustees
agreed that the Episcopal Church School Foundation
could not foot the bill to help another school relocate,
nor could it find a school that wanted to do so. They
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also expressed concern over how two faculties and
two administrations could work together.

The board directed Bob Moss to take direct charge
of every aspect of the transition to coeducation.
While he would have a faculty committee to
work with, he alone would bear the responsibility
for all decisions, all plans, the details of all arrange-
ments, dormitory facilities, and the hiring of staff.
"You are fully answerable for making this thing go,"
they told him. A school is a business, and the experi-
ment had to succeed.

On November 2, Moss invited Jim Brown and
Simon Mein to meet with Felix duPont and Emile
duPont to discuss the admission of girls. As assistant
headmaster and housemaster respectively, Brown
and Mein were the first faculty to begin serious plan-
ning with the trustees.

Echoing Win Schwab's belief that an enrollment of
twenty-four girls did not make a "viable commu-
nity," the Faculty Committee recommended that the
number be doubled. Moss called individual trustees
suggesting that forty girls be accepted initially. A fea-
sibility study was initiated in December 1972, and a
newly formed trustees' Girls Planning Committee
report was distributed in January, shortly before Bob
Moss published a "Look to the Future" account in
which coeducation figured prominently.

In February 1973, business manager Norman
Thornton submitted to the headmaster a detailed
three-page assessment, "Preliminary Cost Estimates
for Conversions in Connection with Girl Enroll-
ment." Alterations to the New Dorm, the main build-
ing, the science building, the laundry, and the gym-
nasium amounted to $28,133, acceptable if the idea
of a coordinate school was to be pursued—some-
thing Bob Moss was not enthusiastic about pushing.
Three days later, Thornton's account was incorpo-
rated into the headmaster's report to the trustees,
"Coeducation: How We Got Where We Are," in
which Moss summarized events of the preceding
three years. His accompanying handout left no ques-
tion unanswered, listed all permutations of student
numbers, physical facilities, and overall finances. It
ended with the following:

IV. e. To attract an existing girls' school to relocate on
our campus (based on Hannah More figures) is esti-

Founders' Hall.

mated at $4,000,000, but it might conceivably be
done for $3,000,000.

f. 50 day students might be accommodated by
building one day center building and parking facili-
ties and additional gym space.
V. There is also the alternative of reducing the boy
population to 155 and enrolling 24 girls, housing
them in the New Dorm.

a. In this case there would be no building costs
and no need for additional scholarship funds.

b. However, ground floor rooms in the New
Dorm may be unsuitable for girls.

c. Consideration should then be given to whether
the smaller number of boys will adversely affect ath-
letic programs and whether science building and
gym will have capacity usage.

The Building Committee of the board decided
to add twenty-four girls to the current student
body. (Twenty-seven were ultimately admitted;
twenty-six matriculated.)

With the reality of coeducation only a few months
away, differing opinions still existed among the trust-
ees. One concern was an increase in the number of
girls beyond the twenty-four already authorized. At
a meeting of the Executive Committee in April,
Bredin and Potter proposed that no more than
twenty-four girls be accepted in 1974, but the resolu-
tion was defeated by A. Felix duPont, Emile F.
duPont, and Richard W. Trapnell III. At a May meet-
ing, the majority report proposed allowing up to fifty-
six girls to be admitted, at a cost of $540,000 for an-
other dormitory and converted facilities.

The same month, a minority report of the Execu-
tive Committee, submitted by J. Bruce Bredin and
William S. Potter, expressed a fear that financial
commitments would get out of hand should an addi-
tional thirty-two girls be enrolled. Not only would
major dormitory space be required, but additional
faculty housing as well. They concluded, "It is be-
lieved that an enlarged student body, assuming ad-
herence to the School's liberal scholarship policy, will
produce increased operating costs with resulting in-
crease in deficit." Their observation served as a brake
for the immediate future.

A final review was made of the projected five-
year income for the Foundation; calculated at a
4.5 percent compound rate, it would average $1.2 mil-
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lion a year. The trustees felt they could work within
this to cover what was estimated, three months later
in August, to be $555,000 for an additional girls' dor-
mitory, to be available a year or two after coeducation
became a reality.

Thus, approval was given to plan for the school
year 1973-74, for 120 boys in rooms, 49 boys in dorms,
7 faculty sons living at home, and 24 girls in the New
Dorm,* increasing the overall enrollment by 26.

In October 1972, the assembled board voted to ac-
cept the recommendation of the Executive Commit-
tee "by approving the education of both boys and
girls and the admission of twenty-four girls to the
School in September 1973." The number twenty-four
was adopted "because this number can be accommo-
dated with minimal changes to the present plant and
will require no addition of full-time teachers."

During the 1971-72 school year, St. Andrew's got
a hint of how coeducation might appear. Four Cana-
dian girls and four boys arrived from St. Andrew's
College in Aurora, Canada for a two-week stay on the
Noxontown campus, amid much head turning and
comment. Having a few girls on campus, eating in the
dining room and attending classes, was a harbinger
of things to come in the fall of 1972, when eleven
French-Canadian students, seven of them girls, from
Pensionnat Ste-Paul in Quebec came to St. Andrew's
for a week, exciting far less attention. Females on
campus were now old hat. In April, 1973, eight Dela-
ware St. Andreans went to a Canadian school for a
three-week stay.

The same month the St. Andrew's group headed
north, Norman Thornton began grappling with plant
alterations and expenses to be met prior to the arrival
of the first girls. The list grew daily and included se-
curity screens on the windows of the girls' dormi-
tory, exterior door security, lavatory conversion, pro-
viding hair dryers, redecoration, Venetian blinds,
converting a classroom to a student lounge, partition-
ing the infirmary, and installing a bigger washer/
dryer in the laundry, private showers, and a separate
gym store counter. This was only the beginning. The
engine was set in motion, but the final destination
was not entirely clear.

Girls! Girls!

"GIRLS AT LAST!" exulted the October Cardinal.
Editor Kevin Flaherty described a mythical all-male
kingdom that had "watched the experiences of other
kingdoms that had done what they were considering,
and finally, after three long years of testing the water,
they had decided to jump in. The time had come to
begin writing, in King Moss' words, another chapter
in the history of the kingdom."

Bob Moss made a further announcement retaining
the proviso, despite admission of girls in Septem-
ber 1973, that the ultimate goal was a future coordi-
nate girls' school in which female St. Andreans would
automatically be enrolled. That seems to have
been the last published statement about a separate
school. From then on attention was focused upon
having girls enter in the fall as full-fledged boarders,
as Moss had wanted all along. Along with a press re-
lease given prominent coverage in regional newspa-
pers, he circulated an announcement to all associated
with the school:

I am happy to tell you of the School's decision to ad-
mit girls as boarding students in all forms beginning
in September 1973. St. Andrew's will continue at
about its present size and its program will also re-
main very much the same. The faculty, •which already
includes four women, is prepared for a student body
composed of boys and a limited number of girls. We
feel the admission of girls to St. Andrew's is another
natural step in the evolution of the School.

Reaction from outside was immediate, most of it
commendatory, some of it critical.

Parent:

We both are very happy about this decision. I have
believed that it is the only thing for St. Andrew's to
do to keep up with the direction of events in the aca-
demic field. My compliments to you, your faculty,
and your trustees. This is a fine and proper step for-
ward for St. Andrew's.

This remained its name for a few years until letter designations for corridors were used, when the two floors became E and F Corridors. In 1984 the
building was christened Pell Hall, the corridors identified as Upper Pell and Lower Pell. Later extensions to the building were named Moss Hall and
Moss Annex.
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Alumnus:
I read with interest your notice for coed plans. The
country and the world being 50% women, it seems
reasonable. I look forward to hearing more about it.

Former faculty member (referring to the academic pro-
gram remaining the same):

This I consider fantasy, but very best of luck.

Alumnus:
I was disappointed to hear of the School's decision to
admit girls. I was also disappointed to receive such a
brief announcement about the most significant
change in the School's history. Could we know some
of the machinations involved in reaching this mo-
mentous decision?

A former bishop of Delaware:
HOO-RAY! NICE WORK—ONCE MORE—AND
I'M NOT SURPRISED! GO WELL!

Parent:
My husband and I recently visited our son at Will-
iams. .. he spoke at great length on his concern for St.
Andrew's future. He was convinced that only coedu-
cation would keep the quality of applicants up to sat-
isfactory standards. Naturally we are happy to find
your letter announcing this decision since St.
Andrew's means much to all of us.

One alumnus blanked out portions of Moss's an-
nouncement, filled in his own version, and appended
an afterthought:

I am happy shocked to tell you learn of the School's
decision to admit girls as boarding students in all
forms beginning in September 1973. St. Andrew's
will may continue at about its present size and but its
program will also remain very much never be the
same. The faculty, which already include four
women, is The Founder, Felix duPont, prepared for
a student body of boys only, and a limited number of
girls. We I feel the admission of girls to St. Andrew's
is another natural step will totally disrupt the evolu-
tion of the School. Further information will be forth-
coming as plans develop. If SAS goes through with
such a stupid move, please remove my name from
the alumni mailing list.

Characteristically, Bob Moss replied courteously
and fully.

I am glad you wrote me your frank thoughts
about the decision of the School to admit girls next
September and I do hope that, upon reflection, you
will not want to sever your connection with the
Alumni Association....

The decision was made after several years of con-

GIRLS AT LAST!
After three years of serious deliber-

ation, St. Andrew's has chosen to
improve the quality of its education

by discarding its 42-year-old image

of a boys' school and broadening its

base, admitting 24 boarding girls for

the school year 1973-1974
Once upon a time, in a small

kingdom on a lake, secret
meetings were held on a night in
early Fall. Now these meetings
were not truly secret, for all the
subjects of the kingdom knew
about them, but because no one,
save the King and those who
ruled below him, knew why they
were held, it is fair to say that
they were secret.

Rumors began to spread

throughout the kingdom,
horrifying rumors of contraband
and expulsions and doom. The
King was to meet with his sub-
jects the next day, and lo, the
kingdom was quite atitter with
anticipation and premonition.

Now it came to pass that the
hour of the great meeting finally
arrived, and silence fell upon the
subjects when it became time for
the King to speak. It happened

- Kevin Flaherty
that in those days all of the
subjects were men. When the
King began to expound upon the
possibility of women being ad-
mitted into the kingdom, with
what rapt attention did the
subjects listen!

They learned that the idea
had been first conceived by the
past ruler. King Pell, seventeen
years before, and that it had once
been a concept of "the girls'
kingdom across the lake." Yet it
was learned that this was not

S t h p f f l

Photo: Harbour
possible, for such an undertaking
would have incurred an expense
of what in those days would have
approached ten million dollars.

The King told of other ideas
that a group of influential men
who ruled with and above him
had examined, and the subjects
listened with much attention. He
told of merging with a kingdom of
girls, yet there was none willing
or able to be a sister kingdom. He
told of adding to the kingdom
itself to allow room for women,
yet for this there were not suf-
ficient funds.

Now the group of men
examining the topic had con-
cluded that it would be beneficial

The Cardinal trumpets the
news of the century.
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sideration. At one point the Trustees reviewed the in-
tentions of the Founder and found nothing that
would preclude educating girls as well as boys. In-
deed, in 1956 Walden Pell advanced a scheme for es-
tablishing a girls' school under the direction of the
Episcopal Church School Foundation.

Moss went on to describe the Coeducation
Committee's deliberations, then explained reasons
why St. Andrew's had decided to move from an all-
boys' school to one for boys and girls. He expounded
on the need for a more fully developed arts program
and how girls would enrich it, and concluded,

Finally, the whole idea of a Christian school,
so dear to the heart of the Founder, suggests, I think,
a community, like a family or a church, which
contains both males and females. The quality and
style of the community has something to do with re-
alizing its religious aims. Surely this is why the
Founder made St. Andrew's a boarding school and
not a day school—he was concerned about a commu-
nity to go with the curriculum and sports. The pres-
ence of girls at St. Andrew's will not detract from the
quality of its community life, and they may well en-
hance it. If the result is a stronger, more natural com-
munity life, then I think the religious aims of the
School will be forwarded.

Nothing more was heard from the alumnus.
The most positive response of all, a letter signed by

155 boys, now hangs in Trapnell Alumni House:

We the students of St. Andrew's School thank you
very much for your work on the matter of coeduca-
tion. It was a distinct, progressive step for the school,
which incurred a great amount of deliberation. We
realize that it was only through your open-
mindedness and hard work that coeducation was
achieved. Thank you.

In his annual address to the faculty, September 7,
1973, on the eve of opening a "new" school, Bob Moss
said, "There is no doubt about it. We are opening a
new chapter in the history of this great school. It is a
chapter well prepared for. Great thought and careful
preparations have already gone into it. St. Andrew's
is ideally suited to be a boarding school for boys and
girls. This was the view of the trustees a year ago:
coeducation at St. Andrew's is an idea whose time has
come. Certainly families have implicit confidence in

us. And the students—most of them—are feeling no
pain. All this encourages me to say, as we open this
chapter, that the St. Andrew's of the future will run
circles around the St. Andrew's of the past. And when
you have said that, you have said a mouthful!"

Checking up on us

Letters of inquiry from schools around the country
began arriving, seeking advice. In the eyes of schools
on the verge, St. Andrew's was suddenly coeduca-
tionally "experienced." In October 1973, Bob Moss
received an inquiry from a Groton trustee who with
others was actively preparing to overcome opposi-
tion to that school's push toward coeducation. Moss
explained in detail the long, demanding road St.
Andrew's had taken. "As far as St. Andrew's is con-
cerned, I think we have made just the right move and
at just the right time," he declared. "I am very glad
we did not increase the size of the student body."
He emphasized a strong conviction: "We do not feel
that it is necessary to have some fixed ratio, boys to
girls. Indeed, we are not using the term coeducation
at all. We refer to the School as a 'boarding school for
boys and girls.'"

A similar inquiry from the Webb School of Califor-
nia elicited a reply that confirmed Moss's earliest con-
victions: "I am not in favor of mixing a day and a
boarding school. I am glad we decided to take in girls
only as full boarding students engaging in the same
life and program as the boys' boarding school we
were. The word 'coeducation' bothers me if it implies
the social stereotypes of a bygone age. It is important,
I believe, that there be a viable community of girls
which has some autonomy in the school, and a simi-
lar community for boys. In no way should girls be
'auxiliaries' or 'coeds' attached to a boys' school."

He was determined about this last point. When Jon
Smith (1965) visited St. Andrew's ten years after
graduation, he went to see the headmaster to con-
gratulate him on the arrival of girls. "We did not
bring them in to be cheerleaders!" Moss declared
emphatically. For many years after girls arrived,
cheerleading, such as it was, continued to be carried
out in impromptu fashion by the boys. Louise Dewar
(1975), who had been a cheerleader at her public
school, was overjoyed to find that St. Andrew's "sub-
stituted ingenuity and fun. Some of it was a little
cruel to cheerleaders from other schools—making
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fun of them—but it was wonderful for us. In terms
of school spirit and having an old-fashioned good
time, give me Stony Cantler and his stupid cheers
any day." Cantler's uninhibited "Swim like a fish /
Streak like a comet / Everyone for Tatnall / Stand up
and vomit!" cannot be erased from memory.

As the boys soon discovered, the older girls were
more sophisticated than their male counterparts,
which took some adjusting by senior boys who in the
past had always thought themselves exemplars of
teenage maturity.

A very early assessment of the "new" school
emerged as Moss described an increase in the life sci-
ences, but not the physical sciences; a general weak-
ness among girls in mathematics; a flourishing of the
arts; strong interest in off-campus social service work;
and success in having men coach girls' athletics. "One
has to be prepared to supervise more, provide more
to do on weekends," he cautioned. In the 1980s Jon
O'Brien fine-tuned such supervision until a set of
smoothly operating teams rotated weekend duties,
which soon became less like overseeing and more like
a movable feast of interesting activities, opportuni-
ties—and fun.

Moss understood another need as a consequence
of coeducation. "It will be important to have five or
six women on the faculty in full- or part-time posi-
tions for support and guidance of girls, as models
to look up to, and also to symbolize in this School
community men and women working together as
equal partners." Female faculty increased to six dur-
ing the first year of coeducation, or 20 percent of
the faculty. Their numbers continued to grow slowly.
Jon O'Brien excelled in attracting highly qualified
women and men to the faculty in substantial num-
bers until, by the early nineties, the entire faculty had
grown over 60 percent in the two decades and
the number of women in the classroom had doubled.
Other women directed or had major roles in admis-
sions, development, publications, annual giving,
and public information.

Some male faculty showed an unthinking attitude
toward female students. As students were called
upon in class, girls often noticed a distinction in fre-
quency and manner of questions. Other attitudes,
even physical contact, were even more unwelcome.
An alumna from 1984 fumes, "Anyone who can't see
patriarchy in SAS is choosing not to see it. The fact
that Mr. — — can pat a female on her ass while at the

same time leering at another female student says it
all. When you're in 10th grade and you perceive
teachers as gods, and when you think, as I once did,
that any man had a right to behave that way towards
a female, then you're not going to report it as —
and I did not. Otherwise, it's more an atmosphere, an
unspoken patriarchal attitude—as though the place is
filled with an aura of male assumption of power."

Today, after nearly a quarter century of coeduca-
tion, St. Andrew's operates more equably than many
institutions of its kind, and girls are less reluctant to
speak out than the young women of a dozen years ago.
^̂ •̂•••̂ ^̂ •••••••••••BBHî HHHBHBB

What's this in the laundry?

As female applicants appeared at the admissions
office and were given tours of the campus, male stu-
dents assessed each, privately sharing critical, occa-
sionally crude comments, presaging the near inabil-
ity of some older boys to accept the change gracefully.

Director of admissions Bob Dobson and the head-
master interviewed every applicant and her parents.
They did not want the first girls to be boy crazy, nor
did they want daughters of parents who had social
aspirations. They decided that the first girls should
"have a pioneering spirit" and be "clear about what
they were doing, able to bring something valuable to
the school, not afraid of being a minority, adventure-
some, individualists, and sympathetic to the ideals of
the school." Most of the girls chose St. Andrew's be-
cause it offered a better academic program than was
available to them at home. Had not academics been at
the top of their list, coeducation at St. Andrew's
might have developed a very different character.
When complimented on his success with admissions,
Dobson demurred, saying credit lay with those first
"remarkable girls."

From one applicant's point of view, "private
schools were, after all, expensive, elite and com-
pletely out of reach of middle-class folk." Bob Moss
explained that the school would make sufficient
scholarship funds available. "I think my mother must
have had a cardiac. It never occurred to us that a pri-
vate secondary school gave scholarships, much less
scholarships to the extent St. Andrew's did. All of a
sudden, something that had started as a lark turned
into a real possibility."

In the Cardinal, Jack Schreppler (1974) spelled out
preparations that needed to be taken:
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Trailblazing Sixth Form "Hilton Honeys."

ON THE LIGHTER SIDE OR WHAT'S THIS IN
THE LAUNDRY

Peter Scavone has been boning up on Seventeen and
Ms., and with a grim determination he is preparing
himself for the day when the feminine movement
will finally penetrate the protected retreat of
St. Andrew's School. Pete knows he'll have to be
on guard next year when the first new girls
arrive. Girls! Girls!

On paper it reads co-education, but sitting next to
you in study hall "it's" a real, live, genuine, no artifi-
cial preservatives added girl.... Come September, the
years of splendid isolation will be lost forever...

We'll still outnumber them seven to one, and if
you're lucky you might be able to dash from your
room to the mailboxes and back without running into
any. The odds are slight, however, that you'll be able
to avoid confrontation for long. So take Scavone's
advice and crank out that old personal charm....

You might try out these new tactics this summer
on some unsuspecting girl. From a safe distance,
shout "hello" or some other common euphemism at
the stranger as she passes by on the street. Then beat
a hasty retreat and observe the subject to determine
her reactions. In this way you will develop a sense of
savvy that should help the brotherhood face the per-
ils of compromise. Carry on.

With the arrival of girls less than a year away, the
school's attention was galvanized. The Girls Planning
Committee, consisting of Nan Mein, Debbie
Muhlenberg, Norman Thornton, Peter Seyffert, and
Bob Moss, Jr., sailed into uncharted seas. Coeducation
"had a strong impact and in many ways forced the
school to deal with issues that had been comfortably
ignored for decades," states Greg van de Vink (1974).
Despite the dietitian's careful advance planning, the
first girls soon complained about a lack of greens—
ample salads and vegetables—and asked for an op-
tion for lighter fare. A typical week's menu included
seven beef dishes, one pork, one chicken, and one
fish. Skimpy tossed salads accompanied less than half
the lunches and dinners. Desserts consisted of choco-
late pudding, substantial pies, cheesecake, and the
like. Nourishing low-calorie food was conspicuously
absent. With the powerful support of nurse Mary
Jane Shank, food appropriate to a wide variety of
tastes and needs appeared.

Mary Jane was consulted as to whether or not
separate infirmary quarters and separate consul-
ting hours were needed. The whole question of girls'
athletics demanded extensive study, plus checking
with regional schools with which St. Andrew's might
compete. Nan Mein and Norman Thornton explored
redecoration of rooms, equipping them with Vene-
tian blinds, "comfy" sofas and chairs, rugs and fresh
paint for common rooms, laundry facilities. Should
girls' rooms have easy chairs? Would additional lava-
tories be needed? Should every corridor or dormitory
have ironing boards? Where should girls' bath-
ing suits and other garments hang to dry? As boys
began hearing of such amenities, grumbling arose.
The June issue of the Cardinal contained a photo of
a French chateau captioned, "Girls' Dormitory." Rob
Wendt (1974) produced an imaginary dialogue
between two St. Andreans.

"What about that half-a-million dollar Hilton Hotel
addition to the new dorm they're thinking about
building for them? Doesn't it seem strange, after 43
years of St. Andrew's being an all-boys' school, that
girls should suddenly invade and immediately get to
live in an air-conditioned, carpeted dorm with ovens,
stoves, sinks, washing machines, clothes dryers, hair
dryers, and baths?"

"Why should they get all that crap that I
never get?"
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"But don't you see? They're girls—they're
different."

It wasn't only the boys who detected differences.
"All the work and concern of the Girls Planning Com-
mittee created a stronger school for girls than for
boys," a faculty member remembers. "As expected,
they took many academic honors. In only a few short
years, they produced fine teams in hockey, cross
country, tennis, squash and crew. They lived in the
best housing on campus—no boys' dorms were
refurbished at the same time. The girls who arrived
as a plucky band of 'pioneers' ended up stealing the
show."

Some boys expressed concern for the girls' welfare.
A delegation of fourth and fifth formers worried
about girls walking unaccompanied to Middletown
went to the headmaster and offered themselves as
escorts. They also thought that girls should have "big
brothers" to shield them from problems arising
within the school community where the disparity in
numbers might result in pressures difficult for a
young girl to handle. The plan never materialized.
While the boys thought of themselves as protectors,
the girls sent their own delegation to Bob Moss some
weeks after school began to ask that the practice of
escorts be stopped.

The Girls Planning Committee listened to genuine
concerns from boys. Some wondered if girls at a
given grade level might be "smarter" than boys, and
worried about how this discrepancy might be
handled. The form officers group discussed whether
girls should be job supervisors over boys, whether
some jobs were too hard for girls, whether the faculty
would give lighter penalties to girls than to boys.
What about the lure of the woods that had been so
important to generations of boys? There was great
puzzlement and much debate over application of the
dress code to females. Coaches worried over the
impact upon the enrollment, diluting sign-up among
boys' sports. Dave Washburn thought the presence of
girls would "distract boys from the job they had to

do." While the novelty soon wore off, at first it was
difficult to accept girls returning early for crew camp
under coach Bob Moss, Jr.

In the 1940s and early 1950s, Walden Pell occasion-
ally held discussions with the younger boys about
sexuality, asking the biology teacher to provide de-
tails. A psychiatrist from Philadelphia gave what the
boys called "sex talks" on a regular basis, enduring
snickers at his attempts at a "man-to-man" footing.
The school was supposed to be antiseptic, asexual;
instead it was a breeding ground for the same kind of
self-acquired sex education that young people had
always gotten on their own.

The question of sex education came up many times
in the Girls Planning Committee. To suddenly intro-
duce sex education as the girls arrived might suggest
a suspicious, unhealthy attitude among the faculty
and embarrass the students. Yet both girls and boys—
especially boys—needed sex education, and this was
a good time to introduce it. The dilemma was never
resolved, but Nan and Simon Mein, Bob Moss, and a
few other members of the faculty were involved with
individual counseling.

In any event, it appears that there was more con-
sideration between young couples than is often
the case. This was directly, although unconsciously,
the result of living in a carefully supervised co-
educational community. An alumna from the
early days writes:

The very fact that sex was difficult to "arrange" at the
school, meant that a great deal more thought went
into making the decision to sleep with your boy/girl
friend than would have been the case if everybody
had cars and freedom of the roads, parks, and drive-
ins. The time and effort involved in making that de-
cision at St. Andrew's precluded making hasty deci-
sions or letting something "just happen." And since
open discussion was necessary between the two
people involved, it was more likely that things like
birth control and responsibility, etc., would also be
discussed. Last, and maybe most important, the
sheer time involved in making the decision and plan-

Ten years after graduation, the St. Andrew's Bulletin featured the "Hilton Honeys," as they called themselves. Most remembered their school years
in a positive light: "the most challenging, enjoyable and formative period of my formal education," one woman writes. "Whatever problems we en-
countered were balanced by the sheer fun and excitement of the whole endeavor." A few recalled initial prejudice and skepticism, but it did not last.

Some of the burning questions included: What in female attire corresponded to coat and tie (classroom) attire for boys? Did a girl in pants and car-
digan sweater equate to a boy in coat and tie? What kind of pants? Did a cable knit sweater or a sweater with a yoke fall into a different category from
a pullover? If boys had to wear belts, why shouldn't girls? When did a sun dress cease to be an acceptable Sunday dress? Would wooden clogs be per-
mitted if girls glued rubber on the soles?
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ning the logistics gave each party more than enough
time to back out.

No one on the committee had to be reminded that
teenage hormones flowed at high and often uncon-
trollable levels. Every kind of security measure imag-
inable was discussed—and most were strongly
recommended. Exterior doors were linked to a com-
plex alarm system that after hours triggered buzzers
and warning lights in faculty apartments, to "protect
against forced entry or suspicious exit." (Faculty dis-
connected the buzzers the first year; they weren't
going to lose that much sleep over teenage adven-
tures.) Combination locks, rather than keys, were in-
stalled on all exterior dormitory doors, and their
combinations changed regularly. Security personnel
had to be specially trained and vigilant.

Screens on first-floor windows had to be
nonremovable and made of stainless steel, or some-
thing equally strong, with a maximum opening of
less than a foot. (One very small underform girl
achieved fame as the only person to have successfully
gotten through the opening; but not for long, as she
grew.) The first year, the old variety that rolled
up like shades allowed girls to "sit on the sill and
talk to the guys on a nice day." Once in a while,
boys would "stand outside the windows and lean
in to get a goodnight smooch; there was no thought
yet of actually going inside." When this was dis-
covered by faculty after lights-out, permanent
screens were quickly installed, immediately chris-
tened "birth control screens."

No defense can resist a determined offense, and no
restrictive explanation makes sense to a resolute teen-
ager. Every security measure could eventually be cir-
cumvented by ingenious students. End runs around
determined faculty proved to be child's play. Jill
Chase (1982) remembers discovering how to get the
screens off windows, escaping onto the roof by means
of a trapdoor in a corridor ceiling, getting outdoors at
night and taking crew-launch rides up the lake.

Girls who got out of the dorm were not always
bent upon meeting boys. An alumna of the class of
1985 still chafes at the regulations—which she suc-
cessfully disregarded. "A great time to go out was
after we were locked in our dorms—yes, locked in our
dorms! Our windows, however, did not have locks

and we were free to climb out whenever we pleased
and roam around the campus at all hours of night and
early morning. I liked the grass dock, and several of
us would go down there at 2:30 or 3:00 A.M. and go
swimming in Noxontown Pond."

The Girls' Planning Committee polled five estab-
lished girls' schools—Foxcroft, Shipley, St. Timothy's,
Hannah More, and Garrison Forest—with respect to
courses, activities, school life, and sports. There
seemed to be few common denominators, throw-
ing the burden of preparation on the committee,
which labored frantically as the fall term ap-
proached. Three boys' schools that had recently
become coeducational—St. Paul's, St. George's,
and Groton—proved useful, especially vis-a-vis vis-
iting and locked dorms. Like St. Andrew's, all three
others locked girls' residence halls at night. Parietal
rules to preserve privacy and offer places of refuge,
unheard of in the St. Andrew's of the past, were es-
sential. The three surveyed schools identified wel-
come changes as girls entered the community: a sig-
nificant addition to the arts program, and new and
exciting athletic opportunities.

Girls who had been accepted received a compre-
hensive list of "What to Bring," covering forty-one
kinds of feminine apparel and linens. So much confu-
sion existed over the girls' dress code that the next
year a photographically illustrated guide was mailed
to each applicant, using first-year girls modeling "ac-
ceptable dress." It did little to calm the boys' griev-
ances over discrepancies between what boys had al-
ways been expected to wear and what the girls were
permitted. A male member of the class of 1974 recalls,
"At first there was no specific dress code for women
and so they would often come to meals, etc., in just
a shirt and corduroy jeans. This did not seem fair
to the men who were wearing tie and jacket.
One morning... our entire class came to breakfast in
bathrobes with shaving cream on our faces. I don't
think it had any immediate effect on the women's
dress code, but it did register our complaint." But the
tables were turned. Sue Moon (1976) remembers,
"There was so much uncertainty and fluctuation in
the dress code, that one day all of the girls wore jack-
ets and ties to class!"

The twenty-six pioneers put up with more than
any young woman of the 1990s could imagine or tol-

The newer dormitories were not equipped with non-removable screens. One of the twenty-seven to arrive left in less than a week.
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erate. They did so with determination and good hu-
mor. Nevertheless they arrived in a world that would
settle down only after some difficult years. Kathryn
Nevin (1984) explains, "The male-orientedness went
beyond the classroom. Girls were (are) trained to be
'ladies/ while boys were groomed to be Men. Girls
rolled with the punches—boys punched back. Or
when young women like S punched back, she
got punched back twice as hard."

As students filed into class one day, some older
boys complained loudly about a double standard
they believed the teacher employed, saying that he
would send boys back to put on socks or to shave, but
there was nothing to send the girls back for. Outer
wear was so confusing, the man replied earnestly, the
real conformity probably had to rest with underwear.
One young woman remarked sotto voce, "If you get
close enough to tell, I'll see you in court!" The group
cracked up and class began with no more ado.

Because all the girls were new and unknown to
faculty, rooming assignments worked only reason-
ably well, and changes had to be made as the school
year got under way. Since there were no seniors in
their midst, four Fifth Form girls were appointed cor-
ridor supervisors. Advisors were assigned—music
teacher Wendy Allan was given four girls, and mar-
ried male faculty each took a pair: Amos, Boyle,
Colburn, Liefeld, Moses, Bob Moss, Jr., Righi,
Rudd, Seyffert, and van Buchem. Records do not
show to whom the two additional girls were as-
signed. Students and faculty alike had a true "learn-
ing experience" ahead.

It is requested that cotton trousers of all colors
be omitted. It is further requested that dark or
brightly colored shirts be omitted (i.e., plaids,
checks, and darker plain colored shirts). White,
blue, yellow, pink and conservatively striped
shirts are always acceptable. During the daytime
any shirts tailored for wear with a necktie are
acceptable. Excluded, of course, would be those
referred to in the Handbook as "extremes of
teen age fashion."

—Dress code of 1954

In his address to the faculty at their first fall meet-
ing in early September 1973, Bob Moss quoted an
alumnus who had recently told him, "Young people
are hungry for community and joy." The community
was about to become more complete, and there was
little doubt of the inherent joy.

The first weekly calendar of the new school
year reads like no other in school history. Scat-
tered throughout the many familiar opening-of-
school notices were,

Sunday, Sept. 9
12 noon - 2 P.M. Girls arrive. Unpack. Settle into

rooms
4:00 Girls meet with Mr. Moss,

Headmaster's Lawn
6:30 Picnic for Girls, Meins' House
Monday, Sept. 10
9:00 Girls Meeting in Gym,

Miss Stetina
10:00 Girls Tour School
11:00 Girls Meeting with Miss Shank

in New Dorm

Twenty-six special individuals had landed in our
midst, and coeducation was fact.

What changed?

"I'll never forget the first breakfast of the new
school year," writes Gordon Brownlee (1975). "All the
boys were there eating when ever so cautiously a
group of girls, huddled together for common
strength, entered the dining room to a resounding
round of applause. I admire those young women for
not turning on the spot, going back to their rooms,
packing and heading for home." He finds it amazing
how quickly he and his peers came to accept the pres-
ence of girls. Soon friendships were beginning to
form. "We even had our first item—Tommy and
Win—within the first month."

Louise Dewar (1975) remembers, "The senior boys
were already on campus when we got there and the
pairing up started almost immediately. It was very
interesting because as much as those seniors moaned
about the girls and as proud as they were to be the last
of the 'chauvinists/ not one of them wasted any time
looking for a suitable girlfriend. I remember feel-
ing very 'rushed.' There really seemed to be an all-
out race among the seniors to pair up with one of
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the girls. Since there were only twenty-six of us, it
was a free-for-all. I've never had so much attention
paid to me since."

What else changed? "Coeducation meant no more
Little Nipper Band concerts before the Saturday night
movie," Brownlee continues. The band "consisted of
harmonica (the player knew only 'Mary Had a Little
Lamb'), guitar, cinder block and Little Nipper, alias
Victor Mikunas, on vocals. The audience showed its
appreciation by pelting them with food from that
night's dinner." Impromptu entertainment of the sort
provided by Little Nipper was no match for the new
feminine component. Saturday night movies were
also less of a draw and audiences dwindled. How
could the auditorium compete with evening strolls
along the banks of the pond, or boys and girls gath-
ering in a lounge to talk and munch cookies?

Coeducation put an end to "lascivious fantasies
about certain faculty wives, young female teachers
and faculty daughters—no doubt a relief to facul-
ty fathers!" It also meant "an end to those dread-
ful mixers with Garrison Forest, Gunston, etc." No
more "patting them on the rump and putting them
back on the bus to Gunston at the end of the
evening," said another.

Now boys could relate to girls on an everyday ba-
sis. An alumnus of 1971 admits, "I would not have
been quite so uneasy around females as I was when
I got out of St. Andrew's if girls had been enrolled. I
would have been much better adjusted in college if I
had that earlier female association."

Rich Vach (1974) marveled at the change seen
among his classmates:

Our humble abode is experiencing changes only a
veteran can perceive. For instance, during Phase I
the corridor showers weren't quite so busy before
breakfast. The old tradition of wearing khaki pants,
flannel shirts and paisley coats to dinner has been
halted in its tracks. One is blinded by the glare of
light reflected off newly shined shoes.

When was the last time an Andrean offered to
carry another's books out of the spirit of chivalry?
And when before did an Andrean walk hand in
hand or arm in arm with another? Whatever hap-
pened to the filthy classroom bull-sessions and curs-
ing in the hall? And when will stacks of Playboy
flank numerous shelves again?

For all of us who knew and loved the "old days,"
we kind of like this new situation. And, as one

prominent St. Andrean has often mildly stated, it is
the net joy that counts.

Vach's classmate Greg van der Vink, one of the
forty-two members of the class of 1974—collectively
known as the "Last of the Male Chauvinists"—exam-
ines the changes more fully.

It was the women themselves that made the differ-
ence; they brought with them reality. All of a sudden
the community became more normal. Who would
haze a girl, or give her marks for disrespect, or sloppy
dress, or a messy closet? And if you could not do it to
the girls, wouldn't you feel silly doing it to the boys?
A lot of SAS customs suddenly seemed silly with
women watching, and were quietly dropped. The
faculty was essentially all male, and they did not
know how to handle it. You could not surprise girls
in their rooms to give marks, so everything was
eased, even for the boys. The arrival of women essen-
tially brought the outside world into SAS by making
it a more normal environment.

Van der Vink was on target when he looked
back to assess his class's importance to the school's
changing times.

Our class was burdened with implementing change
and in doing so we judged we were setting the course
for post-74 SAS. In those days, Sixth Formers essen-
tially ran the school. Because there was chaos with
the arrival of girls, the rules that we chose to uphold
or quietly ignore were the rules that became part
of SAS. It was up to us to adapt the school to
the present day and the reality of women, yet at
the same time preserve what was good in a tradi-
tional sense. This was not a trivial task and there was
deviation even within our class. Certainly some good
things were lost, but a lot of good was also gained.
SAS with girls could never be the same. Forts, corri-
dor wars, and practical jokes all of a sudden seemed
silly and unimportant when there were pretty girls
around to impress.

"Silly and unimportant" practical jokes did not
altogether cease, however—what category do water
bombs and M&Ms fired by wrist rocket fall under?
Van der Vink's classmates were guilty of both, espe-
cially from windows overhanging entryways the
girls used coming from their first dormitory. An early
major event was a panty raid by the Chauvinists on
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the girls' dormitory. The trophies were clipped to a
fifty-foot line and draped from the Gothic arches of
the Garth for all to see, and to be photographed for
posterity. The girls got Bob Moss to collude in a retal-
iatory scheme. After school meeting, he asked all
Sixth Form boys to remain behind in the auditorium
for a few minutes, the pretext being some minor an-
nouncement. The girls' hit squad did its work in jig
time as the boys grew restless and suspicious and fi-
nally dashed off—too late.

Jack Schreppler (1974), prominent spokesman for
his senior brethren, admonished the newly arrived
females in the Cardinal:

Nature has played a foul trick on the SAS
senior breed, for which it has no natural immunity....
The condescending disease of "socializing" has
taken a heavy toll, with only a staunch few remain-
ing to defend the faith. Why, even I myself have
often fought off the urge to pop out of nowhere and
hold open a door, or to shine my shoes, brush my
hair, and be sociable.

Please, girls, a little respect for your elders.
After all, we are an endangered species, and a bit

of reverence from the sweet-scented foe would
greatly calm our shattered nerves. It might even be
favorably considered when the milk pitcher is empty
and needs filling.

Schreppler didn't count on the new young women
having voices of their own. Louise Dewar, Marcia
Moore, and a number of others gave as much as they
got. Marcia single-handedly debated five seniors to a
standstill after a zoology class. One by one, each of
the boys remembered important duties elsewhere,
leaving Moore in complete charge. The Cardinal then
published her acerbic piece about Billy Jean King's
rout of aging male tennis star Bobby Riggs.

LIB CONQUERS LIP

King was tremendous. The shots she made sub-
dued even Howard Cosell. It was immediately ap-
parent that Riggs wouldn't be able to have the male
chauvinist comedy hour that he wanted....

Ah, well, youth triumphs over the hustler.
As the sun sank behind the Astrodome, an

odd little figure was seen duck-walking toward the
horizon with a tennis racket in one hand, and a cane
in the other.

The Male Chauvinists did not give in without a
struggle. Lyles Glenn remembers "marks given girls
for the stated reason, 'General Existence.'" Gleefully,
the Chauvinists took advantage of the newcomers'
unfamiliarity with SAS customs. "Girls were the chief
victims of being required to purchase elevator passes
for the science building. [The service elevator in the
science building—the only elevator in the entire
Middletown area at the time—was denied to stu-
dents.] Movie tickets were great sources of income
for some of us—selling tickets to otherwise free Sat-
urday night movies."

The first year there were minor flaps. St. Andrew's
boys were outraged when one of the girls wanted to
invite a boy from home to be her date for the Fifth
Form dance; yet most of their dates came from out-
side. They didn't recognize a double standard when
they saw it. The girls' common room had a kitchen,
but theirs did not, and they wanted one. Boys' dorms
were open, but those for the girls were not. Bob Moss
believed that a girls' dormitory should be a sanctuary,
a place where girls could retreat from the attention of
boys and from the hectic pace of the school. He
wanted them to establish a community of their own.

Gradually teasing and fantasizing gave way to
experimenting. A lapsed Chauvinist "learned about
sex from and with St. Andrew's girls. I still have a
very warm feeling for the grass dock. No one ever
seemed to bother you there; it amazes me how truly
private that place was."

There seems to be no mention of this lovely spot—
earth spoil from the enormous excavation needed
for the subterranean auditorium—by boys before
1973, other than those who constructed a daredevil
rope swing over the pond. From that watershed date
on, however, the grass dock attracted friends, lovers,
pranksters, and student voyeurs. A girl (1985) re-
members:

The grass dock was the place for romance. Although
I only ventured down there once in my time at SAS,
I got a pretty good idea of what it was like. I often
heard stories from my friends who frequented the
place about a certain younger member of the SAS
community who frequented the place—alone—with
a flashlight just to see what was going on. "The Wan-
dering Bone" was known to wander down towards
that area of the lakefront during study hall—that was
a scary thought. These and other reasons kept me
away from the famed grass dock.
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Grass dock
Before the term "grass dock" came into us-

age, students simply referred to the "bulkhead
picnic area out on the point." Rope swings sus-
pended from tall oaks flung boys out into the
water. After girls enrolled the new spot quickly
achieved another distinction, not only for its ro-
mantic setting, but because it was concealed
from supervisory eyes. For the first time, but not
for the last, some boys and girls spent the entire
night on the grass dock.

Joe Hickman (1974) remembers that "'rookie-
nookie' was code for petting with girls on the
grass dock. Many illegal events went on there,
but it was so close to the school, it was strange
not more students got caught. Some masters
patrolled it religiously; others seemed to take the
attitude it was a haven for such activities."

If occasional faculty made a mid-evening tour
of the point, it usually was to no avail, for senti-
nels were alert. MOD Bob Stegeman once ven-
tured onto the bulkhead area, aware of several
dim shapes in the dark. He went up to one, ad-
dressed it severely, and was told by an onlooker,
"Sir, you're talking to a stump."

"If you were lucky, your nightly excursions to
the grass dock with a partner would be kept be-
tween the two of you," says Paul Keeley (1985).

Not always, remembers Polly Dolan (1985).
"The first impression I got was when I tripped
over another couple sprawled on the grass. I
looked around and there were dark lumps of
couples spotting the entire length of the grass
dock."

*+*

The grass dock is St. Andrew's answer to Lover's
Lane; it's the place where two can spend a quiet
romantic time by the pond, watching the moon
rise and the stars fall as water laps softly at their
feet. It's a secluded spot where a couple can go
to be alone...with twenty-one other couples.

—Robin Carper (1984)

Certain unattached members of the Male Chauvin-
ists formed a patrol (which shall remain nameless)
that "in the middle of spring would take flashlights
and go down to the grass dock to spy on couples. It
was always a surprise attack, with a number of us
creeping up on them, then suddenly shining our
lights. During the spring we would go out and there
were so many blankets, they reminded me of waiting
for a Fourth of July fireworks display."

Younger students found refuge on the grass dock,
rather than using it as a trysting place. Kevin
Grandfield (1982) remembers, "When we were in
Fourth Form and it was arts weekend, everyone was
supposed to go to the play, but none of us wanted to.
Instead we had a spin-the-bottle game with about
half our class on the grass dock. I was the emcee. It
was such an innocent time, and a safe way to get to
know each other. That one night created an emotional
intimacy that was carried over for the rest of our stay
there."

The grass dock was not the only outdoor spot for
couples. Two girls (1980) "would sometimes climb
one of the big trees out near the tennis courts and
watch couples walk by with their blankets on a Satur-
day night. The soccer fields and the woods were the
big 'make-out' spots in warm weather. Classrooms in
the winter served the same purpose."

A favorite indoor haunt "was Mr. Washburn's
classroom. Studying together was always the line,
but I never was too serious about studying—books,
anyway," says an alumnus (1975). Many couples
found refuge in this basement room far off the beaten
path of faculty supervisors. Another spot taken over
by an ingenious couple was the bookstore office,
comfortably equipped with rug and heater. Almost
any place in school served as a private retreat where
young people could be alone. Crude graffiti like the
library notice below, promptly removed but kept by
a librarian, were products only of the earliest years,
and soon vanished.

The Irene duPont Library Parlor

Welcome to the library Parlor. This is a place for quiet
sexual enjoyment. The librarian and the library mas-
sage squad hope that you will use it as it was in-
tended. If you have any suggestions for improving
the library Parlor services, we would be interested in
discussing them with you.
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This is one of the few library Parlors anywhere that
operates under a an honor time system. This permits
the library Parlor to be open at all times except for a
brief job period when we are cleaning-up. Students
Customers are responsible for signing out books la-
dies on a self-service basis and for obeying these
rules intended to make the library Parlor a place for
quiet sexual enjoyment.
1. Talk in a whisper, very briefly, and do nothing that
might in any way disturb anyone else.
2. Do not eat, drink, or carry food or drink into the
library Parlor.

Not every boy or girl found a sweetheart. A young
man of the class of 1983 found that

the girls always seemed to have their eyes on
the same guys. There were enough of the jocks
who could get the girls giggling so that none of
the other guys would be noticed. I tried to get
to know one young lady who I was infatuated with
for two years, but she had her sights set on someone
else, a student who was going on his fourth girlfriend
at the school, and she was just •waiting in line to get
him next. My roommate spoke of her as my wife be-
cause I hung around her so much, and it became a
running joke with us. He, however, had about the
same amount of luck that I did. His young lady fell
for a senior. Tough.

An alumna from the first group of girls remem-
bered that "dating at St. Andrew's was completely
different from any other kind of dating I'd ever done.
Most importantly, we all knew each other. We knew
what we looked like at seven in the morning, even
after pulling an all-nighter. The stress level at St.
Andrew's was so high, that we all saw each other at
our very worst—and at our very best. It would have
been very difficult to be 'deceived' about someone's
character. We saw each other too often, in too many
different circumstances."

Affairs ranged from the expected adolescent
experimentation to serious relationships. Many
alumni and alumnae look back on their teenage ro-
mances with pleasure, grateful for associations that
prepared them for lasting relationships later in
life. Mostly they were transitory affairs, although
some persisted into lifelong unions. Later marriages
between St. Andrew's graduates began with some of
the earliest coeducational classes. To know one's life

Friends on the front lawn.

partner from such an early age is a blessing not every-
one can share.

What St. Andreans remember best was not frenetic
sexual fulfillment at any cost—something they say
was more common in their home towns—but loving
relationships. Students came down hard on those
who caused pain to others. The big-brother attitude
that boys thought necessary before girls arrived ap-
peared when there was need.

One alumna remembers that the boys were more
receptive to specific problems the girls had than
adults in the community. "Living at a coeducational
boarding school," another said, "is a lot like having a
bunch of sisters and brothers. Any coyness or shyness
that exists at first gets thrown away real quick."

Brother-sister friendships were precious. Over and
over, graduates recall long, affectionate talks, some-
times lasting the night through, with no intimacy be-
yond common thought and feeling. Many recall

A M O R E H U M A N P L A C E 63



A woolly, rambunctious soul, my Malamute,
Akela, loved everybody and learned how to get
into dorms to pounce upon mid-morning sleep-
ers. Nightly I took him for a mutual exercise spin,
running around the gym and tennis courts. On
one of our rapid circuits Akela dashed ahead and
I followed with a flashlight to keep him in sight.
Under the trees he spied a couple wrapped
anonymously in a blanket. With joyous abandon,
ninety-five pounds of airborne dog descended
upon them. Screams, blanket flying, all hell
broke loose. I ran up, grabbed the happy beast
from flailing arms and legs, yelling, "Sorry!
Sorry! Sorry!" and scrambled home as fast as I
could. I never knew who they were.

—BUI Amos

Karin Lindf ors and Michael Gewirz share a quiet point in
a busy day.

An example of the lengths one would go to help
out a friend: One day a female friend of mine was
feeling terrible due to classes, applications,
stomach problems. My two roommates and I
snuck over in the middle of the night to visit her
and cheer her up. While we risked disciplinary
action, it did not seem that important at the
moment. What was important was letting our
friend know that we were there if she needed
help. This was hardly atypical of the atmosphere
that St. Andrew's promoted.

—Pier Friend (1984)

watching the sunrise through the mists of
Noxontown Pond.

An older girl in one of the early groups, a supervi-
sor, was astonished at the lack of home parenting
some of her charges had. One of the youngest girls
was found, bleeding and terrified, in the bathroom.
Her mother had never told her about menstruation.
The senior girl comforted her and sat with her on the
bathroom floor almost all night long reading aloud
Growing Up and Liking It, a book about what happens
to a girl's body as she matures. Parents and school
had failed the youngster, but a compassionate St.
Andrew's girl did not.

Despite precautions, unauthorized dormitory vis-
its occurred. The consequences for getting caught
were severe, but more often took the form of serious
counseling and suspension, to allow parental in-
volvement, than expulsion. An alumna (1980) admits,
"Sexual intimacy was prevalent between the guys'
dorm and the girls' dorm. This was the case the entire
three years that I was there. There never was any peer
taboo over it and there probably was more specula-
tion and rumor about people who might have been
involved than actually existed. — — used to do
her boyfriend's laundry, people used to study to-
gether, play music together, walk together. This was
a lesser manifestation of the same need—for opposite
sex approval, comfort and friendship in the absence
of parents and siblings."

Faculty and administration do the best they can to
relate to a given circumstance, not only through their
own experience, but in the context of what is best for
the school and the charge in loco parentis. Since few
parents know how best to handle an intimate situa-
tion with a child, small wonder a headmaster or a fac-
ulty advisor has difficulty—yet often they see a situ-
ation more objectively than any parent.

"The girls had each other and didn't need faculty
wives for female companionship," Huldah Moss re-
calls, but if they "were emotionally upset about some-
thing, they were more apt to come to faculty and
wives; the boys almost never did. The boys sought
girls for counseling and support."

As St. Andrew's proceeds through the century's
closing decade, today's concerns are addressed di-
rectly and acted upon. In 1991, a boy who had been
warned several times about sexual harassment was
finally expelled when his affronts continued. Inde-
pendent of this, following a talk to the school by
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Nan Mein and a chapel address by Jon O'Brien,
a week-long, school-wide forum was conducted
by students—with no adults present—in the
Cameron Room (the old varsity wrestling arena) to
examine male-female roles in leadership, why
St. Andrew's has co-prefects, hurtful jokes and
braggadocio, and harassment. In other meetings,
small groups met with DyAnn Miller, coordinator
of counseling, and the school physician, Kenneth
S. Lewis of Middletown, to discuss AIDS. AIDS is
foreign to no one today, St. Andrew's alumni and
former faculty included.

Some say schools have no business engaging in
such dialogues. With families increasingly bewil-
dered and frustrated by the direction youthful society
is heading, others feel that a school may be the best
place of all. St. Andrew's is an ideal setting to face the
uncertainties besetting young people as they enter
adulthood—especially problems to which society has
recently awakened.

The best thing

It is difficult nowadays to recall a time when
women were not an integral part of the school com-
munity, when the only girls on campus were faculty
daughters or clusters from another school visiting for
a dance, when the only adult women were staff per-
sonnel, an occasional teacher, and faculty wives.
When Mary O'Shaughnessy (1982) became the first
female senior prefect, many males, student and fac-
ulty alike, could hardly believe their eyes—or their
ears—as she rose in the dining room to make an-
nouncements. Those days remain clear in her mind:

The feelings and thoughts surrounding my elec-
tion were mixed and continued into the next year.
The previous year, when Glenda Johnson was run-
ning for president, a male member of the class was
adamant about not having a girl head of school. He
said there had always been boys in this post and he
did not want a girl as head.

I felt there was quite a bit of chauvinism from the
administration towards women who held positions
of leadership. It took me longer to get things done
and to be listened to than had I been a male. At the
time I felt I wasn't listened to or taken seriously by
the administration and by some of the students as
well. But I took my job very seriously and I wanted
others to do the same.

She went on to express eloquently what all student
leaders before her had found, for the problems facing
her as head of the student body were no different
because of her sex—although in some instances they
were exacerbated (see chapter 8). She saw clearly
what was most important to the school: "I broke a lot
of ground for women who later would become presi-
dent; I'm proud of this and hope it was easier for
those who followed me."

It was. By the time Gail Wright (1984) took over
only two years later, young women had increasingly
made their mark in school. Gail proved to be a pow-
erful leader, containing her own sensitivities to make
sure they had no effect upon her responsibilities and
keeping a keen, perceptive eye aimed at the manner
in which the school administration looked after its
student charges.

Although both young women succeeded admira-
bly in their roles, enough discrepancies continued to
exist between the voting power of boys and girls—
due mostly to the tendency of the male majority to
vote in blocks—to have the school create co-leaders in
every category of school government, one female,
one male. The election of responsible young men and
women to leadership roles meant that all students
had both a voice and a champion.

A school's growth may be measured in size and in
dollars, in expanded curriculum and athletics, in its
success in embracing those of varying backgrounds
and different races, but nothing—nothing—compares
with becoming one with the rest of humankind. Posi-
tive things can be said for a monastic tradition, for
either gender, but only if a person willingly accepts a
fundamentally one-sided perspective. When an all-
male or all-female society expands to include the
missing gender, a profound change takes place in at-
titude and behavior. Initially the merger brings un-
certainty. But nature's course is sure; unease fades
and a familiar harmony appears. At St. Andrew's,
both the headmaster who forcefully pushed the
school into coeducation and the headmaster who
cultivated it in later decades saw no other course.

In June 1975, Bob Moss prepared a detailed report
for the trustees on "The Impact of Girls on St.
Andrew's." Educational benefits had not diminished
as social deprivation came to an end, he wrote. "St.
Andrew's is a different school today than it was four
years ago. The school has a more cheerful atmo-
sphere; there is more humor and laughter; the bleak
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atmosphere of the dining room has given way to a
place of friendly meeting—there is more conversa-
tion and students stay on after the meal is over. The
school itself is a less grim place; it is more relaxed;
there is a softness in the air; it has more the quality of
family life." Huldah Moss concurs. "Coeducation did
a lot for the school, for it had been so isolated. It made
it a more human, feeling place and did wonders for
dramatics and organizations... but there was a lot
more to worry about."

Problems Moss saw included a disparity in num-
bers at dances; rival boyfriends and girlfriends from
outside; girls not being in the forefront in school gov-
ernment; the dichotomous dress code; not all faculty
being able to cope with girls; romances and problems
with breakups; girls not responding as boys did to
the sometimes harsh and legalistic discipline and
honor codes. The running of a girls' dormitory
proved more complicated than a boys' dorm, with
locks and alarm systems designed not only to dis-
courage after-hours visits, but literally to protect the
girls from outside intruders. And he found that one
girl's distress can upset a whole group.

Academically the girls did more than their share,
confirming fears some boys had voiced earlier. Girls
led in three out of five forms the entire year, Moss
reported. In biology, French, and history there was a
noticeable increase in class discussion, and the arts
surged ahead. There was an unexpected early impact
upon athletics, with two outstanding girl crews and
promising teams in hockey, basketball, and tennis
appearing much sooner than predicted. In fact, girls'
athletics in 1973-74 already contributed measurably
to the morale of the school.

The strongest faculty opponent to the admission of
girls admitted in 1974, "The girls have made the
school a more human place, a closer reflection of the
real world." Senior master Howard Schmolze was
charmed by their presence, although he noted that
it had "necessitated greater faculty supervision,

especially on weekends." The "Male Chauvinists"
played a more important role at the outset of co-
education than they knew. Former French teacher
and crew coach Bob Moss, Jr., recalls, "Coeducation
at St. Andrew's made a smooth and strong begin-
ning due in large part to the leadership of the class
of 1974. That was, at least in terms of personal quali-
ties, the best class I ever saw graduate. The timing
was exquisite, for coeducation could not have arrived
at a better time."

Girls did not achieve parity easily, as Jon O'Brien
found. He says of the role of girls as he saw it when
he arrived in 1977: "I thought the girls were far too
much the servants of the boys. I believed very
strongly the girls ought to be independent of the
boys, and participating fully. But there were some
ugly things occurring in the early eighties when boys
would vote in blocks against the girls. I was appalled
at that."

In the early years of his headmastership, O'Brien
took positive steps to make sure young women at St.
Andrew's had their own roles and voices. He estab-
lished a Student Life Committee, headed by Tad
Roach, and created a number of faculty advisory po-
sitions specifically aimed at girls as well as boys.
There were two candidates to be elected for every
office and committee, one boy, one girl. Sexual dis-
crimination diminished.

"Today the presence of girls on campus is accepted
as normal," writes Gordon Brownlee (1975), "but in
1974-75, the girls were a very special group. I'm
grateful to have been part of that unique era at St.
Andrew's: no longer an all-boys' school yet not quite
a coeducational boarding school. We were some-
where in the middle and it was a great feeling."

Bill McClements (1981) seems to have glimpsed
the eternal mystery at an early age. "Although I'm
sure girls fought their own wars, they were a big con-
tributor to the cohesiveness of the school. I think they
knew something we guys didn't."

While the simple, effective honor code changed little over the years, disciplinary action rapidly outgrew the prescribed code of laws laid down in
the school's early years. Now students were evaluated on a case-by-case basis and penalties were no longer automatic except for the most serious in-
fractions.
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"Bug Barge," SAS Hydra, takes a visiting group on a tour of the pond.

The "Kitten Crew," composed of girls who had never rowed,
went undefeated under Coach Ward Wallace.
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Faculty cars were fair game. Many faculty around
Halloween or just before graduation kept their cars
locked or tucked behind houses where dogs would
bark at stealthy intruders and moving the vehicles
would be difficult. I learned the hard way early in
my career.

In the late 1940s and early 1950s daring upper
formers regularly used faculty cars for nefarious
purposes. The cars were never locked, although
ignition keys were removed. It was child's play to
jump-start an open car. One sixth former used my
decrepit, but cherished, 1940 Studebaker to visit
his girl in Philadelphia. He had no money for oil
and burned out its bearings on his way back to
school. The next morning, while I was keeping
study hall, Catherine drove the clanking, smoking
car around the building, and I leaped out yelling in
front of dozens of delighted, in-the-know boys that
she was burning out the bearings of the first car
we had ever owned.

Back when isolation of the school seemed to
create more of a concentration camp atmosphere
than faculty realized, ingenuity bred of desperation
allowed a few students to leave campus in the most
unorthodox ways. An enterprising fourth former,
large for his years, used to enter the locked mainte-
nance building, start up the huge school bus, and
take it for a spin. He is reputed to have taken faculty
cars to Smyrna, bought cases of beer, and brought
them back to sell at a profit to thirsty sixth formers.

Car rules through the 1960s were strict. Stu-
dents could not ride with faculty without written
consent from the headmaster, the assistant head-
master, or if neither was available, the master of the
day. This regulation included trips to games, a
doctor, or any other legitimate reason. Permission
was difficult to obtain for a mere pleasure jaunt.

Most older students could drive and had li-
censes, but weren't supposed to keep cars in the
area. A few daring souls found suitable hiding
places or old garages for rent. Herndon Werth

(1952) remembers how a classmate kept his
own "tin lizzie" parked and available in Middletown
throughout his senior year. That was neither the
first nor the last. If suspicions were aroused, the
cars quickly disappeared. One clever fellow kept
his car undetected until his graduation, after which
he ostentatiously drove on campus to pick up
his belongings.

One young faculty member saw himself as
irresistible to the opposite sex. His "woo wagon,"
as the boys dubbed his van, was equipped with all
possible accouterments, including a CB radio (call
sign, "Big Turkey"). He kept it parked outside his
dormitory apartment where mornings would find it
decorated with unrepeatable slogans, once with a
rear bumper sticker reading, "Thank God I'm a
turkey." The would-be Lothario kept his mobile
boudoir polished and immaculate, using it as an
Australian bowerbird does to attract the opposite
sex, but with less luck. He applied for a license
plate that spelled "SEX," but denied that, settled
for "EROS."

Moving cars was a challenge. From the early days
of minicars, students experimented with introducing
them to the inner school. Nurse Meg Miller had a
tiny Crosley that was successfully placed in the
dining room. In the late 1950s, Will Grubb (1959)
joined others in rolling Jack Vrooman's small car
into the dining room, where they set it with knives
and forks.

Three weeks before graduation in 1963, sixth
formers met to plan their senior prank for their last
night on campus. The target was to be the
headmaster's Volkswagen, which they would bring
into the dining room and substitute for his table.
Phil Tonks (1963) tells the story. "We measured his
car, we measured the doorway. The new gym was
under construction and there were enough heavy
boards over there to serve as ramps. We waited
until the last night noises or people had finally
quieted down, about two o'clock in the morning. We
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got the car, got the planks, and pushed the
Volkswagen up to the front entrance where the
headmaster's office is—but we were off by a
sixteenth of a inch. It wouldn't go through. So we
went around the building and put it in the Garth. We
were just finishing when the carillon started. Jay
Kerr (1963) had decided he wanted to have fun that
night too." Even though the car movers had scat-
tered, the night watchman, Paul Crawford, sought
out Tonks to see what was going on with the caril-
lon. An early-rising maintenance man spotted the
car, and with others moved it back to the driveway.
The awakening school never saw what had been so
carefully planned.

Eventually this sort of prank seemed to diminish,
and faculty concern focused more on those who
were returning by car on weekends to see their
friends and perhaps to take them for a spin—with
possibly a stop here and there. Sometimes the trip
back to campus was not as skillfully done as the
start, and the car and driver departed the road and
bounced across campus, perhaps to the very door
of a dormitory where a worse-for-wear passenger
was discharged. Some were caught, some detected
from the evidence, and some came a disciplinary
cropper as a result.

Certain faculty drivers lived charmed lives. Denny
Madigan, coach extraordinaire, was the most
madcap driver of the bunch. It didn't make any
difference whether he was by himself or with a
bunch of his athletes, the vans he catapulted about
seemed to be on two wheels most of the time. So
far as I know, he never scratched a single vehicle, or
lost a single wrestler. For one year Jacques Roux
was his equal. Roux was a Frenchman who replaced
Roy Ryan during a sabbatical year. His instant
obsession upon arrival was to buy the largest,
cheapest American car he could find. One experi-
ence riding with Jacques was all it took: when a
group would go down to Leipzig on the Delaware
River for crabs at Sambo's restaurant, we car

pooled, leaving Mr. and Mrs. Roux to drive alone.
Once on the Fieldsboro road, we did not see the
huge finned monstrosity again until we entered the
restaurant parking lot. People claimed to have
passed shaken drivers pulled to the side of narrow,
winding Route 9, gasping, with only a cloud of dust
swirling in the distance.

Jim Heller polished his Porsche almost daily, and
crowed the day he went to Wilmington to get his
brand-new Thunderbird, one of the first of its kind.
His elation was due to having talked the seller down
to an unbelievable price. His return to campus was
memorable only because halfway down Route 13 he
had to call for someone to come and get him. The
entire transmission of the Thunderbird had fallen
out of the car onto the highway. The dealer had
unloaded a refurbished car.

Faculty had no mercy on Heller. Webb Reyner
recalls how he and others (Thornton, Colburn,
Washburn) removed Heller's apartment furniture
and put it in a distant room. When the rightful owner
found his apartment empty, he ran to his car to
follow the just-departed perpetrators, but Norman
Thornton had jacked up the rear wheels, which spun
in futility. From time to time, one or another of his
favorite cars would be missing in the morning, only
to be found by its frantic owner concealed in the
woods. During a faculty party, when Heller grew
unaware of events, Bob Colburn, Webb Reyner, and
Norm Thornton pushed his prized convertible by
hand across campus from behind the New Wing,
then with inspired resourcefulness they used
another car to push it to Sheats Ford Agency in
Middletown. There they parked it on the used car lot
in plain sight with a large sign, "For Sale, $50."

Early the next morning a sober Reyner called Col-
burn in panic. One of them alerted Julian Sheats lest
the car be sold, then both "dashed into town to bring
the car back before the Hellers realized what had hap-
pened." Jim Heller never knew how narrowly he missed
having to defend ownership of his cherished vehicle.

69



I N D X
Page references followed by B or N, indicate boxes or
footnotes, respectively. Page references in Italics indicate
illustrations and photographs.

A Corridor (Sherwood), 105b, 242,323
Abbott, Bruce, 340
ABC (A Better Chance), 37-38,180
Academic Committee, 231,235-237
Academic program, 149,192-220. See also specific

departments
Advanced Placement, 233,233n
course selection, 234-237
"The Gooseberry Pie Curriculum" (Amos), 235
grades, 229-233
MiniTerm, 138,149,217,223-226
O'Brien's first impressions, 183-184
schedule, 233-234
Second Form curriculum, 233
Study Hall, 226-229

Achaeans
crew team, 294-295
football team, 273-275
Second Form, 174

Acolytes, 12
Administration, 110

O'Brien's first impressions, 182-183
office staff, 91

Administrative Committee, 169
Admissions, 110,316

"Application for Admission" (1957), 141
O'Brien's first impressions, 182

Admissions Officer, 142
Advanced Placement program, 233,233n
Advisor-advisee system, 57,59,144,257-259,373
African-Americans

faculty, 39
integration of, 28-41,180
O'Brien's first impressions, 180
students, 33-35,37-38,43
"Would you object to a negro at St. Andrew's?"

poll, 33
After-thinkers Committee, 121 n, 353
AIDS, 65
Air raid shelters, 133
Akela, 64b
Alcohol abuse, 95,146,152,180,309«, 345b, 345-349

drug and alcohol policy, 349
lightning searches, 338

Alfather, Lars, 314
Alfred I. duPont Institute of Nemours Foundation, 358
"Alice's Award," 173
Allan, Wendy, 16,59,219,246
Allen, Dayton L, 34-35
Allen, Gil, 304
Alma Mater, 17
Alpine club, 98
Alumni

and coeducation, 44,52-53
faculty, 245-246,265-266
financial support, 135,170,173
Headmaster's Award, 147
participation, 173

Alumni Council, 118-119,135
Alumni Day, 345
Alumni Office, 135
Alves, Mary, 224
Amenities, 259-265
American Nazi Party, 36
"AMNESTY!" (Cameron), 278b
Amos, Bob, 72,90,205,210,221,274-275,289,315
Amos, Catherine, 46,105b, 106,129,200,255,264,361

as science lab assistant, 213-214
on stage, 220,221

Amos, Julie, 84
Amos, Steve, 228b, 313,334,355b
Amos, William (Bill), ix-xii, xii, xiii, 11,64b, 84,105b,

144,344,361,365
advisees, 59,257-258
"Alice's Award," 173
as chair of Academic Committee, 234,236-237
as corridor master, 329-330
'The Gooseberry Pie Curriculum," 235
grades, 231-232
memo collection, 91
on Noxontown Pond, 26
outside activities, 233
pranks, 211b
research fund, 140
sacred studies seminars, 20
as science teacher, 143,184,209,212-214,230
as senior master, 159-161
sixtieth birthday celebrations, 238
on stage, 221
as Study Hall monitor, 227-228
tribute to Jim Brown, 164

Amos Hall, 212,212«-213n
Anderson, Bruce, 125
Andrew, 356-357
Angelou, Maya, 140
Annex, 261
Announcements, 255
Annual Fund, 181«
Antigone, 12,220
ARA (Aramark), 88
Arbor Day, 358
Arensberg, Chris, 118,286,343
Arsenic and Old Lace, 220
Art Club, 216-217,222
Art studio, 217
Arts building, 222
Arts center, 173
Arts Day, 25,138,218,220,222
Arts Department, 138,143,200,215-222

establishment of, 219-220
"Statement of Needs," 217

Asian students, 38
Assistant headmasters, 103-104,147-150. See also

specific assistants
Atalay,Bulent,317
Atalay, Michael, 317
Atheists' row, 5
"The Athlete" (Silver), 275b
Athletes

champions, 303b
football players, 279-280
girl champions, 297-299

Olympic, 271,295
teachers, 249b

Athletic Committee, 341
Athletic program, 149,191,270-312. See also specific

sports
budget, 133
girls', 56,297-298,311
Second Form, 233
The St. Andrew's School Coaches' Book (Reyner), 308-

309
"A Suggested Athletic Program and Facilities for

St. Andrew's School" (Reyner), 307
Attic Club, 98
Auditorium, 217«
Austerity Measures, 149n, 260,262
Austin, John, 173,245,284,284
Auto anesthesia, 36
Azarian, Mary, 205

B

Baer, Richard P. II, 238n
Baetjer, Betsy, 290,294,330
Bailey, Becca, 257,290,317,326,330
Baldwin, Rignal W., 238
Baling Room, 89,170
Banana Group, 96
Band, 219
Banning, Etta, 86
Barclay, Charley, 282
Barili, Mary Christy, 220-221,356
Barren, Doris, 91,95,135
Barren, Richard (Dick) L., 3,16,197,244

as librarian, 219,225,225n
as musician, 200,219
retirement, 225-226
sacred studies classes, 20

Barss, Jack, 212»i
Baseball, 268b, 270-271,304-305,305

St. Andrew's School Baseball Program (Colburn), 305
Basketball, 270-272,292-293

Redbirds,293b, 293-294
Baths of Caracalla, 261
Batt, Donald S., 213b
Batt, William, 213b
Baum, Chester (Ches), 74,79b, 84,86b, 145,154,247,

252,255,264,329b
as Chairman of English Department, 193
departure, 249-251
as English teacher, 194,194b, 231
faculty lecture, 140
faculty meetings, 237
Fiftieth Celebration, 240
as football coach, 274,274,276,306
hiring, 245
Master of Arts in Teaching degree, 253
military service, 244
Pouting Room, 263

Baum, Phebe Ann, 255
Baxter, George, 276
Bayard, Tim, 42,87,113,162-163,197,296,331-332,340,

344-345,353,355
Beach, R.J., 284
Beard, Betsy, 295

374*



Beard, Dan, 332
Beckett,l2,220
Bell tower, 324b
Benedictine School, 357-358,358
Bennett, Jud "Legs," 6,220,220
Bennett, Michael, 200
Benz,Kurt,296b
Beverley,Jim,227b
Bicycles, 44,44n, 353-354,354
Big Turkey, 68
Bitty Budd,220
Bingaman, Russell, 88-89
Biochemical Research Foundation, 213b, 215
Biology. See Science Department
Birds, 113-114
Birkholz, Walter, 283,283
Birth control, 22
Birth control screens, 59,326
Blacks. See African-Americans
Blair, Dennis, 232
Blue Bomber, 84,260
Blue Checks, 93,225,331
Blue Cross and Blue Shield of Delaware, 95b
Board of Trustees, 103,103«, 104-111,107,121-122,139,

162-163. See also specific trustees
Building Committee, 51,212
Capital Campaign Committee, 139
Development Committee, 139
Education Committee, 139,173
Executive Committee, 48-51,132,139,144,158
Finance and Pension Committee, 139
Girls Planning Committee, 51
Legal Committee, 139
Moss and, 110-111,132,136-137,155-159,161-162
Nominating Committee, 139
O'Brien and, 168-169,173,175,178
Pension Committee, 151
Personnel Committee, 144,261n, 261-262
Search Committee, 119,139,163-164
Special Committee to Consider Coeducation, 50

Boathouse, 42,173,295-296
BOD (Boy of the Day), 254
Boole of Common Prayer booklet (Pell), 9
Bounds, 325
Bowen, Catherine Drinker, 140
Bowersox, Larry, 195
Boy of the Day (BOD), 254
Boyden, Frank L, 118
Boyle, Anne, 84
Boyle, Cathy, 84
Boyle, Chris, 59,84,114,255,262,293

alumni on, 265
as Chairman of English Department, 193
as English teacher, 192,193,193-194
outside activities, 233
sacred studies seminars, 20
Saturday night movies, 332
as volleyball coach, 285

Boyle, Mary Ella, 46,114,127,136,146,255,258,280-281
Boyle, Russ, 46
Boys' squash, 281
Bradford,Jean, 91,93,145
Brakeley, Bill, 305
Bredin, J. Bruce, 50-51,105-106,107,126,158,253
Brinton, Buck, 75b, 98,216b, 258,333
Brinton, Randy, 258
Briscoe, Helen, 86

Broadbent, George "Uncle George," xii, 94,161,197,
200,264,264
as Admissions Officer, 142
as advisor, 259b
as Assistant Headmaster, 144,144n, 145
exchange dances, 333
Headmaster's Award, 147
hiring, 245
Master of Arts in Teaching degree, 253
photography, 356
resignation, 146-147,147b, 249
sabbatical, 145
student views of, 318,320
as teacher, 196-197,202

Broadmeadow School, 260-261
Brock, John, 334
Brodie, Doug, 319
Brooke, Peter W., 215,217
Brown, Barbara, 147
Brown, James (Jim) Orville, 104,171,184,232

as academic dean, 235
as Assistant Headmaster, 147-150,159
as candidate for headmaster, 163-164
chapel talks, 149
departure, 171,249
as interim Headmaster, 161,163-164
tribute to, 164

Brown, Lindsey, 285
Brown, Melissa, 205
Brown, Peter, 357
Brownlee, Gordon, 44,59,66,313-315,324b
Brownlee, Ian, 314
Brownlee, William H., 169
Buchmanism, 107
Buck, Jeb,75b, 324
Bug Barge, 67
"Bugeye," 214
Buildings, xiv-xv, 135,173-174. See also Facilities;

specific buildings
Burge, Edna, 42,87
Burke, Arleigh, 139,140b
Burnham,Amy,257,282
Burnham, Bentley, 242-243,272,316,325
Burton, Chip, 210,245
Business Manager, 112,134
Business Office, 92-93
Butcher, Jim, 17,83,83b

Cadwalader, Gardner, 295
Cadwalader, Thomas, 105,107
Cady, Walter R., 154,161,174
Caldwell,Darcy,285
Cameron, Donald P., 208,213,291
Cameron, Marianne, 79,119b, 142,176,255
Cameron, William H. (Bill) "Bull," xiii, 117,119b-

120b,125,146,209b, 244,249b,264
as Acting Headmaster, 115-121,144,351
"AMNESTY!", 278b
as Assistant Headmaster, 103-104,130,141-146,

150
as Chairman of Disciplinary Committee, 35,143,

146,186,186,227b, 343-344,352-353
as Chairman of English Department, 193
death, 120-121
as Director of Admissions, 110,141-143,145

as English teacher, 192
Handbook, m
health insurance, 95b
hula hoop testing, 166
pension, 151
Pouting Room activities, 263,263-264
and pranks, 77b, 124
raffles, 256
sabbatical, 142
as senior master, 116,129
St. Andrew's School: A Brief Review, 2957-1958,118,

273
Sf. Andrew's School: A Study, 1930-1955,116,273
student discipline, 152,216b, 228,321b, 328-329,

332
student views of, 318
as teacher-coach, 306
as wrestling coach, 286

Campbell, Dotty, 98
Campbell, Jack, 98,225
"The cane" (Burke), 139,140b
Cantler, Stony, 55
Cantler, Will, 357-358
Capers, Rusty, 281,283,359
Capital Campaign Committee, 139
Cardinal, 196,356-357. See also specific topics

cartoons, 215
Fiftieth Anniversary edition, 240
interview with Ches Baum, 194
interview with Muhlenberg, 248
interview with Washburn, 207,311
"Of Lugs and Coaches," 276
Rockwell Nazi Party article, 36
WilkinsNAACP article, 35
"Would you object to a negro at St. Andrew's?"

poll, 33
Carew, William, 212
Caring, 373
Carl W. Andrews, 163
Carney, Tim, 88
Carothers,S. Cole, 217,240
Carpenter, Bill, 233,257
Carpentry, 78
Carper, Robin, 62b, 265,282
Cars, 68-69,172b, 259,342
Carter, Dianne, 37,37
Cartoons, 356
Carvel, Elbert, 152
Catalog, 282
Catholic students, 2
Cayce, Gordon, 326b
Chamblin, Isabel Muir, 264,327-328
Chamblin, Ralph, 200,271,274,327-328
Chan, Fu-Sang "Charlie"', 282
Chang, Eddie, 34-35,173,245
Chapel, 3-10

Arts Day 1978,25
attendance, 7-8,14-15
Book of Common Prayer booklet (Pell), 9
Christmas service, 11-12
facilities, 3,8,12«
fasting communion services, 11
first Sunday services, 12
house communions, 11
late-nighters in, 329
memorial services, 17-18,24-25,83,121
Monday services, 12

375



music program, 7,16-17
Prayers Used in the St. Andrew's School Chapel

(Moss), 9
services, 22,103,167,169
theatrical presentations, 12
Wednesday services, 12

Chapel Altar Guild, 13
Chapin, A. Dexter, 94,124-125,192,203,248,266,283,

324b,328,344,352
return, 245,358-359
as science teacher, 215

Chapin, Robert W., 239
Chaplains, 10-16,104,149n
Chapman-James-Davis proposal, 335,339n, 340-341
"Charter of School Government," 341
Chase, Jill, 14,59,326,331,351
Chautemps, Camille, 139
Chauvinism, 65
Cheban, Marc E, 16,17-18,219-220

as corridor master, 325
Festival TeDeum, 17
Fiftieth Anniversary services, 240

Cheerleading, 54-55,286
Chefs, 86
Cherney, Paul, 139
Chesney, Russell, 26,137,194,199,206,214,248,319
Chichester, R.D., 119
Chilton,Ann,282
Chinese students, 30
Chisholm, Shirley, 36,139
Choir, 16-17,219,222
Chomat, Emilio O'Noghten, 202-204
Christiana Securities, 107
Christman, Earle W., 87
Christmas

bird census, 113-114
faculty and staff party, 260
readings, 12
service of carols and lessons, 11-12

Chutzpah Hall of Fame, 257b
Civil rights, 35-36
Clark, Jamie, 314
Clark, William H., 104,158
Clary, Hugh, 192
Class of 1967,123
Class of 1976,163b
Classrooms, 122b
Clattenburg, Ed, 319
Clay, Lyndon, 282
Cleghorn, Chris, 46
Clergy, 4,10-16,104,149«
Clifton, Cora, 83
CLOD (Coffee Lady of the Day), 254,262
Cloister, 177
Club Crew, 295
Coaches, 305-312
Cochran, Grace, 73-74,92,111-112,130
Code words, 319b
Coeducation, 44-67,63,138,143,145-146,250-251

impact of, 59-66,88,297-298,311,359
long-range studies, 134

"Coeducation: How We Got Where We Are" (Moss), 51
Coeducation Committee, 46
Coeducation Study Committee, 44
Co'existence Committee, 46
Coffee Lady of the Day (CLOD), 254,262
Cogswell, John M., 162
Colburn, Claire, 210

376*

Colburn, Dot (Dottie), 210,305
Colburn, Rob, 242-243,314-315
Colburn, Robert M. (Bob), 59,80-81,160,210,210

as baseball coach, 305
as coach, 305-306
as director of Athletics, 172,183,309-311
Fiftieth Celebration, 240
as football coach, 277,280,280-281,309
football coaching, 278
pranks, 69
sacred studies seminars, 20
as science teacher, 143,210,212
St. Andrew's School Baseball Program, 305
student discipline, 172b, 210,314,347

Cole, George, 275
Coleman, Dick, 46,341
Coleman, Fred, 85
Coleman, Tom, 225
Collins, Denise, 88
Collins, "Lightning Joe," 139
Collins, Mike, 291
Common room, 205
Community service. See Social services
Compensation

business manager's salary, 112
chaplain's salary, 104
faculty, 92,252-256,262,266

Computer Planning Committee, 207
Computers, 92-93,207
Comstock, Justin, 186b-189«
Concert area, 173
Concert Choir, 25,25,219
Conduct ratings, 350-351
Connolly, Pete, 76
Cook, Philip, 104
Cookerly, Richard, 325
Cooper, Cedric E., 75
Coping, 366
The Corn Holers, 314
Corney, Richard, 325
Corridors, 322-327. See also Dormitories; specific

corridors
Counseling. See Advisor-advisee system
Couples, 62-63,63
Court, Larry, 305
Coward, Curt, 356b
Craig, Marshall, 4,26,197,202,215,259b, 274,276,286,

288,292,317n, 317-318,320,333-334,339,357
Crawford, Paul, 69,90,242
Creative Arts Department, 220
Cresap, McCormick and Paget, Inc., 76,134,140-141

"Cresap #1," 76,81,92
"Cresap #2," 76,86,140-141
"Cresap #3," 134

Crew, 270-271,294-297,299
Felix, 163
girl champions, 297-299
Kitten Crew, 67
"Les Rameurs" (Benz), 296b
Nationals, 299-302
riggers, 302
Royal Henley Regatta, 298,300-302,301
Ward Wallace Cup, 78,298,298n

Crew, E. Louie, 194
Criss Cross Club, 217«, 220,356
Crocker, John, 31-32,157
Cross-country running, 271,290-291
Grouse, Rich, 206,230,235

Cruikchank, Ernie, 296
Grumpier, John, 37,221
Culleney, George W. II, 245
Cunningham, Linda, 290
Curriculum. See Academic program
Cyclotron, 213b

D

D Corridor (Voorhees), 94,322
Dale's Methodist Church, 36
Dance club, 222
Dances, 176-177,255,255,332-334,333b
Dashiell, Vaughn, 74
Dating, 63
Daugherty, J. Fenton (Mike), 211
Davie, John, 333-334
Davis, Calvin, 74,80,80«, 86
Davis, Murdoch, 227
DC. See Disciplinary Committee
Dead Poets Society, U2b, 352
Debate Club, 356,356b
DeBoer, Sam, 112
Decorum Committee, 336,341
Delaware Independent Schools Conference (DISC),

276,285,288
Delos String Quartet, 140
Demby,Lela,285
Demonstrations, 7
Denny, Duncan, 84,283
Denny and the Dunipace Pipe Band, 240,240
Denton, Nick, 242,315
Desegregation. See Integration
"Desirable Qualifications for the Next Headmaster of St.

Andrew's School" (Laird), 163
Development, 239-240
DeVoe, Hardy, 260
Dewar, Louise, 4243,54-55,59-61,163,220,242,328
Dickson, George, 324
Dietitians, 86
DiGennaro, Virginia A., 78,95-97
Dillon, Sandy, 305
Dining hall, 256-257

bell, 202
dances, 334
enlargement, 87
food, 56,72,85-88
pranks, 85b-86b, 172b, 255b,257b
senior privileges, 352
Shakers, 355b
Suggestions for the Improvement of the Dining

Room as a Whole (Second Form), 174
DISC (Delaware Independent Schools Conference),

276,285,288
Disciplinary code, 66,66», 171-172,326

conduct ratings, 350-351
dormitory inspections, 216b, 328
expulsions, 172b
marks, 61,189b, 351-353
paddling, 149,252,352

Disciplinary Committee (DC), 35,339,341,343-345
meetings, 1S6
notices, 186,186b-189b

Dishwashers, 86-87
Dobson, Robert E. (Bob), 55,149,171,177,223

as Chairman of History Department, 197
as Director of Admissions, 148,159,172
sacred studies seminars, 20



Dodge, Arthur B., Jr., 49,106n
Dolan, Polly, 62b,85b, 229
Donovan, Mike, 257b
Dormitories, 122,317-327. See also specific dormitories

decor, 216b
faculty, 327-331
girls', 56-57,59,153,326
inspections, 216b, 328
music, 166,223,321b, 325
pranks, 317«, 321b, 323-325,326b, 327
screens, 58», 59,326
supervisors, 264-265,322,326

Drama Club, 222
Drama program, 17,220-222. See also specific productions
Dreams, xii-xiii, 13b
Dress code, 58,342

for faculty, 254
for girls, 57«,59b
hats, 13
Haycock, 335-336

Drinking. See Alcohol abuse
Drug abuse, 135,139,152-153,180,346-349
Dunn, Bob, 313
Dunn, Don, 46-47,160,172b

as cross-country running coach, 291
as dockmaster, 296
as math teacher, 208
as MOD, 254,332
as Official Keeper of The Pit, 228
as Study Hall monitor, 227,229

Dunn, Mary, 46,91,157,172b
as librarian, 146,225-226
as science lab assistant, 213

DuPont, A. Felix, Jr., 104-108,107,122,175,209b, 242,258
and Jim Brown, 148
and Cameron, 117
and chapel, 2-4
and coeducation, 49,51
and drug abuse, 152
and funding, 173
and gymnasium, 308
and integration, 31,33
and Moss, 126-127,132,144,353,153-159,161-162
and science building, 212

DuPont, A. Felix, Sr., 107,270,294
DuPont, Ann, 3,129
DuPont, Emile F. (Chick), 107,109-110,121-122,261n

and Jim Brown, 148
and coeducation, 49,51
and integration, 31,33
and Moss, 126-127,132,136-137,143-144,153
and tuition, 135

DuPont, Henry Belin (Hank), 107,108-110,121-122
and integration, 31,33
and Moss, 126-127,132,143
and science building, 212
Tatnall Cannon, 279

DuPont, Marka, 107,243
DuPont, Richard Chichester, Jr. (Kip) "Kippy," 178,253
DuPont Company, 107,110,215
Dwinell,Len,213,281,294

E Corridor, 52«
Earth Sciences Curriculum Project, 209
East Dorm, 318,321-322

Edith, 295
Edmundson, Daphne, 326
Edmundson, Mitch, 46
Educational Research and Consulting Services of

Minneapolis, 22,49
Effects of Sacred Studies and Religious Climate at St.

Andrew's School, Research Report: Phase 1,23
Effects of St. Andrew's School on Us Students, 23-24
Elderhostel,225
Eleanor Washburn, 295
Elliott, Frank, 46
Ellis, Dale, 72,88,90
Ellis, Linus, 16,219
Ellison, M.,186b-188b
English Department, 193-196,235

Advanced Placement program, 233
black literature, 41

Entwistle, Fred, 212
Episcopal Church, 24,245
Episcopal Church School Foundation, 105-107, 111,

121,174
Episcopal Church School Foundation Board of

Trustees. See Board of Trustees
Escorts, 57
Ethics, 19,49
Evacuation procedures, 133
Evaluation Committee reports, 22
Evaluations, 22,49,232
Evans, Doug, 213
Eventual studies, 76
Everett Theater, 166
Evil Place, 314-315
Examinations, 230

Advanced Placement, 233,233n
sacred studies, 20

Exchange dances, 332-334,333b
Executive Committee (faculty), 129-130
Explosions, 208
Explosives, 124-125
Expulsions, 172b, 345,345b, 349
Extracurricular program, 355-359

F Corridor, 52n
Facilities, 122. See also Buildings; specific facilities

chapel, 3
faculty housing, 75
kitchen, 87
Shack, 242-243,243
shelters, 133
smells, 42-43
Study Hall, 227n, 227-229

Faculty, 192-220,193b, 244-267. See also specific faculty
assessment of, 169
black, 39
cars, 68,259
coaches, 305-312
compensation, 92,252-256,262,266
dormitory, 327-331
gifts, 239
housing, 75,105b, 170,261-262
meetings, 237-238
Moss and, 128«, 137,140-141,160,247b, 262
nicknames, 254b
O'Brien and, 171,178-179
pensions, 151-152
pranks, 69,124,210,280-281

responsibilities and duties, 7,255
sabbaticals, 253
St. Andrew's Faculty,170
student relations, 152,171,179b, 255-256,272,292-

293,338
Thanksgiving parties, 94,236,264
training and development, 140-141,237n, 253
trustee relations, 103,103n
women, 55,138,246

"The Faculty: Experience & Concern" (St. Andrew's
Reporter), 259

Faculty children, 84,117,254b
Faculty Children's Education Fund, 260
Faculty coffee room, 177
Faculty common room, 262
Faculty library, 263
Faculty wives, 13,95,246

Coffee Lady of the Day (CLOD), 254,262
Fairchild,JoAnn,170,239
Faith and Learning (Piste Kai Episteme), 2,196
Thefantusticks,221
Farm, 86,111-116
Farrow, Bill, 327
Fashion shows, 14
Fathers'Club, 44,238-239
Fathers' Weekend, 236,239,274,279
Mi, 163
Feminine program, 46
Ferguson, John, 120,214
Festival Te Deum (Cheban), 17
Field, Tom, 333
Field day, 171
Field hockey, 271,290,332
Field Number 5,88
Fielding, Walter, 211
Fifth Form

advisor, 144
Christian ethics course, 19
Sacred Studies course, 22

Fiftieth Anniversary celebration, 240,240-241
Fillingame, John, 72,88
Finances, 111, 121-122

alumni support, 135,173
budget, 81,131-132,225
endowment fund, 162
pensions, 151
scholarship funds, 34,55,135
tuition, 135-136

"Findings on A Sabbatical" (Moss), 45
Fires, 87«, 156-159

national alert, 132
Shack, 242

Fireworks, 124,278,327
Fiftieth Celebration, 240,242

The First Annual Road Race, 240
Fishburne, Gary, 325
Fisher, Brian, 98,282,329
Flagg, Deborah, 246
Flaherty, Kevin, 52,121,207,297-298,300,320,357
Flaherty, Steve, 258,325
Fleming, Altje (Pat), 74,135,264
Fleming, W. Lewis (Lukey), 116,129-130,199,200,237,

244,263,263,345b
as basketball coach, 292
death, 202
as director of studies, 235«
as French teacher, 201-202,231

Fleming Corridor, 322
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Pleming Gmmmaire (Fleming), 140,201
Flint, Christ, 214
Floyd, "Pretty Boy," 227b
Fogle, Jerry, 194,279
Foley, Lillian, 73-74,86
Foley, Steve, 73-74,74,151,259
Fonseca, Jose "Joe" Vegas, 72,86
Fonseca-Vasquez, Arcadio "Happy," 72,83,86
Food, 56,72,85-88
Football, 124,268b, 269,270-273,274,280-281

"AMNESTY!" (Cameron), 278b
games and rivalries, 277-278
JV (junior varsity), 275-276
players, 279-280
records, 277b
Senior Eleven, 274-275
six-man, 273-274,276
Tatnall Cannon, 279
varsity, 276-277
Wing-T, 276-277

Ford, Rodney, 112
Forts, 313-314
Foster, Alex, 321
Foundation, 140
Founders'Hall, 3,122,181

Attic Club, 98
biology lab, 40
Shack, 242

Fourth Form, 20,22,258
Fox, Bernard J. (Ben), 132-133,151,174
Fragrances, 4243
Fraker, Howard H., 217
Franklin, Roy, 79
Frederick, Bill, 177
French Club, 356
French teachers, 201-202
Friel, Beryl, 319b
Friend, Pier, 64b, 330
Friends School, 279
Friendships, 63,64b, 370-371
Fry, Bobbie, 228-229
Fulfillment, 369-370
Fulmer, Clarence A., 113,142

Gabooning, 189b
Gage, Robin, 267
Gaither, Jesse, 16
Gale, Chris, 350
Gamble, Eric, 42-43,81,325,349
Gambling, 34-35
Gammons, Edward B., Jr. (Ned), 21,25,46

as Chairman of History Department, 196-197
as chaplain, 3,8,11
as corridor master, 327
as drama coach, 220,356
as football coach, 275
as sacred studies instructor, 194
Social Services, 13,357

Gammons, Gretchen, 46
Garcia, Efrain "El Toro," 202,254-255
Garrick, John D., 195
Garten, Bill, 92
Garth, 177
Garvick, John D., 195
Gaul Hall, 118,242,261
Geier, Pete, 207
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Genereaux, Raymond P., 49,132
Gerard, Philip, 43b, 194,204,208,216,284-285
Gewirz, Michael, 64
Ghosts, 83,227b
Gibbs, Roland C, 39-40,42,82-83,85,97,260
Ginn, Austin, 73-74,74,78,81-83,89
Girls, 63. See also Coeducation

champions, 297-299
dress code for, 57«, 59b
Hilton Honeys, 45,57«
"The Impact of Girls on St. Andrew's" (Moss), 65-

66
O'Brien's first impressions, 180
"Preliminary Cost Estimates for Conversion in

Connection with Girl Enrollment" (Thornton),
51

Girls' athletics, 56,311
Girls'basketball, 293-294
Girls' crew, 271
Girls' dormitories, 56-57,353,173
Girls Planning Committee, 51,56-58
Girls' soccer, 271,285
Girls'squash, 281-282
Glanding,John,79,88
Gleason, Tom, 221
Glenn, Lyles, 61,272,305,310,325,329,348
Glenn, Terrell, 340
Godshalk, Eric, 322
Godspell, 221,221-222
Colder, Virginia, 296
Goodell, Charles Woodbury, 209-210
"The Gooseberry Pie Curriculum" (Amos), 235
Gordy, Chip, 94
Gossling, Randle P., 76-77
Govatos, Mark, 296
Governor Bacon Health Center, 358
Grades, 229-233
Grandfield, Kevin, 15-16,35,62,284,334,345,350
Grant, David L, 34,41
Granville Sherwood Memorial Room, 199
Grass dock, 61-62,62b
Grasso, Bob, 211
Graveyards, 124-125
Green, Mark, 217
Green, Meigs, 288
Green book, 148
Green Bowl Specials, 85-88
Green Dragon, 42,42,77-78,122

Shack, 242-243
Green Giant Corporation, 107,358
Griffin, John Howard, 36,139
Grounds crew, 76-79
Groves, George, 98
Growing, 366-367
Grubb,Lewis,16,91
Grubb, Will, 43,68,81,93-94,114,137,192,208,215,

276,286,292,319,321,323,326,333-335,337,345,
352-354

Gunston School, 332-333
Guys and Dolls,!!}
Guzman, Roberto, 79
Gymnasium, 81-85,307-308

H

H corridor, 242
Haggerty, Dick "Poof" (Pops), 208-209,231
Hair, 95,145,336-337,337b, 342

McGowin Proposal, 335-336
Haircuts, 323,323
Haiti trips, 253
Halberstam, David, 139
Hall, Mark, 16-17
Halsted, Scarlett, 12,228
Hamburger Group, 288
Hamilton, Battle, 282-283
Hammond, Ed, 352
Hammond, Johnny, 83
Hammond, Yumpy, 75b, 98
Hamtown, 28
Handbook, 9-10,34-35,146,317,334,341,351-352,354
Harms, David, 347
Harned,Vic,356
Harris, Hunter, 282,295,297
Harris, Jimmy Dick (J.D.), 193,205,323-324,332b
Harting, Dan, 42
Harting, Don, 295,297,325,329,342
Hartsell, Terry, 313-314
Harvey, Kai, 17-18
Hawkins, Edward W. (Ed) "The Hawk," 10-11,19,135,

249,257,263,331
as dorm master, 258,319
as German teacher, 201
as squash coach, 281
as Study Hall monitor, 228b
as tennis coach, 302-303

Hay, Ian, 266
Hayakawa,S.L.,139
Haycock, Arthur (Art), 282,335-336
Hazing, 60,146,189b, 321-322,325
Hazlett, Sandy, 326b
Head boy, 339n, 341
Headmasters, xii, 2,9,166,245b, 247b. See also specific

headmasters
acting, 118,163
annual evaluations, 153-154,158
compensation, 262
day's activities, 102
"Desirable Qualifications for the Next Headmaster

of St. Andrew's School" (Laird), 163
green book, 148
O'Brien's first impressions, 182
"Questions Relating to Retirement of the

Headmaster of St. Andrew's School"
(Trapnell), 155

search for, 126-127,163-165
"When a School Changes Headmasters" (Moss),

155
wives, 175-178

Headmaster's Award, 147
Health insurance, 95b
Health services. See Infirmary
Heater, Ruth "Ma," 73-74,80-81,94
Heller, Jim, 69
Helm, Bill, 265-266,273,295,322
Hemphill, Alex, 159
Hemphill, Lisa, 356
Hemphill, Tina, 193-194
Henry, Allan J., 104,174,270,294
Henry, Cleo, 82-83
Henry, Josephine, 83
Henthoff,Nat,36,139
Heriz-Smith, Hugo, 171b-172b, 214,296
Heriz-Smith, Piers, 208
Hermon, Tom, 112
Herndon, Henry N., Jr., 105,106n, 108,139,175



Herrlich, Morgan, 273
Hickman, Joe, 62b, 220,279,325,342
Hickman, Letitia, 4b, 243,246,290,312
Hickman, Ralph, 340
Hickory Point farm, 106
Higgins, John A., 46,170,199«, 208
Higgins,Lee,221,356
Hill, Mike, 38,38n, 40-41
Hillenmeyer, Henry, 15,27,85b, 197,257,271-272,277,

279,297,305,321
Hillier, Dick, 76,84,87,116,121n, 140-141,234b, 244,

263,264
as ancient history teacher, 140,196,231
as chair of Academic Committee, 237
as chair of History Department, 196,235
as class advisor, 334
departure, 249-250
as drama coach, 220,356
nickname, 197

Hillier, Rick, 196
Hillier Corridor, 230,319,322
Hillman, Bonnie, 221
Hilton Honeys, 45,57«
Hindle, David, 114,199,228b, 319,322
Hindle, Desh, 172b
Hispanic students, 38
History Department, 117,196-199,235,237
A History of St. Andrew's School (Pell), 71,93,176,209w
Hitching, 342
Hoffecker, Fritz, 283
Hoffecker, Warren, 286,308
Hogue, Cy, 40,324
Holder, Daniel S., 244,294-295,306
Holder Conduct Prize, 229
Home Sweet Home farm, 106
Homosexuality, 152,252,338
Honiss, John, 194-195
Honor code, 66,66«, 349-350
Honor Committee, 341,343,349-350
Hooper, Thomas H. Ill (Tom), 37-38,38n, 39,40,46,

336,339
Horan, Hume, 105b
Houghton, Richard "Skee," 23b, 27,214,259,317,359
Housekeeping Department, 40,81-85,82,131
Housing. See also Dormitories; specific corridors

faculty, 75,261-262
Houston, John, 323,323
Howard, Bill, 86b, 327
Howard, Walter F., 77
Howlett, Louise, 11
Hub, 357
Hudson, Jay, 26,296,320-321
Hughes, Blackburn (Black), 3,6b, 94,130,255,263,264-

266,283
as advisor, 259
dances, 333-334
departure, 249
as dormitory supervisor, 264-265
as drama coach, 220,356
as football coach, 274-275
hula hoop testing, 166
Master of Arts in Teaching degree, 253
photography, 356
as squash coach, 271,281
student discipline, 345
as teacher, 192,202
as tennis coach,302-303

Hughes, Cyrus Willard, 34,40

Hula hoops, 166
Hummel, Marvin R., 19
Hunt, Hip, 221, 314
Hunt, Jim, 21 5
Hunt, Robin, 336
Hutton, Hamilton "Ham," 116, 170, 199n, 244, 305
Hutton, Powell, 200, 232, 332
AHymntoLife, 12,222

IAC (Interstate Academic Conference), 276
IM, Tim, 350
"The Impact of Girls on St. Andrew's" (Moss), 65-66
Independent Football Conference, 276
Infirmary, 56, 93-97, 138
Integration, 222-223

racial, 28-41, 108-109, 143
Internal Revenue Service, 253
Interstate Academic Conference (IAC), 276
Irene du Pont Library, 62-63
Jacobs, Phil, 298, 298«
Jap tests, 256
Jebb, Gladwyn, 139
Jeffcott,Tony,73,257
Jeffrey, Miriam, 94
Jester, John, 73-74, 74, 78, 82, 227, 302
Jewish students, 2, 30
Job system, 330-331
Johnson, Glenda, 35, 65
Johnson, Tyler, 314
Johnson, Vince, 37
Johnson, Will, 245, 274
Jokes, 60-61. See also Pranks
Jon O'Brien Memorial Paddle Tennis Court, 173«
Jones, Horace, 358
Jones, Marion, 211
Jones, WilmotRufus, 113
Joseph, Nathan, 282
Joseph's Grove, 106, 199«
Journal of Educational Research, 198«

K

K Corridor (Gaul Hall), 14, 118, 242, 261, 326
Kane, T.Gibb, 250, 275, 281
Keeley, Paul, 62b, 304, 316, 323, 351
Kelly, Andrea "Andy," 88
Kemper, John, 111
Ken-L-Ration, 86
Kennedy, John F., Jr., 17
Kern, Ann, 290
Kerr, Jay, 69
Kesterson, Greg, 314
Key Club, 343-344
Keynes, Quentin, 139
King, Martin Luther, Jr., 36
King, Tracy, 291
King Henry IV, Part:, 220
Kingsley, Debbie, 198b, 257, 355
Kistler, Jack, 232
Kitchen, 56, 72, 85-88, 259-260
Kitten Crew, 67
Klutey, Fred, 120
Knapp, Spencer, 277b
Koistra, Pier, 221
Kotz, Brian, 12, 277b
Kramer, Willem, 285

Kress, Paul, 291
Kuehner, Paul, 33-34

L Corridor, 14
Labour, Harry, 198,219
Labour, Mrs. Harry (Edith), 94-95
Lacrosse, 271,294,294
Laird, Peter, 207,265,321
Laird, Walter J., Jr. "Chick," 50,104,161,164-165

"Desirable Qualifications for the Next Headmaster
of St. Andrew's School," 163

Lamb, Charles, 14
Land acquisitions, 106-107
Lane, Bill, 79
Language laboratory, 204
Lanin, Lester, 43
Large, Don, 357
Last of the Male Chauvinists, 60-62,66
Latin Club, 356
Lattomus, Levi, 74
Laundry, 55-59,80-81,260
Lectures, 36,139-140,237
Leech, David, 104,114-115,118-119,150-151,206

as chaplain, 10-11
departure, 249
Sixth Form Sacred Studies, 19

Lens and Net Society, 356
"LesRameurs"(Benz),296b
Lester Lanin, 334
Levine, Irving R., 139
Lewis, Fred, 329b
Lewis, Fulton, Jr., 109
Lewis, Kenneth S., 65
Lewis farm, 87u, 106
Library, 25,62-63,225-226

budget, 132
masters', 198,198«

Liefeld, Walter, 85b, 226,245
Life, Tree of, 315
Life Science Department, 118,209
Lilley, John, 281
Lilley, Mike, 270
Lindfors, Karin, 64,240
Lindfors,Viveca,139
Linton, Aliyu, 38
Little Nipper Band, 60
The Living Church, 30
Lizard Lounge, 177,262
Lloyd, Francis, 154
Lockerman, Julian, 83
Lodge, George Cabot, 139
Loessner, Mary, 91
Lohnes, Dan, 280-281,310
Lois, 295
Loller, Eddie, 79
Lollipop Kids, 224
Long, Diane Stetina, 246,290,303,306,311
Long Term Ecological Resource Monitoring, 215
Louria, Donald B., 139,346
Lower Pell, 52«
Lowry, Howard F, 3b
Lum, Doris, 91,91,148
Lunt, Storer, 15
Lushington, Brooke, 200
Lushington, Nolan, 225-226,352
Lyon, Steve, 358
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Lyons, John L, 199,281

M

Maclnnes, John, 116,116n, 209n, 244,306
as assistant headmaster, 328-329,335-336
student discipline, 216b

Maddison, Peter, 203,203n, 282
Madigan, Amy, 220
Madigan, Dennis R. (Denny) "Maddog," 46,69,134,

280,348
as director of Athletics, 309
as football coach, 347
as wrestling coach, 285-289,306,309-310

Maintenance Department, 39,74,74-76,79,97
Maloney farm, 106
Mame, 221
Mamo Prize, 287-288
Mandes, Louis C, Jr., 226
Manful], Towny, 222,325
Mannering, Abby, 92-93,130,157
Mannering, Paul, 73-74,74,82,82
Manual arts, 219
Marian, 295
Marijuana abuse, 346
Marks, 61,189b, 350-354
Marryat, Walter, 86
Marshall, Allan, 283,283,321
Marthinsen, Hugh, 284
Marxism, 20
Master of Ceremonies (MC), 254
Master of the Day (MOD), 254-255
Masters' library, 198,198n
Math Club, 206-207
Mathematics Department, 205-208
Mathers, Anne, 221
Mathias, Servomation, 87-88
Maulljami, 38-39,173,245
MC (Master of Ceremonies), 254
McAdoo, Bill, 319
McBride,BonlynA.,239
McBride, R. Elliott, 134-135
McCandless, Sam, 140,206-207
McCleery, Nancy A., 21. See also Mein, Nan
McClellan, Bruce, 232
McClellan,Tom,21
McClements, Bill, 26,66,171,265,315,339,345
McConnell, Fenner, 273
McCullough,Ken,305
McDermott, Matt, 292
McGowin, Peter, 38,42,46,84,274,286,288,303b, 304,

359
Haircut Proposal, 335-336

Mdntosh, Nash, 352
Mclver, John K.V (Kay), 215
McKinstry, Arthur R. "Mac," 104-105,105b, 111, 119,

121
McLane, Maxine, 94,94-95
Mclaughlin, Bob, 220
McLean, Peter K., 215
McNair, Everett, 38,38«
McNeely, Jay, 35,230,317,320,350
McWethy, Dave, 35,214,257,321,351
Mead, William H., 105
Mein, Nan, 21-22,56-57,65,197,237,246

as chair of History Department, 198
commencement address, 258-259
explosives, 124
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as history teacher, 197-198
as housemaster, 325,328,343

Mein, Peter Simon, 21-23,57,171,197,219-220
as candidate for headmaster, 164
as chaplain, 7,10-12,22,159
Fifth Form sacred studies course, 22
Fiftieth Celebration services, 240
as housemaster, 22,152,325,328
Student Guide, 10

Melamet, Carl, 313
Melcher, Carol S., 221,221-222,246,356
Melvin, Austin, 73,74
Merrill, Frank, 41,192-193,197,206,266,330-331,335,

345,350
Metts, Jim, 295
Mice, 323
Middle States Association of Colleges and Schools, 232
Middleton, Eric, 94
Middletown,DE,28,39,358
Mikunas, Victor, 60,314
Miller, Arthur, 228
Miller, DyAnn, 14,65,180,204-205
Miller, Margaret E. (Meg), 8,68,74,93,271
Miller, Pete, 214
Mills, Steve, 359
Milton, Treava, 37
MiniTerm, 138,149,217,223-226
Minority representation, 37-41,138
Mischief Night, 1968,35
Missiles, 320-321
Mitchell, George, 214,331
MOD (Master of the Day), 254-255,332
Model UN, 198-199
Modern Languages Department, 201-205,237
Moment, Gairdner B., 212«, 213
Monroe, C.L.E., 28
Monroe, Michael, 29-30
Montesano, Anne, 303
Montgomery, Ian, 172b
Moon, Doug, 283
Moon, Greg, 283
Moon, Sue, 58,198
Moore, Annabel E., 185
Moore, Cecil, 36,139
Moore, Ed, 293
Moore, Marcia, 61,290
Moore, Midnight, 90
Moral Re-armament, 107
Morale problems, 145,155«
Morris, Craik, 216,244,263-264
Morris, Patty, 200,256-257
Morse, Nathaniel, 77
Morse, Peter, 283
Moseley, Mike, 35
Moses, John, 46,59,134n

as drama coach, 220
as English teacher, 194
as squash coach, 271,281

Mosley, J. Brooke, 25,30-31,33,104,107,115,127
Moss, Heidi, 142
Moss, Huldah, 13,64,66,73,95,128,142,153,176-177,

255
first impressions, 128-129

Moss, Joe, 46,152,347-348
Moss, John, 209
Moss, Laurie, 46,246
Moss, Robert A. (Bob), v, ix, ix, 84,102,128,136-146,

353,245b,247b,255,351

chapel talks, 24,103,161
Christmas readings, 12
"Coeducation: How We Got Where We Are," 51
criticism of, 103n, 137-138,150-156
Fiftieth Anniversary ceremony, 240,241
"Findings on A Sabbatical," 45
as Headmaster, 71,100,102,119-120,126-165,163b
'The Impact of Girls on St. Andrew's," 65-66
leadership, 1,17-18,48,103,154,185
photography, 356
and pranks, 61,125
Prayers Used in the St. Andrew's School Chapel, 9
retirement, 154-162
sabbaticals, 149-150
Sacred Studies, 19-20
Student Guide, 10
and trustees, xiii, 110-111,136-137,139
"When a School Changes Headmasters," 155

Moss, Robert A., Jr. (Bob or Bobby), 46,56,59,66,204,
221
as cross-country running coach, 291
as girls' crew coach, 298

Moss Annex, 52«
Moss Hall, 52n
Mott, Bill, 325
Mr. Roberts, 220
Muhlenberg, Deborah (Debbie), 9,13,56,246-248,357
Mulholland,J.,177
Murphy, Charlie, 26
Murray, Bill, 337
Music, 219-220. See also Arts Department

chapel program, 7,16-17
choir, 16-17,219,222
Concert Choir, 25,25,219
dorm, 166,223,321b, 325
Little Nipper Band, 60

Music studio, 217-218
My Sister Eileen, 220
My Three Angds,220
Myer, Danny, 325
Myers, Frederick H., Jr., 210

NAACP,35
Nabb,Delbert, 73-74,74
NAIS. See National Association of Independent

Schools
Nalle, Albert, 107,261n
National Association of Independent Schools (NAIS),

47,49
National defense and fire alert, 132
National Merit Scholarship winners, 117,232
National Players, 140
National Schoolboy Rowing Association, 299-300
Naudain farm, 106
Nazi Party, 36
Negroes. See African-Americans
Nelson, Agnes "Nellie," 93-94,94,264
Nelson, Joyce, 91,92
Nevin,Kathryn,59,149,211
New Dorm, 48-49,52«, 318
New England Rover, 247
New Wing, 98,121-122,327
The New fork Times, 203
Newton, RollinC. Ill, 117
Nicknames, 254b
Niles, John M., 179,193,239



as basketball coach, 293
as Director of Development and Admissions, 170

Niles, Mrs. John M., 257
Noise, 343
Nomer, Larry, 329
Nomer, Louise, 243,320,326,344,346
Norris, Howard "Squirrel," 212n
Nowicki, Barbara, 294
Noxontown Museum of Natural History, 356
Noxontown Pond, 26,27,64,325

dredging, 106
land acquisitions, 106-107
regatta site, 299-302
werefish of, 85

Noxontowners, 335
Nuclear emergency procedures, 133
Nurses, 93-97

0

"0 Most Loving Father," 25
O'Brien, Donnie, 273
O'Brien, Elizabeth, 213,271,281
O'Brien, Joan, 88b, 165,176-178,179,257
O'Brien, Jonathan B. (Jon), v, xi, xi, 24,379,191,266b,

267,315

advisees, 257
criticism of, 172
first impressions, 168,170,180-184
as Headmaster, 71,100,138,165,168-185
leadership, 18,22,103,171,173,185
student discipline, 172b, 326
tribute to Jim Butcher, 83b

O'Brien, Lou, 298
O'Brien, Mark, 213,271,281
Odden, Chris, 212
Odden,Judy,89,212,212n
Odden, Thomas D. (Tom) "Big 0," 211-212,262
Office staff, 91-93
Official bird, 113
Ogilby, Alexander "Sandy," 15,121,144,163-165,235,

253
as baseball coach, 305
as chairman of Sacred Studies, 20,22
as chaplain, 3,8,10-11,15,22,159
coaching, 311
as corridor master, 324,327
Fiftieth Anniversary services, 240
as football coach, 274-275
sabbatical, 21
Sacred Studies classes, 20-21
Student Guide, 10
Yacht Club, 356

Oleson, Lisa, 224
Olson, Barry, 172b
Olson, Chuck, 16-17,273,289,354
Olympic athletes, 271,295
Orange Canoe, 314
Organ, 7,16-17,120
Organists, 219
Orris, Patricia (Pat), 213,246
Orth, Peter, 284
O'Shaughnessy Ann, 291
O'Shaughnessy, Mary, 65,294,340
Owen, Harrison, 214
Oxford Movement, 107

Paddling, 149,252,352
Palmers, 86
Panty raids, 60-61,326
Paper pollution, 91
Parents, 52-53,64,138,236
Parents' Association, 238
Parents' Weekend, 169,222,239
Parker, Sheldon, 272,292
Pasco,Rob,171,224,348

as soccer coach,283,283
as tennis coach, 303

Passwater, Elmer, 86
Patriarchy, 55
Patty-isms, 257
Paul, Dominic, 77
Pell, Edith Bonsai, 107,114,166,175-176,176,218,262
Pell, Lili, 197
Pell, Stuyvesant, 113
Pell, Walden II (Waldy), v, xiii, lib, 24-25,28-31,29b,

122,166,198n,209«,244
Book of Common Prayer booklet, 9
as crew coach, 294-295
Fiftieth Anniversary ceremony, 240,241
A History of St. Andrew's School, 71,93,176,209«
last years, 100-122,129
leadership, 113,138,185
memorial service, 24-25
retirement, 107,115-116
sex talks, 57
student discipline, 352

Pell Hall, 48n,52n, 242,318
Pensionnat Ste-Paul (Quebec, Canada), 52,204
Pensions, 151,154
Pepper, Ollie, 26,243b, 312,331,333,354
Percy, Boo, 291,298
Pergolizzi, Frank, 281,310
Perquisites, 259-265
Perry, Russell, 78
Persinger, Phil, 192,214,222,228,326b, 335
Personal computers, 207
Personnel Committee, 261n, 261-262
Pfeiffer, Bill, 288
Phantom, 227b
Phantom of the Opera, 17
Philosopher in Residence, 195
Philosophy, statement of, 22,232
Photography, 356
Physical Science Department, 209
Pig Pot, 333
Pike, Tom, 206-207,235,248
Pink bellying, 189b
Piper, 217
Pistell, Joe, 46,220
Pistis Kai Episteme (Faith and Learning), 2,196
The Pit, 226-229
Playboy, 216b, 223
Pluto, 256
Pochwat, Walter, 82
Polar bear dub, 321
Police raids, 152
Poole, Richard (Dick), 12,220
Pornographic magazines, 226
Potter, William S. (Bill), 31,50-51,107,108,126,155,158
Pottery, 217
Pouting Room, 263,263
Pranks, 60-61,77b

announcements, 255
April Fool, 96

chapel, 7
against Chomat, 202-203
Class of 1967,123
dining hall, 256,257b
dorm, 317n, 321b, 323-325,326b, 327
faculty, 69,124,210,211b, 280-281
food, 88
library, 226
Mischief Night, 35
Phantom, 227b
salt and pepper shakers, 255b
science, 211,211b
senior, 68-69,85b-86b, 172b
Shack, 242
Study Hall, 227b-228b

Prayers Used in the St. Andrew's School Chapel (Moss), 9
Prefects, 38,65,220-221,335,337-341
"Preliminary Cost Estimates for Conversion in

Connection with Girl Enrollment" (Thornton), 51
Prep 9,37
Presidential Scholars, 232
Prickett, William, 50,105
Privacy, 105b, 330
Pro Musica group, 222
Profaci, Franchesa M. (Chesa), 173,240,245
Pruden, Bill, 294,303-304
Pyle, Howard, 262-263
Pyle, Rob, 148,152,210,245,281

Q & R

"Questions Relating to Retirement of the Headmaster
of St. Andrew's School" (Trapnell), 155

Rabinowitz,Jay, 205n
Racial integration, 28-41,108-109,143
Radio Club, 356
Rappelling, 98,99
Rath, John, 284
Rayner,Jim,274
Rebikoff, Dmitri, 139
Redbirds, 293,293b, 293-294
Reds, 274
Refrigerator Place, 314-315
Register, Barry, 135
Registrar's Office (RegOff), 92,230-232

"To My Valentine" (Schmolze), 248b
Religion, 2-25,232. See also Chapel

Sunday school, 13
Religious Studies Department, 22. See also Sacred

Studies Department
Renaissance banquet, 224
Research funds, 140
Residential Council, 341
Reyner, Carol, 76,260-261,307
Reyner, Webster Clark (Webb), 20,73,76,117,144,

211b,293,307
as coach,306
departure, 249
as Director of Athletics, 276,306-309
as football coach, 270,276-278,280-281
pranks, 69
as science teacher, 143,209,211-212
The St. Andrew's School Coaches' Book, 308-309
as Study Hall monitor, 227b
"A Suggested Athletic Program and Facilities for

St. Andrew's School," 307
as wrestling coach, 269,286-288

Reynolds, Andy, 277b
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Reynolds, James 0. (Jim) "Straight Arrow," 10,121,
164,264

Rhodes, Anne, 221
Rhodes Scholars, 232
Rice, Rodney, 39
Richard W.Trapnelim.m
Richard W. Trapnell III Alumni House, 170,199n, 239,

261
Richards, Ashton, 349-350,354,358

as crew coach, 296
return, 173,198,245-246
as wrestling coach, 289

Richter, Christa, 135,239
Riddle, Tracy, 267
Riviera, Nicholas, 81
Roach, Elizabeth M., 195

as coach, 311
as field hockey coach, 290
as tennis coach, 303

Roach, Tad, 14,37-38,179-180,265
as basketball coach, 292-293
as English teacher, 195
as head of Student Life Committee, 66
as soccer coach, 284,284,285
as squash coach, 281-282
as tennis coach, 303-304

Roberts, Toby, 46
Rocha, Mark, 292,342
Rock-and-roll, 250-251
Rockwell, George Lincoln, 36
Rodd, Tim, 194-195,282-283
Rodney, Judge, 261«
Rodney, Richard S., 31,107,108,132
Rodney Point, 27,106,199n
Rogers, Gardner, 292,342
Rogers, Tip, 314
Room 34,237
Rorke, Robert C. (Bob), 22,205
Routing slips, 116«
Roux, Jacques, 69,204
Rowing. See Crew
Rowland, H. Hickman "Hick," 322,175
Royal Henley Regatta, 298,300-302,301
Rudd, Robert A., 59,249
Rumor committee, 343
Rutter, Steve, 84
Ryan, Alice M., 16,138-139,163-165,260-261

as chair of Modern Languages Department, 205
as director of studies, 172-173,232n
as French teacher, 202
as Registrar, 172-173,232,232«

Ryan, William P. "Roy" or "Rocky," 139b, 160,255,
265b
as chair of Academic Committee, 237
as chair of Modern Languages Department, 204
as director of student activities, 204
as French teacher, 203-204

Sacred Studies Department, 18-24,194
courses, 18-20,22
Effects of Sacred Studies and Religious Climate at St.

Andrew's School, Research Report: Phase 1,23
Salaries. See Compensation
Salisbury, Harrison, 139
Salter, Steve, 305-306
Samson, Barbara, 92
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Sanford School, 276
Sargent, Alexandra, 198,222
Sargent, Alexis, 326,346,349
SAS Hydra, 67
SASCO. See St. Andrew's School Chapel Organization
Saturday night movies, 332
Savage, Tom, 217,221
Savin, Alberta, 80
Sawyier, Steve, 230
Sawyier proposal, 335
Scacheri, Robert (Bob), 172b, 214b, 301-302,357
Scavone, Peter, 56
Schedule, 233-234,234b
Scherer, David, 220
Schickel, Use, 215
Schmolze, Howard "Zop," 48,66,115-116,129-130,206,

244-245,263,266
announcements, 255
as corridor master, 329b
as math teacher, 205-206,230
raffles, 256
as Registrar, 230-232,282
as Study Hall monitor, 227-228
"To My Valentine," 248b

Schmolze, Kathryn (Kitty), 17,91,102,141,206,206
as Assistant Registrar, 230,230«

Schmolze Corridor, 94
Scholarship Fund, 239
Scholarships, 34,55,135
Scholastic Achievement Tests, 223
Scholastic Rowing Association Regatta ("Nationals"),

299-302
School Bank, 93,331,331-332
School blazer, 147
School community, 316-359,367-368

O'Brien's first impressions, 180-181
School government, 334-335,339«, 340-341

Chapman-James-Davis proposal, 335,339«, 340-
341
"Charter of School Government," 341
prefects, 38,65,220-221,335,337-340
rules, 341-345

School life, 191
School meetings, 334
School publications, 170,239. See also specific

publications
School store, 89,212n
School tie, 147,240
Schoolmasters. See Headmasters
Schoonover, Cortlandt "Pat," 92, 111, 115,244,283

as baseball coach, 305
as secretary to faculty, 129

Schreppler, Jack, 46,55-56,61
Schreppler, Tom, 325
Schroeder, Howard S., 143,162,216
Schulze, Dick, 214,214«
Schwab, Winthrop deV. (Win), 132

as Trustee, 50,106«, 108n, 156,158,163
Schwab, Winthrop deV, Jr. (Win), 329
Schwatka, Clarence, 90
Science Building, 132,143,209b. See also Amos Hall
Science Department, 105b, 208-215,214b

Advanced Placement program, 233
Founders'Hall lab, 40
A Hymn to Life, 12,222
pranks, 211,211b
trips, 253,357

Scott, William Day, Jr., 245

Seabrook, Elizabeth T., 162-163,165,173,178,185
Seabrook, John, 26,37,173,212,265,272,340
Search Committee, 139
Second Form, 174,233

dorm life, 321-322
pranks, 228b
science course, 211
Suggestions for the Improvement of the Dining

Room as a Whole, 174
Secrets, 44
Security

birth control screens, 59,326
night watchmen, 89-90

Segregation, 28
Sellschop, Jacques, 194
Senior pranks, 68-69,85b-86b, 172b
Senior prefects, 38,65,220-221,335,337-341
Seniors. See Sixth Form
Severinghaus, Leslie, 232
Sewage system (Green Dragon), 42,42,77-78,122
Sex, drugs, and rock-and-roll, 250-251
Sex education, 57
Sexual discrimination, 66
Sexual harassment, 64-65
Sexual intimacy, 57-58,63-64,343

faculty-student, 152,252,338
Seyffert, Eleanor, 13,84,204,246

as art teacher, 216-217,222
social services, 357

Seyffert, J.Robert, 215-216
Seyffert, Mary, 84
Seyffert, Peter, 59,84,204,216,326b

social services, 357-358
as Spanish teacher, 204

The Shack, 222,242-243,243,243b, 329,349
Shack Chronicles, 242
Shaffer, Laura, 195
Shakers, 355b
Shank, Mary Jane, 56,89,95-96
Shannon, Tim, 42,205,265,286
Shelters, 133
Shenk, Chick, 337
Shepherd, Massey H., Jr., 3
Shepherd Dog Pie, 86
Sherwood, Granville, 116,244,302
Shields, Bill, 314
Shields, Cathy, 303,312
Shields, Dave, 322,334
Shockley, Brian, 284,284
Shop, 219
Shorley, Charles "Chuck," 203-204,207,256b, 329b,

339,342,346,352
Showell, Tripper, 12
Silliman,HenryH.,Jr.,49
Silver, Ned, 275b
Silver Lake Racket Club, 281
Simendinger, Carol, 93
Simmons, Josephine, 82
Simmons, Sam, 39,73,81,82
Sixth Form

Boy of the Day (BOD), 254
corridor, 323
drug abuse, 152-153
Hilton Honeys, 45,57«
privileges, 352-355
Sacred Studies course, 19-20
William H. Cameron Award, 145

Sixties, 250-251



Skeleton Point, 315
Smells, 42-43
Smith, Alvan, 76
Smith, Ashley, 291
Smith, Bob, 330
Smith, Gabby, 327
Smith, Henry, 277b
Smith, Jon, 54,85b, 139b, 192,203,205,242,272-273,

275-276,278-279,304,309,318,322-323,331-332,
338,359

Smith, Lucille, 92,95,156,225-226
Smith, Phil, 221
Smith, Willy, 329b, 354
Smoking, 295,313b, 314,324b, 329-330,343-344

The Shack, 222,242-243,243,243b, 329,349
"The Snake Pit," 174
Snakes, 75b, 76
Snowden, Charles D., Jr. (Chip), 13,46,144,186,249

as Assistant Director of Admissions, 145
as Chairman of History Department, 197
social services, 357

Snyder, Tom, 227b
Soccer, 271,273,283,283-285
Social Activities Committee, 341
Social services, 13-14,357-358,358
Sock, Jeremiah (Jerry), 38,283,283
The Solid Gold Cadillac, 220,220
The Sound of Music, 221
Sourballs, 205,205n,212
South Dorm (Hillier), 180,230,258,318-322,320
Spahr, Clyde, 87
Spanish, 237
Spanish Club, 356
Spanish teachers, 202
Speakers, 36,139-140,237
Special Committee to Consider Coeducation, 50
Specter, Arlen, 198
Speers, Donna Kinney, 170,239,273«

as English teacher, 195
as soccer coach, 285

Speers, Will, 41,179,195,265
as Chairman of English Department, 195
as corridor master, 330
Distinguished Teacher award, 195
as soccer coach,284-285
as squash coach, 281-282

Spence Security Service, 90
Spicer, John, 313
Sports. See also Athletic program

history of, 268-269
Squash, 271,281-282
St. Andrew's Bulktin, 21,57«, 164,170,207,219,240,254
St. Andrew's Chapel. See Chapel
St. Andrew's College (Canada), 52,204
St. Andrew's Faculty, 170
St. Andrew's Magazine, 170,239,259
"St. Andrew's Players," 217
St. Andrew's Police Force, 90
St. Andrew's Reporter, 148,170,259
St. Andrew's School, 170
St. Andrew's School: A Brief Review, 1957-3958

(Cameron), 118,273
St. Andrew's School: A Study, 1930-1955 (Cameron), 116,

273
Sf. Andrew's School Baseball Program (Colburn), 305
St. Andrew's School Chapel Organization (SASCO), 13
The St. Andrew's School Coaches' Book (Reyner), 308-309
St. Andrew's School of Delaware, Inc., 175

St. Benedict's, 357-358,358
Staats, Dave, Sr., 73-76,74,78,82,132,151
Staats,Davey,73,75,78,302
Staats farm, 106
Stabler, Brooke, 113
Staff, 72b, 72-97,260. See also Faculty; specific staff

housekeeping, 40,81-85,82
nicknames, 254b
pensions, 151-152
salaries, 253

Stage band, 222
Stalag 17,220
Stamp Club, 356
Stanard, Scott, 176
Star Chamber, 230
"Statement of Needs" (Arts Department), 217
Statement of philosophy and objectives, 22,232
Stearns, Arthur, 80
Steele, Dick, 42,277,288,333,338-339,344
Steering Committee, 341
Stegeman, Carol B., 170,239
Stegeman, Robert (Bob) H., Jr., 62b, 178-179,226

as Chairman of Academic Committee, 172,184,
234,237

as history teacher, 198-199
Stetina, Diane, 246,290,293,293
Stetson, Erica, 195,345
Stetson, Mamie, 195,299,317,322
Stevenson, Bill, 15b, 42,81,194,201,205-206,257b, 295,

321,332
Stevenson, Pat, 201
Stewart-Gordon, Tom, 286
Stivers, Sarah, 221,270,285
Stives, Jeff, 19,213b, 258,323,325,329-330,344,356
Stowe, Rick, 204-205
Strater, Susan P., 208,213
Strong, Bill, 46
Strong, Dave, 313-314
Strong, Ed, 139,194,203,278,316,345,356b
Student body, 169. See also specific students

African-American, 33-35,37
athletes, 271
coeducation, 44-67
dishwashers, 86-87
expulsions, 172b, 345,345b, 349
faculty relations, 152,179b, 255-256,272,292-293,

338
integration of, 28-41,108-109,143
minority representation, 37-41,138
nicknames, 254b
O'Brien's first impressions, 180,182
personal computers, 207

Student center, 173,173n
Student exchanges, 52,204
Student government. See School government
Student Guide, 10,12,149,342-343,349
Student guides, 316
Student library squad, 225-226
Student life, 191,316-359,366-373. See also Dormitories

O'Brien's first impressions, 180-182
proposals, 335-336
schedule, 233-234
trips, 204-205,217,253,357

Student Life Committee, 66,341,358
Study Hall, 226-229,227b, 227«, 228b, 229
Substance abuse, 345-349. See also Alcohol abuse
"A Suggested Athletic Program and Facilities for St.

Andrew's School" (Reyner), 307

Suggestions for the Improvement of the Dining Room
as a Whole (Second Form), 174

Sumler,Jim,292
Summer school, 225
Sunday school, 13
Superintendents, 76-78
Sutton, Hoover, 221,294,356
Swett, Laurel, 16,219,246,246
Swimming, 271
Swimming pool, 173,271
The Swing, 314

Tarburton, Bob, 284
Tatnall School, 279
Taylor, Jim "J.T.", 90
Tea, 264
Teacher-coaches, 306
Teachers, 249b. See also Faculty
Teahouse of the August Moon, 220
Teal, Pam, 91
Temple, 212
Ten Broeck, Gertrude, 264
Ten Broeck, Jim, 185,195,249,264-265,292
Tennis, 173n, 271,302-304,303
Tennis, C.Cabell, 104
Tenure, 246-247
Term reports, 231
Terry, Max, 291
Thanksgiving, 86,94
Thanksgiving Bachelor's Party, 263,264
Theater, 220-222. See also specific productions
Thespians, 222
Thomas, Jim, 214
Thomas, Rob "Sunshine," 314
Thomas, Robert, 38-39
Thompson, Stanley J. (Stan), 239,272,277
Thornton, Barbara, 84
Thornton, Norman M., 39,84,111-116,130-135,131,239

and coeducation, 52,56,134
and faculty, 129-130
and fires, 156
and library, 225
and Moss, 133-134,151
and O'Brien, 169
pranks, 69
"Preliminary Cost Estimates for Conversion in

Connection with Girl Enrollment," 51
retirement, 134,249
salary, 112
and staff, 73,75-77,83,86-87
and trustees, 133,133n, 168-169,175

Thornton, Phil, 211,284
Thornton, Ruth, 157,177
Thornton, Tyler Elizabeth, 238
Tillotson, Betty, 93
Timmins, Art, 206-207,230,242

as football coach, 274
as track coach, 271

Timmins, Jessie, 84,95
"To My Valentine" (Schmolze), 248b
Tolson,Jay,203
Tong, Karinne, 292
Tonks, Phil, 12,27,68-69,94,125,199,203,244,283,

288,324-325,327,332,334,338,346
Torres-Hunt, Julietta, 205
Totten,Jim, 120b



Tower, Peter, 293
Tower Hill, 276, 278, 278b, 279
Track, 271
The Tragic Death of Rumpelstiltskin or 1984 is an Election

Year, 222
Trail of Tears, 352
Transportation, 93

bicycles, 44, 44n, 353-354, 354
Blue Bomber, 84, 260
cars, 68-69, 172b, 259
for faculty children, 117

Trapnell, Richard W. Ill (Dick), 3, 105-106, 107, 108, 126,
163, 261«
and Jim Brown, 148
and coeducation, 44, 49-51
and gymnasium, 308
and McBride, 134
and Moss, 136, 154-155, 161
"Questions Relating to Retirement of the

Headmaster of St. Andrew's School," 155
and science building, 212, 213«
and Thornton, 134, 169

Trapnell Alumni House. See Richard W. Trapnell III
Alumni House

Tree of Life, 315
Trips, 204-205, 217, 253, 357
Trustees. See Board of Trustees
Tsu,Y.Y.,105b
Tucker, Plummy, 219, 328, 343
Tuition, 135-136
Turner Construction Company, 242
Twelve Angry Men, 220

Unicycles, 354
Upper Pell, 52n
Urinals, 77b
Vach, Rich, 60
Van Buchem, Evert "Scoobie," 46, 59, 160, 200, 200, 217

as Latin teacher, 200-201
as MOD, 254

Van Buchem, Marijke, 14, 46, 200
as pottery teacher, 217
as volleyball coach, 285

Van Buchem, Victor, 200
Van der Vink, Greg, 56, 60, 124, 313b, 320, 329, 341-342,

359
Van der Westhuysen, Adrian, 245
Van Horn, Myrtle, 91, 91-92
Varnedoe, John Kirk Train (Kirk), 43, 201, 215, 273, 334,

356
Vestry, 12, 341
Vietnam, 251
Vikings

crew team, 294-295
football team, 273-275
Second Form, 174

Viscera Stew, 86
Volleyball, 270-271, 285
Von Stark, Peter, 317, 317«
Voorhees, Coerte "Vultch," 7, 16, 116, 129-130, 199-200,

244,255,263
announcements, 255
as crew coach, 78, 295, 300
death of, 151
departure, 249

hiring, 245
as Latin teacher, 199
sabbatical, 199
Saturday night movies, 332
as teacher-coach, 306

Voorhees, Lois, 151,176,199,255,256,257b, 264
Voorhees, Stephen, 273
Voorhees Corridor, 94
Voorhees Point, 261
Vrooman, Jack, 68,130,194,202,264,264-265

W

Wainwright, Loudon III (Loudie), 220,250,316
Waiters' caps, 95,336
Walewski, Jose, 285-286
Walker, Brad, 336
Walker, David, 323
Walker, Larry L, 17,160,218,222,270,293

as baseball coach, 305
as Chairman of Arts Department, 138,219-220,222
as choirmaster, 16,219
coaching, 311
as drama coach, 221
Fiftieth Celebration, 240
as music teacher, 219
as volleyball coach, 285

Wallace, Ward, 67,73,227
as rigger, 302
Ward Wallace Cup, 78,298,298«

Walter Lee property, 106
War Memorial Fund, 135
War Memorial Room, 263
Ward Wallace Cup, 78,298,298ti
Washburn, Andy, 292
Washburn, Davis A. (Dave) "Ducky," 84,113,160,170,

199n,257,265
as basketball coach, 292-293
as coach,305-306
and coeducation, 57,297-298,311
as crew coach, 78,295-297,299-300
as football coach, 277,280,280-281
hiring, 245
as math teacher, 62,206,206-208
pranks, 69

Washburn, Eleanor (Ellie), 257
Washburn, Peter, 245
Water bombs, 60-61
Waterman, Stan, 139
Waters, Laura, 311
Watson, Hazel, 82,83
Watson, Leon, 83
Watt, Jim, 227b
WAUX. See Women's Auxiliary
Webb School, 54
Weigand, Buff, 282,305
Welling, Chip, 315
Wendt, Jamie, 325
Wendt, Rob, 56-57
Werefish,85
Werth, Carter, 135,319
Werth, Herndon, 48,68,135,147,327
West Dorm (Hillier), 318-319,322
Westcott, Beppy, 12
Westrod, Steve, 74
Whalen, Michael, 217
Wheelock, C.Webster, 195

"When a School Changes Headmasters" (Moss), 155
White, Ken, 36,336,340,356
White, Paul, 271
White, T.H., 85,139
White flag rule, 330
Whitlock, Nancy, 91,91,92,156-157
Whitney, Wanda, 39,285
Whyte, William Hollingsworth III (Holly), 106«, 163,

220
Wier, Peter, 354
Wigglesworth, Jerry, 337
Wild, Terry, 305,356
Wilkins, Roy, 35,139
William H. Cameron Award, 145
Williams, Beth, 302
Williams, Edward H., 219
Williams, Randy, 333
Williams, Robin, 122b
Williams, Walter, 78
Wilmington Friends, 276
Wilmington Trust Company, 174
Wilson, Dick, 85,347
Wilson, Doug, 335
Wilson, Henry, 220
Wilson, Ken, 94-95,214,222,329,344
Wilson, Rupert "Bo," 72,88-89
Wilson estate, 106-107
Windle, Kenneth C. (Ken), 39,77,156
Winter Term, 223
Women, 45b, 146. See also Coeducation; Girls

faculty, 55,246
Women's Auxiliary (WAUX), 13
Women's Guild, 13,95
Woods, 313-315
Woodward, Nancy, 92
Woollen, Evans, 217n
Woollen Associates, 173H
Work Squad, 315
World War II, 244
Wrestling, 269,270-271,285-290,287

arena, 173
Mamo Prize, 287-288

Wright, Gail, 25,65,88b, 258,330
Wright, Noel, 288
Wright, Paul W., 154-156

Y&Z

Yacht Club, 356
Yearbook, 147,215,282,343,348,356-357,357
Yeatman, Cindy, 326
Yellow Death, 86
You Can't Take It with You, 220
Young, Whitney, 36,139
Zechman, Kathleen (Kathy), 222,246
Zeigler, Jake, 357

as cross-country running coach, 291
student discipline, 85b, 172,172b
as wrestling coach, 289,310

Zephyre, 264,265
Zimmer, Charles F. (Charlie), 239,249

as basketball coach, 292-293
as Director of Development, 170

Zimmer, Mike, 301
Zuill,J.V.,87
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